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ASSESSING STUDENTS’ ACADEMIC ACHIEVEMENTS USING GOOGLE FORMS

The use of technology in education has seen a significant surge in recent years, driven in part by the Covid-19 pandemic
and other factors such as the military invasion in Ukraine. While online learning has many advantages, including
adaptability and convenience, there are also challenges to be addressed, such as motivating unengaged students and
promoting collaboration and communication. Assessment is a crucial aspect of language instruction, and online classes
present unique challenges in this area. However, Google Forms offers a user-friendly and flexible tool for educators to
create and customize assessments, as well as collect and analyze data easily. The tool provides immediate feedback to
both students and teachers, enabling teachers to assess the effectiveness of their teaching methods and identify areas that
need improvement. Google Forms can also be used to foster learner autonomy and responsibility by allowing students to
provide their own tasks for assessment. This approach increases student motivation and engagement and helps develop
their professional skills. The instructor s role is to check the samples and upload them into the Google Form, saving time
and allowing students to learn and revise material in an engaging form. However, there are some limitations to Google
Forms as an assessment tool. Cheating during tests is a concern, and teachers must raise students’ awareness of ethical
behavior. Another limitation is the lack of formatting options, such as italicizing or boldfacing text. Additionally, Google
Forms does not allow mathematical symbols, limiting its use for science courses. While this tool offers many benefits for
assessing students’ academic performance and promoting learner autonomy, there are also limitations and challenges
that must be addressed. With continued development and improvement, Google Forms has the potential to become an
even more powerful tool for educators in the future.
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OHNIHIOBAHHA OCBITHIX JOCATI'HEHDb CTYJAEHTIB
3A JOITOMOI'OIO GOOGLE FORMS

Buxopucmanns ingpopmayitino-komyHikayiiHux mexHono2ii 8 oceimi 3HA4YHO 3POCIO 3a OCMAHHI POKU, YACMKOBO
yepes nandemiio Covid-19 ma inmwi paxmopu, maxi siK 6ilicbkoge 6mopeHenHs 8 Ykpainy. Xoua oH1auH-HAGYAHHS MAE
baeamo nepesae, KIOUAIOYU AOANMUBHICMb [ 3PYUHICIb, ICHYIOMb MAKOJNC NPobIieMu, KI HeOOXIOHO SUPIUUMU, HANPU-
K1ao, MOMueayisi He3ayikaeieHux cmyoOeHmis i CnpusuHs po3eumky cnisnpayi. OYiHIO8AHHS € BANCTUBUM ACHEKMOM
BUKIIAOAHHS MOBU, A OHAAUH-KAACU CIEOPIOIOMb VHIKANbHI 6UKIuKu 6 yiti cghepi. Oonax Google Forms nponownyoms
3pYuHi [ SHYUKI IHCmpymMenmu 01 8UKIA0ayis, AKi 0036050Mb CIMEOPIOSAMY MeCH 0/ OYIHIOB8AHHS, BUKOPUCHIOBYIOUU
DI3HI HANAWMYBAHHSA, A MAKOX}C e2Ko 30upamu il aHanizysamu oaui. Incmpymenm 3abesneuye Mummesuti 360pOmMHil
36 130K AIK 011 CIMYOeHmis, mak i 018 8UKIA0AYis, wo 003608€ OCMAHHIM OYIHIOBAMU eheKMUBHICMb CBOIX MemO00ie
BUKIAOAHHSI ma gusHadamu cgepu, axi nompedyroms edockonanenus. Google Forms makooic ModicHa sukopucmogysamu
0J151 PO3GUMKY A8MOHOMIL Ma 6i0N0GI0ANbHOCII CIYOeHmMIE, 00360JSII0HU IM CIMBOPIOBAMU GIACHI 3A80AHHS OJ1 OYIHIO-
sanns. Taxutl nioxio niosuwye mMomueayilo ma 3ayikaeieHicms cmyoenmis i donomazae po3eueamu ixwi npogecitini
Hasuuxu. Ponv eukiadaua nonseae ¢ momy, wob nepegipumu 3anponoHo8ati spasku i 3asanmasicumu ix y Google Forms,
3A0WadHCYIoUU Yac i 00380JAI0UU CIYOeHMAaM 8Us4Yamuy i nogmoprogamu mamepian y yikasiti ¢popmi. OOHaK € OesaKi
obmexcenns wjooo sukopucmanusa Google Forms sk incmpymenmy oyinioganua. CRucy8anHs nio 4ac mecmie UKIUKAE
3AHENOKOEHHS, [ nedazo2u NOSUHHI Ni08UWY8amu 0DIZHAHICMb CIMYJeHmie Npo emuyHy noeedinky. Llle oOnum obmedicen-
HAM € giocymuicme onyitl popmamyeanus, makux ax Kypcue abo naniexcupnuti mexcm. Kpim moeo, Google Forms ne
00360/1A10Mb BUKOPUCTOBYBAMU MAMEMAMUYHI CUMBOIU, U0 OOMEIICYE MONCIUBOCTNT BUKOPUCMAHHS OJIs1 MEXHIYHUX |
npupoOHuyux oucyuniin. Xoua yeil iHcmpymeHm NPOROHYE bazamo nepegaz 0iisl OYIHIOBAHHA AKAOeMIUHOI YCRIWHOCMI
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cmyoenmie ma CHpUusiHHs PO3GUMKY IXHbOI a8MOHOMIL, 8IH MAKOJIC MAE NeGHI 0OMedcenHss ma npodremu, aKi HeoOXiOHO
supiwiumu. 3a60aKu nocmitiHomy po3eumxy ma 80ockonanentio, Google Forms mooicyms cmamu we 0inbul NOMYHICHUM

iHCMpYyMeHmoM 01 OCGIMAH Y MAUOYMHbOMY.

Knrouoei cnoea: oyintosanns, monimopune, Google Forms, naguanbHa a8moHoMisl, HA8YANbHA MOMUBAYISA, pehleKCisl.

Introduction. The use of technology in education
has become increasingly popular in recent years due
to the Covid-19 pandemic and the implementation of
martial law in Ukraine because of the military inva-
sion in the country. Educators and learners are already
used to using various digital tools to enhance the learn-
ing experience, but there is always a way to excel.

Digital learning enhances students’ learning expe-
rience. It is widely acknowledged that the future of
education will be heavily influenced by technology,
affecting not only the learning process but also stu-
dents and teachers. Technology has become a funda-
mental part of people’s lives, impacting every aspect
of our daily experiences and shaping our decisions.
In today’s world, students require effective learn-
ing systems that fully utilize the potential of digital
technology to fulfill their basic needs and essential
requirements (Hontarenko, 2021). In order to effec-
tively adapt and function in modern society, individ-
uals must acquire mastery of new technologies and
manage large volumes of information (Benp, 2021).
That leads to educators realizing the importance of
choosing and applying technological solutions that
meet the needs of students and teachers and intro-
ducing innovative approaches to distance learning
(Bykov et al., 2022: 2).

Higher education in foreign languages aims to
cultivate the students’ professional, communicative
abilities and life skills necessary to navigate both
professional and everyday situations (Tuchyna et
al., 2021: 89). That provides new opportunities in
the organization of the educational process and indi-
cates the modern level of pedagogical activity of the
teacher because there is a relationship between the
integration of digital tools into traditional teaching
methods and the increase in learning motivation and
quality of education (Kyuepyk et al., 2019: 197).

All these factors and available digital tools pro-
vide more opportunities for monitoring and managing
the education process and ensure the effectiveness of
language learning, making it more engaging and less
time-consuming. However, it raises questions about
conducting online lessons and the issue of assessing
the student’s performance.

Analysis of recent studies and publications. The
primary objective of establishing distance learning is
facilitating access to educational resources by lever-
aging advanced technologies. It also aims to create
an environment that enables students to study at their
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convenience, at a pace of their choice, and from any
location (Kryshtanovych et al., 2020: 349).

Creating a favorable learning environment that
corresponds with the content, forms, and method-
ologies of education is essential for the success of
university education. The conditions under which
the educational process is implemented significantly
determine its effectiveness (Chekhratova & Pohori-
elova, 2022). This leads us to the questions of imple-
menting blended learning (Nikolaeva et al., 2019)
and reflection (Krapivnyk et al., 2021; Bondarenko,
2021), choosing educational pathway (Tuchina et al.,
2020), and increasing students’ responsibility (Deci
& Ryan, 2002; Mitchell & Ream, 2015) and study
motivation (Nikolaeva & Synekop, 2020; Tsymbal,
2019; Maslova, 2019). Learners with high levels of
motivation can attain optimal results in language
learning as they define their learning goals, complete
complex tasks without assistance, and actively par-
ticipate in various activities; students with moderate
levels of motivation can achieve satisfactory results,
although they require additional guidance; learners
with low levels of motivation may only achieve min-
imal results, preferring simple tasks and avoiding
effort (Nikolaeva & Synekop, 2020: 178—179).

Another milestone in enhancing the effectiveness
of learning is connected with using digital tools in
the educational process (Borysko, 2019; Gurevych
& Kademiya, 2016; Ostroha et al., 2022). Scholars
promote using Google tools for education as a free
resource and an effective tool to ensure the engage-
ment of the students and provide opportunities for
monitoring learners’ academic achievements, namely
for engaging students and promoting their self-re-
flection (Nguyen et al., 2018), for ensuring students’
willingness and readiness of asynchronous learning
(Tuchyna et al., 2021), for promoting responsibility
in terms of language learning (Pohorielova, 2022),
for professional training and advances in academic
research (Nikolaeva & Koval, 2019), for developing
learner autonomy (Borova et al., 2021), and for con-
ducting formative and summative assessment (Saleh
Alharbi et al., 2021).

The above-mentioned proves that scholars recog-
nize that using digital tools is essential for education,
particularly for achieving academic success, due to
the importance of factors such as student autonomy,
motivation, and self-regulated learning. Thus, the
purpose of the article is to explore the impact of
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using Google Forms for conducting assessment of
students’ academic performance, their study motiva-
tion and promoting reflection.

Results and discussion. Teaching online has
numerous advantages, such as greater adaptability,
the capacity to communicate with people from any
place, and convenience. However, as educators dis-
cover, online teaching also comes with various issues,
including motivating unengaged students, technical
difficulties, and promoting collaboration and com-
munication. Additionally, assessment, a crucial and
multifaceted aspect of language instruction, can be
challenging when conducting classes online.

The relationship between education and assess-
ment is such that educators use them together to attain
the desired learning outcomes. With technological
progress, the approach to teaching a foreign language
has become more adaptable, and online assessments
allow teachers to keep track of learners’ progress. In
language education, great attention is paid to devel-
oping learner autonomy, with educators increasingly
recognizing the importance of developing students’
ability to take responsibility for their own learning.
And here, the use of technology has opened up new
opportunities. This includes working with electronic
teaching materials and receiving remote consultation
and testing. The teacher’s role shifts towards coordi-
nating students’ work, providing individual guidance
and step-by-step supervision, monitoring and correct-
ing the learning process (Kovalenko, 2023: 26).

In order to promote individual responsibility
among the agents involved in the educational pro-
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cess during distance learning, higher education insti-
tutions are altering their approaches to educational
organization. They are placing greater emphasis on
the student’s personality and their level of personal
responsibility as essential factors in ensuring the sus-
tainability and efficacy of modern higher education
(Pohorielova, 2022: 150).

There are several possibilities for evaluating the
progress of students’ learning through online edu-
cational platforms to foster a sense of responsibility
for their own learning, and ensuring subject-subject
pedagogical interaction in the learning process (Dmi-
trenko, 2021: 46).

The choice of Google Forms as a tool for research-
ing the issue of assessing students’ academic achieve-
ments is explained by its user-friendly interface,
flexibility in creating and customizing assessments,
and the ability to collect and analyze data easily.
Additionally, Google Forms allows for easy sharing
and collaboration among multiple users, making it a
popular choice for educators and researchers. Google
Forms provide various question types, including mul-
tiple-choice, short answer, and essay questions, and
are not restricted, as commonly mistaken, to multi-
ple-choice but can be created to stimulate more pro-
found student thinking where they need to do more
than just a click to answer (Nguyen et al., 2018: 77).
Moreover, it enables the integration of multimedia
resources, such as images and videos, and can be eas-
ily shared with students through email or a link.

Google Forms also provide immediate feedback,
allowing students to begin questioning their under-

Fig. 1. Automatically generated statistics based on the respondents’ answers
in Google Forms
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standing and asking for help. In turn, educators can
assess how well students understand the material; stu-
dent responses give instructors ideas about which con-
cepts need to be revisited or how to adapt follow-up
lessons to the student’s needs (Nguyen etal., 2018: 78).

Another advantage of using this tool for assess-
ment is autonomically generated statistics (Fig. 1) that
shows the statistical distribution and allow an educa-
tor to get a general idea of the learners’ results. Surely,
this data is not final and may undergo some changes,
especially if there are open-ended tasks, transforma-

...............................................................................

tion, or gap-filling. In such a case, we need to Release
scores (Fig. 2) and see how the diagram changes.
Though, analyzing the data of the questions that are
answered incorrectly in most of the cases (Fig. 3)
gives a teacher a hint that these tasks might be too
complicated, not clear, and are worth reformulating or
that the topics covered there are not entirely clear and
need either additional time and practice or revision.

Another benefit for a teacher is that they can
quickly assess the effectiveness of the learning and
teaching methods used in the classroom, e.g., some

Fig. 2. Option “Release score”

Fig. 3. Questions that respondents mostly fail to answer correctly

Fig. 4. Example of the variety of answers in Google Forms (lexical issues)
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Fig. 5. Examples of the variety of answers in Google Forms (grammar issues)

lexical material that students fail to comprehend
(Fig. 4). On the other hand, there is a significant
drawback to providing such a task as if students are
asked to type in the answers, there will be a variety
of options as the system will consider all the forms
(singular and plural) and register (e.g., capital letter)
as different options. There is a way to eliminate such
a problem — to upload all the possible options for the
correct answer into the system, but such a solution
may be too time-consuming.

A much better situation may be analyzing gram-
mar issues and topics (Fig. 5), as a teacher can easily
see that in the example, students lack the understan-
ding of making up a grammatically correct sentence
in Present Simple.

To ensure fostering learner autonomy and respon-
sibility, students are asked to provide their own tasks
for the test. The instructor’s task here will be to check
the samples and upload them into the Google Form.
This kind of task has many benefits: it increases stu-
dents’ study motivation as they have an opportunity
to be effective and efficient participants in the learn-
ing process, can do their bit in the testing and mon-
itoring system; it allows them to develop their pro-
fessional skills and they see how hard it is to create a
task and make it worth doing; it ensures that they will
be able to do some tasks correctly and will not spend
much time during the test as they already know 1 or
2 answers to the questions; it helps eliminate some
mistakes that they might do while creating the test.

This also solves the problem of timing. A teacher
spends the time only to check the tasks, not create
them from scratch. The students learn and revise
the material in an engaging form. This kind of asyn-
chronous work will not fossilize a student’s mis-
takes in speaking and pronunciation (Tuchyna et al.,
2021: 90) as these are mostly writing tasks connected
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with grammar and vocabulary skills, and students are
always welcome to get professional assistance from
the instructor.

As part of autonomous learning, feedback informs
students about possible ways to solve specific prob-
lems and achieve the goal of a given task. Such feed-
back encourages and stimulates students to complete
complex tasks despite specific difficulties and sup-
ports them in learning a foreign language. The teach-
er’s comment implies cooperation with the student, as
he or she expects the student’s next steps (Dmitrenko
& Budas, 2021: 26).

Under such circumstances, students involved in
the educational process can utilize their acquired
knowledge and experience more efficiently for per-
sonal and professional growth. The student actively
participates in classroom activities and recognizes
the significance of enhancing their skills and abilities
beyond the formal educational setting.

Additionally, asking the student to create several
questions for the test ensures a friendly atmosphere
in the classroom since they associate themselves with
the group, feel a collective responsibility for comple-
ting the tasks, and will not blame or express a biased
attitude towards their groupmates as they do not know
who has done which part of the test.

Another crucial issue here is promoting students’
reflection. Encouraging critical reflection among stu-
dents can aid them in developing their professional
skills during their university studies and improve their
future endeavors. By utilizing reflection techniques
during tasks, students can employ various resources
and strategies, apply different principles, and effec-
tively articulate their own opinions while implement-
ing their ideas (Lavrysh, 2020: 325).

Although Google Forms provide many excellent
opportunities for assessing students’ academic per-
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formance and ensuring the development of learner
autonomy, responsibility, and reflection, some draw-
backs and limitations are considered below.

One of the most significant problems that needs
to be solved is that despite the usefulness of online
assessments, some cheating during tests is inevita-
ble. That issue concerns not only online study and
scoring but the scale of breaking academic integrity
while completing such tasks is higher. Thus, teach-
ers must raise students’ awareness of ethical behav-
ior and remind them that cheating will not help
them later in their professional development (Saleh
Alharbi et al., 2021: 149).

Another limitation is that no formatting options
such as italicizing, underlining, text, or boldfacing
(Nguyen et al., 2018: 78). That might not be a great
problem for language learners, although it is always
goodtoknowwhatyouhavesuchanoptionincasesome
piece of information has to be specifically highlighted.

Another issue that may be applied to Science stu-
dents is that Google Forms do not allow mathemati-
cal symbols or a way to enter anything but the most
basic of equations (Nguyen et al., 2018: 78).

Educators argue that using such forms of assess-
ment may not be effective as students may get dis-

...............................................................................

tracted, and it can never be checked whether they
were fully engaged in the process.

Finally, some students may not have access to reli-
able internet or technology, which could limit their
ability to participate in online assessments. Some
students may simply not be comfortable with or pro-
ficient in using technology for assessments, which
could impact their performance.

Conclusions and prospects for further research.
The integration of digital tools has been observed in
the education sector, as online assessment using vari-
ous platforms such as Google Forms has become pos-
sible. Students exhibit positive and negative attitudes
while taking online assessments through Google
Forms, and analyzing their behavior can lead to bet-
ter performance measurement. Allowing students to
take part in creating the tests and evaluation criteria
for them will benefit in engaging them in the teach-
ing and learning process, developing their learner
autonomy and collaborative skills, and promoting
reflection. Although this online tool has advantages
and disadvantages and some limitations, it can be
defined as an effective online assessing tool. Further
research could focus on enhancing time limitations
and exploring other platforms for online assessments.

BIBLIOGRAPHY
1. Borova T., Chekhratova O., Marchuk A., Pohorielova T., Zakharova A. Fostering Students’ Responsibility and Learner
Autonomy by Using Google Educational Tools. Revista Romaneasca pentru Educatie Multidimensionala. 2021. Vol. 13,

No. 3. P. 73-94. https://doi.org/10.18662/rrem/13.3/441

2. Chekhratova, O., Pohorielova, T. Developing future foreign language teachers’ professional competence by creating
a favorable educational environment. Axmyanvhi numanns eymanimapuux nayk. 2022. Ne 51. P. 730-737. https://doi.

org/10.24919/2308-4863/51-112

3. Deci, E. L., & Ryan, R. M. Overview of self-determination theory: An organismic dialectical perspective. 2002.

4. Hontarenko, I. Peculiarities in Distance Learning of Foreign Language Using Moodle Platform. Educational
Challenges. 2021. Ne 26(2), P. 52-62. https://doi.org/10.34142/2709-7986.2021.26.2.05

5. Kovalenko, O. Distance learning technologies in a higher educational institution: Experience in using and implementing
e-learning courses in the educational process. ScienceRise: Pedagogical Education. 2023. Ne 1(52), P. 23-29. https://doi.

org/10.15587/2519-4984.2023.275501

6. Krapivnyk G., Tuchyna N., Bashkir O., Borysov V., Gonchar O., Plakhtyeyeva V. Modelling the Process of Reflection
with Pre-Service Student Teachers. Revista Romaneasca Pentru Educatie Multidimensionala. 2021. Vol. 13, No. 3.

P. 116-133. https://doi.org/10.18662/rrem/13.3/443

7. Kryshtanovych, M., Gavrysh, 1., Khltobina, O., Melnychuk, I., Salnikova, N. Prospects, Problems and Ways to Improve
Distance Learning of Students of Higher Educational Institutions. Revista Romaneasca Pentru Educatie Multidimensionala.
2020. Ne 12(2), P. 348-364. https://doi.org/10.18662/rrem/12.2/282

8. Mitchell, D. E., Ream, R. K. Professional Responsibility: The Fundamental Issue in Education and Health Care
Reform. Springer International Publishing. 2015. https://doi.org/10.1007/978-3-319-02603-9

9. Nguyen, H., Stehr, E., Eisenreich, H., An, T. Using Google Forms to Inform Teaching Practices. Proceedings
of the Interdisciplinary STEM Teaching and Learning Conference. 2018. Ne 2(1). P. 74-79. https://doi.org/10.20429/

stem.2018.020110

10.Nikolaeva, S., Synekop, O. Motivational Aspect of Student’s Language Learning Style in Differentiated Instruction of
English for Specific Purposes. Revista Romaneasca Pentru Educatie Multidimensionala. 2023. Ne 12(2), P. 169-182. https://

doi.org/10.18662/rrem/12.2/272

11.Nikolaeva S., Zadorozhna I., Datskiv O. Development of Pre-Service English Teachers’ Language Skills and Learner
Autonomy via Blended Learning. Revista Romaneasca pentru Educatie Multidimensionala. 2019. Vol. 11, No. 2. P. 222-239.

https://doi.org/10.18662/rrem/126

12.Pohorielova, T. Google Classroom as a Tool for Enhancing the Individual Responsibility of the Students under the
Conditions of Distance Education. ITedacocika gopmyeanns meopuoi ocobucmocmi y suwyiil i 3a2al1bHOOCEIMHIL UIKONAX.
2022. Ne85, P. 155-160. https://doi.org/10.32840/1992-5786.2022.85.26

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online)



ITeaarorika

..............................................................................................................................................................

13.Saleh Alharbi, A., Abdullah Alhebshi, A., Meccawy, Z. EFL Students’ and Teachers’ Perceptions of Google Forms as
a Digital Formative Assessment Tool in Saudi Secondary Schools. Arab World English Journal. 2021. Ne 7(1), P. 140-154.
https://doi.org/10.24093/awej/call7.10

14.Tsymbal, S. V. Enhancing Students’ Confidence and Motivation in Learning English with the Use of Online Game
Training Sessions. Information Technologies and Learning Tools. 2019. Ne 71(3), P. 227-235. https://doi.org/10.33407/
itlt.v71i3.2460

15.Tuchina N., Borysov V., Podhurska I., Kupina I., Borysenko N. Developing Learner Autonomy via Choosing a
Person’s Educational Pathway. Revista Romaneasca pentru Educatie Multidimensionala. 2020. Vol. 12, No. 1. P. 209-225.
https://doi.org/10.18662/rrem/210

16.Tuchyna, N., Perlova, V., Chukhno, O. English Trainee Teachers’ Perspective on Synchronous and Asynchronous
Language Teaching. Bicuux Kumomupcvkozo deporcagrozo yHigepcumenty imeti leana @panka. Iledazoiuni nayxu. 2021.
Ne 2 (105), P. 88-97. https://doi.org/10.35433/pedagogy.2(105).2021.88-97

17.bukos, B., OBuapyk, O., IBantok, ., ITinuyk, O., 'ansnepina, B. Cy4yacHuii ctan BUKOpucTaHHs IU(POBHX 3ac00iB
JUTSL OpTaHi3alii AUCTaHIiHOTO HaBYaHHS B 3aKJIA/1aX 3arajibHOi CepeaHBOI OCBITH: pe3ynsraru onutyBanHs 2022. Inghopma-
yivini mexronoeii i 3acobu naguanns. 2022. Ne 90(4), C. 1-18. https://doi.org/DOI:10.33407/itlt.v90i4.5036

18.bonnapenxo, JI. PeduexcuBHe HaBuaHHs mpodeciiHOMY CaMOPO3BHUTKY MalOyTHBOTO BUMTENS MY3UYHOIO MHUCTE-
urBa. Akmyanoni numanns eymanimaprux nayk. 2021. Ne 35 (1). C. 258-263. https://doi.org/10.24919/2308-4863/35-1-40

19.bopucko H. @. Beb-caiiT yueHnKa 10 HHOCTPaHHBIM SI3BIKaM: POJIb, 0COOCHHOCTH U TpeOOBaHUs. [Hghopmayitini mex-
Honoeii i 3acobu naguanns. 2019. Ne 2 (70). C. 180-193. URL : https://journal.iitta.gov.ua/index.php/itlt/article/view/2355.

20.Benp, T. M. TeopernuHi 3acagu (popMyBaHHS TPAHCBEPCAIBHUX KOMIIETEHTHOCTEW Ha Cy4acCHOMY €Talll PO3BHTKY
CYCHUIBCTBA. 30ipHUK HayKkosux npays. Ileoazoeiuni nayku. 2021. Ne93. C. 64—69. https://doi.org/10.32999/ksu2413-1865/
2020-93-9

21.Typesuy, P. C., Kagemis, M. FO. CmapTt-ocBiTa — HOBa mapajurmMa Cy4acHOi CHUCTeMH OCBITH. Teopis i npaxmuxa
VAPAGNIHHI COYIANbHUMU cUCmeMamu: (inocois, ncuxonoais, nedazozixa, coyionozis. HTY ‘XIII'. 2016 . Ne4. C. 71-78.

22.JImitpenko, H. €. Meroguuni 3acagn aBTOHOMHOTO HaBYaHHS MalOyTHIX y4uTelniB mpodeciiHo opieHTOBa-
HOTO aHTJIIOMOBHOTO cminkyBaHHS. Bicnuk KHJIY. Cepis Iledazocika Ta Ilcuxonoecia. 2021. Ne 34. C. 41-47. https://doi.
org/10.32589/2412-9283.34.2021.236902

23. Imitpenko, H. €., Bynac, F0. O. 3acrocyBaHHs 3BOPOTHOTO 3B’5I13Ky B ABTOHOMHOMY HaBYaHHI IHIIIOMOBHOTO CITLIKY-
BaHHsL. Bicnux JIHY Imeni Tapaca Illeguenxa. 2021. Ne8 (346). Y. 2. C. 23-33. https://doi.org/DOI: 10.12958/2227-2844-
2021-8(346)-2-23-33

24.Kyuepyk, O. A., Kapaman, C. O., Kapaman, O. B., & Binnikosa, H. M. Buxopucranns IKT o dopmyBanHS haxoBHX
KOMIIETEHTHOCTEH y MalOyTHIX y4HTENiB YKpaiHCHKOI MOBH 1 Jiiteparypu. [nghopmayitini mexnonoeii i 3acobu Haguanms.
2019. Ne 71(3), C. 196-214. https://doi.org/10.33407/itlt.v71i3.2814

25.JTaBpum FO. E. /lugaktiyna cucTeMa iHAWBIAyami3alii HABYaHHS iHO3€MHOI MOBH CTYICHTIB iIH)KEHEPHUX CIIeIiab-
HOCTE! y TEXHIYHHX YHIBEpPCUTETAax : JuC. ... . ef. HayK. [lonrasa : [lonTaBchkuii HaIliOHAIBHUH EAArOTiYHAN YHIBEPCH-
ter imeHi B.I. Koponenka, 2020. 489 c.

26.Macnosa K. I. MotuBalist CTyIeHTIB 10 caMOCTii{HOi poOOTH SIK OJIMH i3 BaXJIMBUX YNHHHKIB Y HABYAJILHOMY ITPOLECI.
Ieoazozika popmysanns meopuoi ocobucmocmi y guwyiti i 3aeanvhoocmsimuii wixonax. 2019. T. 2, Ne 64. C. 34-36. https://
doi.org/10.32840/1992-5786.2019.64-2.6

27.Hikonaega, C. 0., Kosanb, T. I. Bukopucranns indopMmaiiiiHo-KOMyHIKal[IHHUX TEXHOJIOTIH Jyisi pOpMyBaHHs Hay-
KOBO-JIOCJIITHAIIEKOT KOMIIETEHTHOCTI MaiOyTHIX JOKTOpiB (inocodii. [ngpopmayitini mexnonoaii i 3acodou naguanna. 2019.
Ne 70(2), C. 237-256. https://doi.org/10.33407/itlt.v70i2.2739

28.0ctpora, M., llamons, B., Hlepiuens, O. Ludposi ocBitHi mwiatrdopmu K IHCTPYMEHT peatizailii HedopMaabHOT
ocBiti. Education. Innovation. Practice. 2022. Ne 10(4), C. 27-36. https://doi.org/10.31110/2616-650X-vol10i4-004

REFERENCES

1. Borova T., Chekhratova O., Marchuk A., Pohorielova T., Zakharova A. Fostering Students’ Responsibility and Learner
Autonomy by Using Google Educational Tools. Revista Romaneasca pentru Educatie Multidimensionala. 2021. Vol. 13,
No. 3. P. 73-94. https://doi.org/10.18662/rrem/13.3/441

2. Chekhratova, O., Pohorielova, T. Developing future foreign language teachers’ professional competence by creating a
favorable educational environment. Humanities science currentissues.2022. Ne 51. P. 730-737. https://doi.org/10.24919/2308-
4863/51-112

3. Deci, E. L., & Ryan, R. M. Overview of self-determination theory: An organismic dialectical perspective. 2002.

4. Hontarenko, 1. Peculiarities in Distance Learning of Foreign Language Using Moodle Platform. Educational Chal-
lenges. 2021. Ne 26(2), P. 52-62. https://doi.org/10.34142/2709-7986.2021.26.2.05

5. Kovalenko, O. Distance learning technologies in a higher educational institution: Experience in using and implement-
ing e-learning courses in the educational process. ScienceRise. Pedagogical Education. 2023. Ne 1(52), P. 23-29. https://doi.
org/10.15587/2519-4984.2023.275501

6. Krapivnyk G., Tuchyna N., Bashkir O., Borysov V., Gonchar O., Plakhtyeyeva V. Modelling the Process of Reflection
with Pre-Service Student Teachers. Revista Romaneasca Pentru Educatie Multidimensionala. 2021. Vol. 13, No. 3. P. 116—
133. https://doi.org/10.18662/rrem/13.3/443

7. Kryshtanovych, M., Gavrysh, 1., Khltobina, O., Melnychuk, I., Salnikova, N. Prospects, Problems and Ways to Improve
Distance Learning of Students of Higher Educational Institutions. Revista Romaneasca Pentru Educatie Multidimensionala.
2020. Ne 12(2), P. 348-364. https://doi.org/10.18662/rrem/12.2/282

8. Mitchell, D. E., Ream, R. K. Professional Responsibility: The Fundamental Issue in Education and Health Care
Reform. Springer International Publishing. 2015. https://doi.org/10.1007/978-3-319-02603-9

3% AxTyaapHI IMTaHHS rymaHiTapHMUX Hayk. Bui 62, tom 2, 2023



Chekhratova O. Assessing students’ academic achievements using Google Forms

..............................................................................................................................................................

9. Nguyen, H., Stehr, E., Eisenreich, H., An, T. Using Google Forms to Inform Teaching Practices. Proceedings of the Inter-
disciplinary STEM Teaching and Learning Conference. 2018. Ne 2(1). P. 74-79. https://doi.org/10.20429/stem.2018.020110

10. Nikolaeva, S., Synekop, O. Motivational Aspect of Student’s Language Learning Style in Differentiated Instruction of
English for Specific Purposes. Revista Romaneasca Pentru Educatie Multidimensionala. 2023. Ne 12(2), P. 169—-182. https://
doi.org/10.18662/rrem/12.2/272

11. Nikolaeva S., Zadorozhna I., Datskiv O. Development of Pre-Service English Teachers’ Language Skills and Learner
Autonomy via Blended Learning. Revista Romaneasca pentru Educatie Multidimensionala. 2019. Vol. 11, No. 2. P. 222-239.
https://doi.org/10.18662/rrem/126

12. Pohorielova, T. Google Classroom as a Tool for Enhancing the Individual Responsibility of the Students under the
Conditions of Distance Education. Pedagogy of the formation of a creative person in higher and secondary schools. 2022.
Neo 85, P. 155-160. https://doi.org/10.32840/1992-5786.2022.85.26

13. Saleh Alharbi, A., Abdullah Alhebshi, A., Meccawy, Z. EFL Students’ and Teachers’ Perceptions of Google Forms as
a Digital Formative Assessment Tool in Saudi Secondary Schools. Arab World English Journal. 2021. Ne 7(1), P. 140-154.
https://doi.org/10.24093/awej/call7.10

14. Tsymbal, S. V. Enhancing Students’ Confidence and Motivation in Learning English with the Use of Online Game
Training Sessions. Information Technologies and Learning Tools. 2019. Ne 71(3), P. 227-235. https://doi.org/10.33407/itlt.
v71i3.2460

15. Tuchina N., Borysov V., Podhurska I., Kupina I., Borysenko N. Developing Learner Autonomy via Choosing a Per-
son’s Educational Pathway. Revista Romaneasca pentru Educatie Multidimensionala. 2020. Vol. 12, No. 1. P. 209-225.
https://doi.org/10.18662/rrem/210

16. Tuchyna, N., Perlova, V., Chukhno, O. English Trainee Teachers’ Perspective on Synchronous and Asynchronous Lan-
guage Teaching. Zhytomyr Ivan Franko State University Journal. Pedagogical Sciences. 2021. Ne 2 (105), P. 88-97. https://
doi.org/10.35433/pedagogy.2(105).2021.88-97

17. Bykov, V., Ovcharuk, O., Ivaniuk, I., Pinchuk, O., Galperina, V. Suchasnyi stan vykorystannia tsyfrovykh zasobiv
dlia orhanizatsii dystantsiinoho navchannia v zakladakh zahalnoi serednoi osvity: rezultaty opytuvannia 2022 [The current
state of the use of digital tools for organization of distance learning in general secondary education institutions: 2022 results].
Information Technologies and Learning Tools. 2022. Ne 90(4). C. 1-18. https://doi.org/DOI:10.33407/itlt.v90i4.5036 [in
Ukrainian].

18. Bondarenko, L. Refleksyvne navchannia profesiinomu samorozvytku maibutnoho vchytelia muzychnoho mystetstva
[Reflective training in the professional self-development of the future teacher of music art]. Aktualni pytannia humanitarnykh
nauk. 2021. P. 258-263. https://doi.org/10.24919/2308-4863/35-1-40 [in Ukrainian].

19. Borysko N. Veb-sayt uchenika po inostrannyim yazyikam: rol, osobennosti i trebovaniya [Foreign language course-
book website: its role, peculiarities and requirements]. /nformation Technologies and Learning Tools. 2019. Ne 2 (70). P. 180—
193. URL : https://journal.iitta.gov.ua/index.php/itlt/article/view/2355. [in Russian].

20. Ved, T. Teoretychni zasady formuvannia transversalnykh kompetentnostei na suchasnomu etapi rozvytku suspilstva
[Theorhetical basis of transversal competences formation in modern level of society development]. Zbirnyk naukovykh prats.
Pedahohichni nauky. 2021. Ne93. P. 64—69. https://doi.org/10.32999/ksu2413-1865/2020-93-9 [in Ukrainian].

21. Gurevych, R., Kademiya M. Smart-osvita — nova paradyhma suchasnoi systemy osvity [Smart-education — a new
paradigm of modern education system]. Teoriia i praktyka upravlinnia sotsialnymy systemamy: filosofiia, psykholohiia, peda-
hohika, sotsiolohiia. NTU ‘KhPI. 2016 . Ne 4. P. 71-78. [in Ukrainian].

22. Dmitrenko, N. Metodychni zasady avtonomnoho navchannia maibutnikh uchyteliv profesiino oriientovanoho anhlo-
movnoho spilkuvannia [Methodological Principles of Autonomous Learning of Professionally Oriented English Communi-
cation of Prospective Teachers]. Visnyk KNLU. Series “Pedagogy and Psychology”. 2021. Ne 34. C. 41-47. https://doi.org/
10.32589/2412-9283.34.2021.236902

23. Dmitrenko, N., Budas, Iu. Zastosuvannia zvorotnoho zviazku v avtonomnomu navchanni inshomovnoho spilkuvannia
[Application of feedback in autonomous learning of foreign language communication]. Bulletin of Luhansk Taras Shevchenko
National University. 2021. Ne 8 (346). U. 2. C. 23-33. https://doi.org/DOI: 10.12958/2227-2844-2021-8(346)-2-23-33

24. Kucheruk, O., Kucheruk, S., Karaman, O., Vinnikova, N. Vykorystannia IKT dlia formuvannia fakhovykh kompetent-
nostei u maibutnikh uchyteliv ukrainskoi movy i literatury [Using ICT tools for forming professional competences of future
teachers of the Ukrainian language and literature]. Information Technologies and Learning Tools. 2019. Ne 71(3), C. 196-214.
https://doi.org/10.33407/itlt.v71i3.2814

25. Lavrysh Y. Dydaktychna systema indyvidualizatsii navchannia inozemnoi movy studentiv inzhenernykh spetsialnos-
tei u tekhnichnykh universytetakh [Didactic system of foreign language personalization for students majoring in engineering
at technical universities]: dys. ... d. ped. nauk. Poltava : Poltavskyi natsionalnyi pedahohichnyi universytet imeni V.H. Koro-
lenka, 2020. 489 p. [in Ukrainian].

26. Maslova K. Motyvatsiia studentiv do samostiinoi roboty yak odyn iz vazhlyvykh chynnykiv u navchalnomu prot-
sesi [Motivation of students for independent work as one of the important factors in educational process]. Pedagogy of
the formation of a creative person in higher and secondary schools. 2019. T. 2, Ne 64. P. 34-36. https://doi.org/10.32840/
1992-5786.2019.64-2.6 [in Ukrainian].

27. Nikolaieva, S., Koval, T. Vykorystannia informatsiino-komunikatsiinykh tekhnolohii dlia formuvannia nauko-
vo-doslidnytskoi kompetentnosti maibutnikh doktoriv filosofii [Use of Information and Communication Technologies for
Research Competency Formation of Future Doctors of Philosophy]. Information Technologies and Learning Tools. 2019.
Ne 70(2), C. 237-256. https://doi.org/10.33407/itlt.v70i2.2739

28. Ostroha, M., Shemonia, V., Shershen, O. Tsyfrovi osvitni platformy yak instrument realizatsii neformalnoi osvity
[Digital educational platforms as a tool for the implementation of informal education]. Education. Innovation. Practice. 2022.
Ne 10(4), C. 27-36. https://doi.org/10.31110/2616-650X-vol10i4-004

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online) 325



