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NAVIGATING CHALLENGES AND MAXIMISING OPPORTUNITIES:
ENGLISH LANGUAGE TEACHING IN LARGE UNIVERSITY CLASSES

The issue of large class sizes remains a persistent challenge in education. Factors such as limited academic staff,
educational marketing, and the widespread availability of higher education have contributed to the global trend of
larger university classes. As class sizes increase, the effectiveness of language instruction is impacted, necessitating the
exploration of strategies to maximize learning opportunities. This paper examines teachers’ and learners’ challenges in
large English language classes at the university level and explores approaches to optimize language acquisition. The
study s participants were 25 ESP teachers from different universities in Ukraine. The data were collected using an open-
ended question form designed by the authors during the autumn of the 2022/2023 academic year. The study reveals that
educators struggle to provide personalized attention and feedback to students in large classes. Limited opportunities for
meaningful interactions and managing classroom dynamics are commonly reported obstacles.

Additionally, student engagement and active participation decline in more extensive class settings. Resource constraints,
including limited space and materials, further compound the challenges of English language teaching. To overcome these
obstacles, educators employ innovative strategies such as technology integration, active learning, peer instruction, and
flexible office hours. Assessment and feedback pose challenges due to the sheer number of students. Timely evaluation
and personalized feedback become impractical, impacting student growth and motivation. However, diverse assessment
methods and constructive feedback practices can promote student progress. The study emphasizes the importance of
pedagogical innovation in optimizing language teaching. By embracing novel approaches, educators can foster dynamic
learning environments, enhancing student engagement, critical thinking, and collaboration. Understanding the impact
of large class sizes is essential to enhance universities’ English language learning experience. By addressing challenges
and embracing innovation, academic institutions can create a conducive environment for successful language acquisition
in large classrooms.

Key words: large class sizes, English language teaching, universities, student engagement, pedagogical innovation,
resource constraints.

Onena JIYIIEHKO,

orcid.org/0000-0002-6864-908X

KaHOUuoam neodazo2ivHux HAayK,

Odoyenm Kaghedpu iHO3eMHUX MO8 NPUPOOHUYUX (aKyibmemis

Tnemumymy ¢hinonoeii Kuiecokoeo nayionanvrnozo ynieepcumemy imeni Tapaca llleguenka
(Kuis, Yxpaina) olenzialu@gmail.com

Hamania CEMIHIXIHA,

orcid.org/0000-0001-6246-4132

acucmenm kageopu iHO3eMHUX MO8

Kuiscvkozo nayionanvrozo yuieepcumemy imeni Tapaca Lllesuenxa
(Kuis, Yxpaina) nseminikhyna@gmail.com

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online) 305



ITeaarorika

0 0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000sesssssscsescsesnsscscsscscsssoce

IHOJOJIAHHSA BUKJIUKIB TA MAKCUMI3ALIA TIOTEHIIAJY BUKJIAJJAHHSA
AHIVIIACBHKOI MOBH Y BEJIMKHX KJIACAX B YHIBEPCUTETAX

3binvuenns KinbKocmi yuHi6 y KAACi MOdCe 6NAUHYIMU HA ePEeKMUBHICIMb HABYATLHO2O NPOYECY, MOMY BAANCTUBO
odocaioumu yel achekm i 3HAUmMu cmpamezii Maxcumizayii moxciusocmeli 3a maxux ymos. @axmopu, maxi ax oomedxncena
KibKiCMb 6UKIA0AYLKO20 NEPCOHALY, OCBIMHA MAPKEMUH206A OiSIbHICHb MA WUPOKUTI 00CIYN 00 BULYOT 0CGIMU, CRPUALU
2100abHIl MeHOeRYil 30ibIUeH s PO3MIPY YHIBepCUMemcbKux K1acie. 3i 3p0cmanHim po3mipie K1acié nozipuyemocs
eghexmugnicmv UKIAOAHHA MO8, WO BUMALAE OOCTIONCEHHA cImpamegiti 01 MaKcumizayii moxcnueocmelt Haguanus. Y
yit cmammi 00CHIOACYIOMbCSL NPOOIEeMU, 3 AKUMU CIMUKAIOMbCS SUKIA0AY] ma CMyOeHmu GelUKUX KAACI8 aH2MIUCbKOL
MO8U HA Pi6HI YHigepcumemy, i BUBYAIOMbCs NIOX00U 00 ORMUMI3AYIT 3ACB0EHHA MOBU. YUACHUKAMU OOCTIONCEHHSL OYIIU
25 suumenie aueniticokoi mogu ons cneyianvuux yinet (ESP) 3 pisuux yunisepcumemise Yxpainu. /lani 6ynu 3i0pani 3a
00NOMO2010 aHKemu 3 8iOKpUMUM NUMAHHAM, po3pobieHoi agmopamu, npomszom oceri 2022/2023 naguanvHo2o poky.
Hocnioscenns 6uasuno, wo BUKIA0AUI 3iUMOBXYIOMbCA 3 MPYOHOWAMY HAOAHHA IHOUBIOYANbHOL y8azu ma 360pOmMHO20
383Ky cmyoenmam )y @enuxux xaacax. Qomesiceni MOHCIUBOCI 0N ZHAYYUWUX B3AEMOOIU MA KePYBAHHS OUHAMIKOIO
Kaacy — ye nowupeni mpyonowi. Kpim mozo, snusicyemvcs 3aiyyenicms ma akmueHa y4acms CMyOeHmie y GeluKux
Kaacax. Obmediceni pecypcu, maxi Ak npocmip ma mamepianu, nooanbule YCKIAOHIOMb GUKIAOAHHS AH2NIUCHKOI MOGU.
Jlna nodonanus yux mpyoHowie 8uK1aA0ayi 8UKOPUCMOBYIOMb THHOBAYINHI NIOX00U, MAKI K IHmMezpayisi mexHonozit,
aKmuene HAGYAHMSA, NIO20MOBKA 6 Napax ma 2HYUKuli po3kaad Koncynemayiti. Oyinka ma 360pomHuUll 36 s30K
VHEMONCAUBTIOIOMbCA Uepe3 8eIUKy KilbKicmb cmydenmie. OOHAK 3aCMOCY8AHHS PI3HOMAHIMHUX MemOo0i8 OYiHKU Mma
NpAKmMuKa KOHCMPYKMUGHO20 360POTNHO20 368 A3KY MONCYMb CHPUAMU npozpecy cmyoeHmis. JJocnioxcents niokpecuoe
BANCIUBICIND IHHOBAYILIHUX NIOX00168 00 onmumizayii sukiadants mosu. Lllnsxom enposadicents HOBAMOPCHKUX NIOX00I6
BUKIAOAYT MOJCYMb CMEOPUMU OUHAMIYUHE HABYAIbHE cepedosuuje, NOKPAWUMY 3a1yYeHiCMb CIYyOeHmis, Kpumuyne
MucieHHs ma cnienpayro. Po3yminna ennugy eenuxux posmipie Kidacie mae supiuianibHe 3HAYEHHS O/ NOKPAU|eHHs
HABUANbLHO20 Npoyecy aneniticbkoi Mosu 6 ynigepcumemax. LLnaxom supiuiennss npobiem ma npoeaodicens iHHO8ayil
axKaoemiuni 3aK1a0u MOJNCYMy CIMEOPUMU CHPUAMAUGE cepedosuuye Olisl YCRIUHO20 3AC60EHHS MOGU GEIUKUMU 2PYNAMU
CMyOeHmis.

Knrouosi cnosa: senuxi poamipu Kiacis, UKIAOAHHS AHSTILCLKOI MOSU, YHIGepCUMemu, 3alIyYeHICb CIYO0eHmis,

iHHOBaYIl 8 nedazoziyi, 0bMedICeHHsl pecypCis.

Introduction. Teaching English in large university
classes presents distinct challenges for both instruc-
tors and students. With increasing student enroll-
ments, overcrowded classrooms have become more
prevalent, which hampers the effectiveness of lan-
guage instruction. This paper explores the obstacles
that educators and learners encounter in large English
language classes at the university level and proposes
strategies to optimize opportunities for successful
language acquisition. One of society’s key responsi-
bilities is to ensure accessible and high-quality edu-
cation. Investing in education is vital for developing
a country’s human capital, especially as economic
growth increasingly relies on advanced technology
and the corresponding skills. However, in reality, it is
challenging for the government to allocate education
funds effectively while ensuring a significant return
on investment. To address this issue, a comprehen-
sive examination of Ukraine’s educational network,
its financial implications on the state budget, and its
effectiveness in achieving its core objectives of pro-
viding equitable education for all students is crucial.

The issue of achieving quality education by reduc-
ing class sizes and increasing teacher salaries is mul-
tifaceted. Between 2005 and 2016, the average num-
ber of students per secondary school class declined
in 24 OECD countries, yet the impact on academic
achievement remains inconclusive (OECD, 2018).

Advocates for smaller class sizes, including educators
and parents, argue for their benefits, but their imple-
mentation can be costly. Hiring additional teach-
ers to reduce class sizes would lead to a substantial
rise in per-student expenditures. To achieve smaller
class sizes without incurring higher costs, alternative
approaches such as reducing teacher salaries, increas-
ing teaching hours, or decreasing study time may be
considered by countries. It is crucial to assess the
necessity of reducing class sizes and determine the
circumstances in which compromises may be justifi-
able. Ultimately, the key to providing quality educa-
tion lies in finding a balanced approach that takes into
account the needs of both students and teachers.

Theoretical framework and research meth-
ods. Multiple factors are affected by the size of a
class, such as the management of the classroom, the
methods used for instruction, and the academic per-
formance of the students (Smith et al., 2003; Blatch-
ford et al., 2007). When there is a high student-to-
teacher ratio, the effectiveness of instruction may
be diminished. However, numerous school districts
contend that larger class sizes are necessary due to
limited educational funding. Finding the ideal class
size presents a challenge, as it involves striking a bal-
ance between the need for cost-effective interventions
and the provision of a quality education for students
(Kennedy, 2003).
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In Herbst’s analysis, it becomes evident that there
are multiple factors that contribute to the disparities
in ideal class sizes among various educational insti-
tutions. The author posits that these systems differ
in several regards, including but not limited to the
evaluation methods employed, the existence of note-
worthy incentives for both students and educators, the
provision of supplementary assistance for students
who are struggling or enrichment programs for high-
achieving students, the allocation of resources, and
the overall caliber of educators. It is Herbst’s conten-
tion that these variables, when taken together, collec-
tively impact class sizes in a multitude of educational
settings (Herbst, 2001). When one fails to account
for omitted variables amongst the characteristics of
effective teaching, it can lead to biased estimations of
educational production functions. These characteris-
tics encompass a wide range of aspects, including the
ability to effectively communicate challenging sub-
ject matter, engage students in hands-on experiences,
provide timely and precise feedback, and create an
environment conducive to family involvement. The
endogeneity of class size in relation to student perfor-
mance further complicates the estimation of the true
impact of class size. To address this issue, Herbst sug-
gests utilizing an identification strategy that focuses
on exogenous variations in class size, explicitly
excluding the aforementioned factors. Some of these
exogenous factors pertain to classroom management,
such as student discipline and cultivating a culture of
diligence (Herbst, 2001). Upon evaluating the numer-
ous factors that Herbst deems significant contribu-
tors to student achievement, it becomes evident that
teacher behavior, feedback, and student cooperative
assistance are more prevalent in larger classes.

Educators acknowledge the significance of ascer-
taining if there is a connection between the size of a
classroom and the academic performance of students.
The central focus of the conversation on class size
centers around the goal of establishing ideal learn-
ing environments for every student, while also mak-
ing informed decisions concerning the allocation of
limited resources. It is imperative for all individuals
involved in the education system to have access to
empirical data in order to comprehend the genuine
influence of class size on academic accomplishments
(Gilman & Kiger, 2003).

The problem becomes especially prominent in
economically disadvantaged rural areas, where the
financial resources available may be more substan-
tial in comparison to wealthier regions. Unfortu-
nately, the determination of whether reducing class
sizes is a feasible solution to improve academic
achievement is further complicated by the numerous
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contradictory research studies on this topic (Biddle
& Berliner, 2002).

A report published by the British Council (2015),
as cited by Hadi and Arante (2015), highlights several
hurdles encountered when teaching English in sizable
classrooms. These obstacles include maintaining dis-
cipline in large classes, accommodating students of
varying ages and abilities who learn at different paces
and through different methods, struggling to provide
individual attention to each student, and facing lim-
ited resources such as books and teaching aids. The
challenges faced by teachers when teaching English
in large class settings are outlined in the 2015 report
by the British Council titled “Internationalization of
Ukrainian universities in the context of the English
language.” The report highlights that the teacher-
student ratio in Ukraine is significantly higher than
international standards, which undoubtedly affects
the workload of teachers and limits their time for les-
son preparation and professional development. It is
important to note that the raw data may be mislead-
ing, as most universities surveyed had group sizes of
around 15 students, similar to those in Western Euro-
pean universities. However, students consistently
expressed their belief that smaller group sizes would
lead to greater improvement in their English profi-
ciency (British Council, 2017).

Xu’s (2011) study identified three primary concerns
associated with teaching in large classrooms: physi-
cal, psychological, and technical. In terms of physical
challenges, educators often experience fatigue due to
the demands of teaching in spacious settings. They
may find themselves speaking louder, moving more
frequently, and covering longer distances compared
to teaching in smaller classes. Psychologically, some
teachers may feel overwhelmed by the sheer number
of students they must engage with, leading to uncer-
tainty about their students’ identities and expecta-
tions. Additionally, monitoring attendance and evalu-
ating assignments can pose particular difficulties for
instructors in large class environments, resulting in
additional stress and worry.

One of the main challenges that educators encoun-
ter is the imperative to improve their management
skills and offer more personalized attention to a large
number of students. This presents difficulties in terms
of delivering individualized feedback, addressing
the specific needs of each student, and ensuring fair-
ness in the grading process. Furthermore, teachers
may feel overwhelmed when it comes to evaluating
the unique characteristics of students and preventing
instances of academic dishonesty. Another issue that
teachers face is the daunting task of correcting a sig-
nificant volume of written assignments after admin-
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istering a test to a large group of students. Recogniz-
ing that a teacher’s responsibilities extend beyond the
confines of a single classroom is crucial. As a result,
they may administer multiple assessments through-
out the semester, typically amounting to three or four
tests. Alongside these obligations, teachers must also
allocate time for lesson planning and attend to per-
sonal commitments, such as quality time with their
families. Consequently, the time-consuming process
of grading numerous papers may limit the opportu-
nity for comprehensive evaluation and providing
detailed feedback (Le, 2002).

Le (2002) posits that a major obstacle faced by edu-
cators is the large class sizes, which hinders their ability
to provide individualized attention to each student. Dur-
ing class discussions, it is often the more intelligent and
extroverted students who dominate the conversation,
leaving minimal opportunity for interactions with the
remaining students. Consequently, the teacher is unable
to distribute equal attention to all students. If the expec-
tation were for every student to participate in answer-
ing questions, it would consume a significant amount of
time, resulting in an incomplete lesson within the con-
strained timeframe. Consequently, disengaged students
would become bored and seek out other distractions,
while only a small portion of students would observe
improvement in their English proficiency.

However, Bahanshal presents a contrasting view-
point, suggesting that teachers are able to allocate
greater amounts of time and attention to each student
in smaller class sizes. As a result, they are able to
implement instructional activities more effectively.
Thus, it can be inferred from the abundance of evi-
dence that English educators encounter numerous
challenges when teaching larger groups of students
and attempting to establish meaningful connections
with each individual in the classroom. Specifically,
certain students, particularly those who struggle aca-
demically, may find it difficult to stay engaged due
to the lack of personalized attention and engaging
learning experiences. Furthermore, Bahanshal argues
that an increase in resources and learning materials
is necessary to enhance English instruction in larger
classes. This involves determining a specific threshold
at which teachers are unable to effectively manage the
number of students, and subsequently requiring addi-
tional resources to facilitate the teaching and learn-
ing process. Consequently, this issue poses significant
obstacles for both teachers and students, as the limited
availability of resources proves to be a challenge. The
study faced several constraints, including restricted
physical space for both movement and interaction, a
scarcity of desks, and a limited supply of instructional
resources like textbooks (Bahanshal, 2013).
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As a result, the primary objective of this research
was to address the following inquiry: What are the
obstacles faced by ESP teachers when catering to
the requirements of a large class size? This ques-
tion aimed to discern the perceptions of ESP teach-
ers and provide further understanding on the matter.
The study’s participants were 25 ESP teachers from
different universities in Ukraine. The data were col-
lected using an open-ended question form designed
by the authors during the autumn of the 2022/2023
academic year. The question was left open and
broad for a number of reasons: to encourage critical
thinking, to elicit unbiased and unlimited opinions of
the respondents, and explore responses perhaps not
considered by the researchers nor found in literature
review. Data were collected from May 2022 to
December 2022. The method by which university
faculties decided to disseminate the questionnaire
varied from faculty to faculty.

The aim of the study. The study aims to investigate
the unique challenges university ESP teachers face in
large English language classes at the tertiary level.
The study seeks to explore the impact of large class
sizes on the effectiveness of English language teaching
and learning. Additionally, the research aims to iden-
tify strategies and approaches that can be employed to
maximize students’ learning opportunities and success
in these more extensive classroom settings.

Results. The study reveals several findings con-
cerning the influence of large class sizes on the
teaching and learning English in university environ-
ments. The research findings indicate that instruc-
tors who teach English in large university classes
face considerable obstacles when offering personal-
ized feedback and individual attention to students.
One of the most commonly reported challenges is
the lack of opportunities for meaningful one-on-one
interactions with each student. Additionally, manag-
ing classroom dynamics was identified as another
major difficulty. Encouraging active involvement
and interaction among students is crucial for effec-
tive student engagement and participation. Educators
can enhance the learning experience and promote
deeper understanding by fostering an environment
that promotes student engagement. Active partici-
pation can be achieved through various strategies
such as group discussions, hands-on activities, and
collaborative projects. These approaches encourage
critical thinking and problem-solving skills and fos-
ter a sense of ownership and responsibility for one’s
learning. Additionally, incorporating technology and
multimedia resources can enhance student engage-
ment, allowing for personalized and interactive learn-
ing experiences. By prioritizing student engagement
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and participation, educators can create a supportive
and inclusive learning environment that empowers
students to become active learners and contributors
to their education. The research findings have deter-
mined that when class sizes are increased, there is
a notable decline in student engagement and active
involvement. This decreased motivation can manifest
as a reduced willingness to participate in classroom
discussions and activities, resulting in a less vibrant
and interactive learning atmosphere. Assessment
and feedback are crucial components of the learn-
ing process. They play a significant role in provid-
ing students with valuable insights into their progress
and areas for improvement. Assessments help edu-
cators evaluate students’ understanding and mastery
of the subject matter, while feedback offers specific
guidance on enhancing their performance. Teachers
can gather comprehensive data on students’ knowl-
edge and skills by incorporating various assessment
methods, such as quizzes, exams, projects, and pre-
sentations. This information can tailor instruction
and provide targeted feedback that addresses indi-
vidual needs. Effective feedback is constructive, spe-
cific, and actionable, highlighting both strengths and
areas for growth. It helps students develop a growth
mindset and encourages them to continue learning.
Additionally, feedback can foster a sense of account-
ability and ownership as students actively reflect on
their progress. Ultimately, assessment and feedback
are powerful tools for promoting student growth,
fostering a culture of continuous improvement, and
supporting overall educational success. The find-
ings indicate that timely evaluation and constructive
criticism can be particularly problematic in univer-
sity courses with many students. Educators encounter
obstacles when promptly assessing assignments and
offering comprehensive feedback to learners, which
can affect their academic advancement and drive.
Resource constraints refer to limitations or restric-
tions on the Availability of resources, such as time,
money, personnel, or materials, that may impact the
execution of a project or the achievement of desired
outcomes. These constraints pose challenges and
require careful planning and prioritization to ensure
the efficient and effective utilization of available
resources. Organizations must identify and manage
resource constraints to optimize project delivery and
meet objectives within the given limitations. In large
university English language classes, the study high-
lights the issue of resource limitations as a promi-
nent concern. The insufficiency of classroom space,
materials, and technological resources can potentially
hinder the efficacy of language instruction. Looking
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at the bright side, the study reveals successful tactics
educators utilize to optimize educational opportuni-
ties in classrooms with many students. These tac-
tics encompass the incorporation of technology to
amplify student involvement, the implementation of
interactive learning techniques, the promotion of peer
instruction and collaborative tasks, and the provision
of adaptable office hours for personalized assistance.
The significance of pedagogical innovation cannot
be overstated. It plays a crucial role in shaping the
future of education by introducing new and effective
teaching methods. These innovative approaches can
potentially revolutionize how knowledge is imparted
and acquired by students. By embracing pedagogical
innovation, educators can enhance student engage-
ment, foster critical thinking skills, and create a
dynamic learning environment that promotes creativ-
ity and collaboration. Through the exploration and
implementation of new teaching strategies, we can
pave the way for a more impactful and transformative
educational experience. The importance of pedagogi-
cal innovation in tackling the obstacles brought about
by large class sizes is highlighted by this study. Edu-
cators can foster interactive learning environments
and facilitate language acquisition by implementing
inventive teaching methods like flipped classrooms
and formative assessment techniques.

Overall, the study’s results emphasize recogniz-
ing and addressing the challenges associated with
large university English language classes. Educators
can create a more engaging and supportive learn-
ing environment by implementing effective strate-
gies and fostering pedagogical innovation, ensuring
students’ success in their language learning journey.
The study’s findings can provide valuable insights
for educators, administrators, and policymakers to
optimize English language teaching in the context of
large university classes.

Conclusion. As large class sizes continue to be
a prevalent trend in university settings, understand-
ing the impact on English language teaching is cru-
cial for enhancing the learning experience of both
students and educators. By recognizing and address-
ing the challenges, such as effective feedback provi-
sion, managing marking load, student engagement,
and resource constraints, academic institutions can
develop targeted strategies to optimize language
learning outcomes in large classrooms. Embrac-
ing technology and pedagogical innovations while
investing in educator professional development are
vital steps in navigating the complexities of large uni-
versity classes and ensuring a conducive environment
for English language teaching.
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