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THE ROLE OF FOCUS ON FORM IN MODERN LANGUAGE TEACHING:
STRATEGIES AND CONTROVERSIES

The article focuses on the features of the popular method «focus on formy (form-focus) in modern foreign language
teaching. The main points of the task-based language teaching (TBLT) approach are briefly reviewed and the notion of
a task is considered. The key characteristics of the TBLT approach are highlighted based on the research of R. Ellis, D.
and J. Willis, M. Long, and D. Lynch. These include a clear communicative focus of tasks, the use of language based
on authentic texts, attention to meaning, and a carefully thought-out form. An important interpretation of task is given,
according to which a task has three main stages: pre-task, main task and post-task.

In order to accomplish the objectives of task-based learning, pre- and post-task activities are essential. The pre-task
stage serves to prepare learners for the main task and the post-task stage provide them with opportunities to analyze the
process and linguistic forms used during task completion.

Focus on form is presented as a necessary component of the task-based language teaching approach and at the same
time as an independent phenomenon demonstrated to be effective in practice. A number of types of focus on form have
been considered: grammar instruction, modelling, corrective feedback, providing a model and consciousness raising.
These types of focus are correlated with task stages.

1t is shown that focus on form has a number of controversial aspects that require further study, specifically the use of
form-focus on pre-task, main task or post-task stage, the corrective feedback and the relevance of its use on a particular
task-stage. It is concluded that teachers have the opportunity to apply focus on form strategies that have proven to be
effective. They also should take into account some important factors such as teaching goals, social context of teaching,
teacher’s own experience, knowledge and intuition.
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POJIb ®OKYCYBAHHSA HA ®OPMI B CYHACHOMY BUKJIATAHHI MOBMU:
CTPATETITI TA BUKJIUKHA

Cmammio npucesueno 0cobIueoCmsm NONYJISAPHO20 Memoody «PoKycyeants Ha gopmiy (focus on form, form-focus) y
CYHACHOMY GUKIAOAHHI IHO3EMHUX MO8. Po321sHymMo 0CHOBHI RON0JICEHHA NIOX00Y, OPIEHMOBAHO20 HA BUKOHAHHS 3A60AHb
ma nonamms 3aedanns (task). Knouosi xapaxmepucmuxu nioxooy, opieHmo8arH020 Ha BUKOHAHHS 3A80AHb, BUOKDEMIEHO
3 onoporo Ha oocnidxcenna P. Ennica, /]. ma Hxc. Vinnic, M. Jlonea, /I. Jlinua. Ceped Hux — yimxka KOMYHIKamueHa cnpsi-
Mogauicmb 3a80aHb, BUKOPUCAHHA MOBU HA MAMEPIANi A8MEHMUYHUX MEKCMI8, NPUOLTEHHS y8azu 3HAYEHHIO, PeMeTbHO
npooymana gopma. Ilodano miaymavenns 3a60anHs, 32i0HO 3 AKUM BOHO CKAAOAEMBCA 3 MPLOX OCHOBHUX emania: nepeo-
3aedanns (pre-task), ocnosne 3a60anns (main task) ma nicisizaeoanms (post-task).

Jlnst mozo, wjob docsemu yinel HA8UAHHS, 3ACHOBAHO20 HA 3A60AHHSX, BANCIUSUMU € 00- MA NICIA3A60AHHI 8UOU
oisnvHocmi. Ilepedzagdanns (pre-task) ciyeye 0na niocomoexu yuHie 00 BUKOHAHHA OCHOBHO2O 3a80aHHA (main task), a
eman nicia3ae0anusa (post-task) naoae im moorcaugicms npoananizysamu npoyec i Mo8Hi popmu, sukopucmaui nio wac
BUKOHAHHA 3060AHHA.

DokycyeanHs Ha opmi nPeoCmasieno sk HeoOXIOHUN KOMIOHEHM 3a0a4H020 NiOX00y 00 GUKIAOAHHSI MOBU i 600-
HOUAc AK camocmitine Asuuje, wo NPOOEMOHCIMPYBANO 6010 ehekmusnicms Ha npakmuyi. Posznanymo oexineka munie
DOKYCYy8aHHA HA POPMI: HAGUAHHS DAMAMUKU, MOOETIOBAHHS, KOPUSYBATbHUL 360POMHULL 36 30K, HAOAHHS NPUKAAOY
ma nioguwyerHs pigHs ceioomocmi. Li munu (pokycysanns cniegioneceHo 3 emanamu 6UKOHAHHS 3A80AHHS.
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THoxaszano, wo goxycysanus na popmi Mae HUZKY CYREPeUaUBUX adcneKkmis, siKi nompedyoms HoOAIbUIO20 BUBHEHHS,
30KpeMa GUKOPUCHAHHSA (DOKYCYBAHH HA (opmi HA emanax neped3asOanHs, OCHOBHO20 3A80AHHS Yl NICAA3A60AHHS,
KOpU2YBAIbHO20 360POMHO20 36 'A3KY Md 00PeYHOCHI 1020 8UKOPUCTNAHHI HA KOHKPEeMHOMY emani 3a60ants. 3pobieno
BUCHOBOK, WO BUKAAOAYT MAOMb MONMCIUBICIb 3ACmOco8y8amu cmpamezii pokycysannsa na opmi, aKi dosenu c8oio
egpexmugricmo. In maxosic 6apmo epaxogysamu 0esKi 6adicIusi paxmopu, maxi AK yini HAGUAHHS, COYIANbHULL KOHMEKCM

BUKIIAOAHHS, 61ACHUL 00CBI0, 3HAHH Ma IHMYiyilo nedazoaa.

Kniwouosi cnosa: ¢okycysanns na ¢popmi, Haguanus MOGU, 3ACHOBAHE HA 3A60AHHAX, 3A60AHHI, OHIAAUH-HABYAHMS,

oraiin-Ha8YaHHs.

The Problem Statement. Actually Task-based
language teaching approach (TBLT) is one of the
most demanded and used in mass learning. Many
modern textbooks of English as a foreign language are
built on it, it is widely practiced both in face-to-face
teaching and in distance teaching. TBLT has gained
popularity in language education due to its focus on
developing students’ communicative competence and
its alignment with communicative language teaching
principles. It provides a more natural and motivating
environment for language learning, as it encourages
learners to use the language in ways that are relevant
to their everyday lives.

The popularity of Task-based language teach-
ing is explained by its versatility: it is employed to
teach students of any level from Al to C2. It also is
well combined with other approaches such as com-
municative, content-based or computer-mediated
language teaching. Its effectiveness has been proven
in the works of researchers around the world (Ellis,
1997; Ellis, 2017; Ellis et al., 2020; Long, 2015; Lit-
tlewood, 2007; Lynch, 2009; Lyster &Ranta, 1997;
Willis&Willis 2007; Benati, 2021).

In TBLT the term «focus on form» refers to the
deliberate attention to specific language elements
in the context of meaningful, communicative tasks.
While the focus of TBLT is on engaging learners in
authentic language use through tasks, the develop-
ers of this approach also recognise the importance of
working on language accuracy and proficiency.

The key difference with TBLT is that the focus
on form is integrated into task-based activities rather
than being the primary goal of the learning. This
approach is based on the principle that learners are
more likely to learn and retain language forms when
they are encountered in a meaningful, communicative
context.

R. Ellis, M. Long, and N. Spada have made sig-
nificant contributions to the theoretical perspectives
of integrating a form focus in the context of TBLT.
In their works, they proposed models for balancing
form-based learning with task-based learning, taking
into account such factors as task complexity, learn-
ers’ language proficiency and the nature of the target
language features (Ellis, 1997; Ellis, 2007; Ellis et al.,
2020; Long, 2015; Spada and Lightbown, 2008).

AKTyaApHI IIMTaHHS TyMaHITApHUX HayK. Bum 72, tom 3, 2024

M. Swain has explored the role of explicit and
implicit form-based learning in TBLT, consider-
ing the potential advantages and challenges of each
approach. Her research provided valuable informa-
tion about the cognitive and pedagogical consider-
ations involved in integrating form-based learning
into a task-based language learning environment
(Swan, 1995; Swan, 2000).

The Analysis of Recent Researches and Pub-
lications. The use of TBLT in language education
has been studied in a number of studies. S. Li and
D. Larsen-Freeman both emphasise the importance
of a balanced approach that combines form-based
learning with a content or communicative approach
(Li, 2021; Larsen-Freeman, 2021). This is sup-
ported by Bryfonski’s research: he showed that nov-
ice teachers trained in TBLT were more successful
in implementing TBLT principles, including a focus
on form, in their lessons (Bryfonski, 2021). Afshar
also highlights the effectiveness of task-related form
focus exercises, such as focusing on spoken form and
word parts, for ESP vocabulary development (Afshar,
2021). Together, these studies emphasise the value of
integrating form-focused learning into a task-based
approach to language teaching.

A range of researchers have focused on the effec-
tiveness of different types of form focus, as well
as the specifics of their practical application in the
context of TBLT (Benati, 2021; Chrissou, 2020;
Degirmencioglu, 2023).

Some researchers have studied the timing and
nature of corrective feedback provided during tasks,
investigating the impact of immediate or delayed
feedback on learners’ accuracy and fluency (Chris-
sou, 2020; Pouresmaeil and Gholami, 2023).

In addition, specialists have examined the role
of learners’ attention to form during task perfor-
mance: in particular, they have investigated how
learners notice and adopt linguistic forms in the
context of meaningful tasks. This line of research
has shed light on the interaction between form atten-
tion and meaning attention, as well as on the factors
that influence learners’ perceptions of form-focused
feedback (Choi K. et al., 2022). At the same time,
focus on form retains its debatable aspects, as we
will show later.
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The purpose of the research. The purpose of this
article is to analyse the key aspects of the concept of
focus on form in the context of the TBLT approach
to teaching foreign languages, to highlight the
advantages and problems of focus on form, and to
outline possible ways of solving them.

The methodology of the research. The methods
of observation, analysis and synthesis are used in the
paper. Based on the key research, the most relevant
points of focus on form are presented. We consider
the concept of a task, its structure, consisting of a pre-
task, a main task and a post-task. We then look at the
implementation of the focus on form at each of the
levels of tasks. The difficulties that a teacher may face
in the classroom are discussed and possible ways to
overcome them are outlined.

The Statement of the Basic Material. Review
the main points we need in this article. Three are in
question: task, focus on form, and the TBLT concep-
tion. The TBLT technique possesses a number of
attributes (Ellis et al., 2020; Willis and Willis, 2007):

— Its main goal is to assist students in becoming
ready to use the language in authentic contexts;

— When teachers enable students to share their
thoughts using language resources they own, they are
serving a clearly defined communicative function;

— The primary focus is on meaning;

— There is a gap that necessitates informational
communication;

— Form is given careful consideration. The teacher
calls the students’ attention to any challenges they
encountered while completing the activity;

— Pre-task, main task, and post-task are the three
stages of a standard task structure.

We have chosen the definition of task that best fits
our goals and context out of all the ones that have
been proposed. Assuming that a task is “an activity
which requires learners to use language, with empha-
sis on meaning, to attain an objective”, as defined by
Bygate, Skehan, and Swain (Bygate et al., 2001), we
also adhere to R. Ellis’s interpretation, which views a
task as a workplan rather than a process (Ellis et al.,
2020). Pre-task, main task, and post-task are the three
phases of the typical task structure. We argue that
in order to accomplish the objectives of task-based
learning, pre- and post-task activities are essential.
The pre-task stage serves to prepare learners for the
main task and the post-task stage provide them with
opportunities to analyze the process and linguistic
forms used during task completion.

Researchers acknowledge that one of the main
components of task-based language instruction is
focus on form. D. Willis and J. Willis define focus
on form as drawing learners’ attention to specific
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form which occur in the course of a task or an asso-
ciated text (Willis&Willis, 2007). The teacher can
demonstrate, clarify, and use these forms. He or she
can work with students to analyze and comment on
specific lexical or grammatical forms by isolating and
defining them.

The researchers point out that meaning is primary
and focus on form is secondary. This recognition of
the secondary nature of form has given cause for
debate. Some researchers believe that focus on form
should be introduced at pre-task or main task stages
(Long, 2015; Littlewood, 2007; Lyster and Ranta,
1997). Some contend that focus on form should be
used only after focus on meaning, that is, at the post-
task stage (Skenan, 1998; Willis and Willis, 2007).

Another controversial issue is the question about
types and strategies of form focus. Various types of
form focus have been proposed and their effective-
ness has been examined. We are examining different
types of focus on form in additional detail.

Pre-task modeling and pre-task grammar instruc-
tion are the two forms of pre-task focus on form that
are offered. Teaching a grammar rule prior to doing
a task is known as pre-task grammar instruction. For
example, the teacher gives the class a ten-minute
grammar lesson on the use of the past simple tense
before moving on to task performance. Pre-task
grammar instruction proponents (Littlewood, 2007;
Lyster and Ranta, 1997) argue that while grammar
knowledge is necessary for students to complete a
work, teachers would rather teach grammar before
providing a task. There are researchers that contest
the necessity of pre-task instruction. D. Willis and
J. Willis worry that explicit grammar instruction
predisposes learners to focus on the target structure,
with the result that they may treat a task as language
practice rather than a site for information exchange.
This practice, it is claimed, will subvert the meaning-
primary principle of task-based teaching (Willis and
Willis, 2007).

An alternative to grammar instruction in the pre-
task stage is modelling. Pre-task modelling is pro-
viding with a model performance. Teacher can offer
to students a short task modelling video (about, for
example, question formation). It makes clear task
procedures and affords learning opportunities by
focusing on a particular linguistic structure.

Corrective feedback is used at the main task level
to apply the form focus. There are five to seven dif-
ferent categories of corrective feedback. The most
popular ones are the explicit correction, metalinguis-
tic clue, and explicit correction. Experts describe a
clarification request as any statement that prompts
further explanation of the previous statement. Clarifi-
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cation can be in form of question. Metalinguistic clue
is a move that provides a comment or questions some
aspect of the preceding utterance, signalling a linguis-
tic problem. Teacher can clarify which part of speech
student should use, without naming the correct word.
Also popular is explicit correction, a move that indi-
cates that the statement is problematic and at the same
time corrects the error (Lyster and Ranta, 1997).

As R. Ellis correctly notes, the impacts of vari-
ous feedback formats are context-dependent, mean-
ing that one format may work better in one situation
while another may work better in a different one.
Additionally, while resolving a specific issue, it is
possible to mix multiple strategies (Ellis, 2017). In
actuality, the selection of the corrective feedback
method is directly influenced by a number of vari-
ables, primarily the mode of instruction (online ver-
sus offline), the group’s language and cultural back-
ground, the task’s specialization, and the topic for
study.

Corrective feedback can be immediate and
delayed. In the immediate feedback condition,
students receive feedback while they are perform-
ing the task. In the delayed feedback condition
they receive feedback after the task have been
completed. In the case of delayed feedback, they
get feedback after finishing the task. Within the
teaching and research community, there is dis-
agreement over the precise moment when making
a correction is more acceptable. Delayed correc-
tive feedback is more relevant for tasks such as a
dialogue between students or other paired work.
Immediate corrective feedback is best given in
a monological form of speaking, for instance,
during a student’s oral presentation or watching
a video of the students’ responses. Researchers
are studying immediate and delayed feedback in
order to find out which one is more effective. In
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fact, further empirical study is required to answer
this question.

Post-task focus on form provides opportunities for
students to practice producing structures they found
difficult during performing the task. The teacher can
create a variety of form-focused exercises to dem-
onstrate how language forms are used. Form is the
emphasis of post-task categories such as raising con-
sciousness and offering a model. Providing a model
can be achieved by having more proficient speakers
(or native speakers) complete the same activity. Thus,
by identifying the gap between their own performance
and the appropriate models, students can self-correct
(Lynch, 2009).

Consciousness raising is another type of post-task
focus on form. It is called input-based strategy and
considered as quite effective. R. Ellis defined con-
sciousness raising as a pedagogic activity where the
learners are provided with L2 data in some form and
required to perform some operation on it, the pur-
pose of which is to arrive at an explicit understanding
of some linguistic properties of the target language
(Ellis, 1997). During consciousness-raising task, L2
learners develop explicit knowledge about how the
target language works and are pushed to negotiate
meaning (Benati, 2021).

In a typical activity of consciousness raising stu-
dents are provided with text and asked to find some
ways expressing specific meanings (for example,
ways of giving permission), phrases with specific
words or phrases they think will be useful in the
future.

The Conclusions and Prospects for Further
Research. Not all focus on form strategies were
named. They are being actively examined all over the
world and it is extremely difficult to consider all the
studies. Something else is important for us: amount
of problematic issues in the concept of focus on form

Table 1

Types of form focus

Stage of task Type of focus on form

Description

Pre-task focus on form |Grammar instruction

Modelling

Teaching a grammar rule before task performance

Providing with a model performance during pre-task
stage

Main task focus on form | Corrective feedback

clue, explicit correction)

(clarificationrequest, metalinguistic

Providing feedback on errors

Post-task focus on form |Providing a model

Consciousness raising

Providing with a correct model performance during
post-task stage

Activity where the students are provided with some
document and required to perform some operation with
it, the purpose of which is to arrive at an understanding
of some linguistic features of the target language
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emphasize the need for further research. Actually,
teachers have the opportunity to apply focus on form
strategies that have proven to be effective. They also
should take into account some important factors:

— teaching goals;

— social context of teaching;

— teacher’s own experience, knowledge and
intuition.

...............................................................................

Research on the role of form focus in TBLT has shown
that it can contribute to learners’ language development
by meeting their immediate communicative needs as
well as paying attention to their long-term linguistic
accuracy. However, the optimal balance between
focusing on form and maintaining the communicative
nature of the tasks remains a subject of ongoing research
and debate in the field of language education.

BIBLIOGRAPHY
1. Afshar S. H. Task-related focus-on-forms foreign language vocabulary development: Focus on spoken form and word

parts. System 96 (3). 2021. DOI:10.1016/j.system.2020.102406

2. Benati A. G. Focus on form. Cambridge University Press. 2021.

3. Bryfonski L. From task-based training to task-based instruction: Novice language teachers’ experiences and
perspectives. Language Teaching Research. 2021. URL: https://journals.sagepub.com/

4. Bygate, M., Skehan, P., Swain, M. Researching Pedagogic Tasks: Second Language Learning, Teaching and Testing.

Harlow: Pearson Education Limited. 2001.

5. Chrissou M. The Importance of Task-Based Learning and Focus on Form in Teaching Phraseology. Kalbotyra, 73.
2020. P. 8 30. URL: https://www.journals.vu.lt/kalbotyra/article/view/22320

6. Choi K., Seog D., Choi 1. Effects of Focus on Forms and Focus on Form Instruction on Middle-Aged and Elderly
Learners’ English Grammar Acquisition. Studies in Modern Grammar. 2022. P. 119-137. DOI:10.14342/smog.2022.115.119

7. Degirmencioglu U. Grammar Teaching Through the Years: Focus on Form through Processing Instruction. Language
Horizons: Diverse Vistas in English Language Pedagogy I. 2023. P. 62-74.

8. Ellis R. SLA Research and Language Teaching. Oxford. Oxford University Press. 1997.

9. Ellis R. Moving task-based language teaching forward. Language Teaching. Ne 50. 2017. P. 441-482.

10. Ellis R., Skehan P., Li S., Shintani N., Lambert C. Task-Based Language Teaching. Theory and practice. 2020.

Oxford. Oxford University Press.

11. Larsen-Freeman D. Teaching grammar. Teaching in Challenging Circumstances. 2021. P. 93-98.
12. Li S. Task-based Language Teaching Based on Computer-assisted Language Learning, 2021 2nd International
Conference on Education, Knowledge and Information Management (ICEKIM), Xiamen, China, 2021, pp. 863-866. DOI:

10.1109/ICEKIM52309.2021.00195

13. Littlewood W. Communicative and task-based language teaching in East Asian classrooms. Language Teaching.

Ne 40. 2007. P. 243-249.

14. Long M. Second Language Acquisition and Task-Based Language Teaching. Oxford. Wiley-Blackwell. 2015.

15. Lynch T. Responding to learners’ perceptions of feedback: The use of comparators in second language speaking
courses. Innovation in Language Learning and Teaching. Ne 3. 2009. P. 191-203.

16. Lyster R., Ranta L. Corrective feedback and learner uptake. Studies in Second Language Acquisition. Nel19. 1997.

P. 37-66.

17. Pouresmaeil A., Gholami J. The relative effects of focus on form versus focus on forms on learning the second
conditional in English. Instructed Second Language Acquisition, 6(1). 2022. P. 57-80. URL.: https://journal.equinoxpub.com/

ISLA/article/view/20491

18. Shehadeh A., Coombe C. A. Task-Based Language Teaching in Foreign Language Contexts: Research and

Implementation. Philadelphia. 2012.

19. Skehan P. A Cognitive Approach to Language Learning. Oxford. Oxford University Press. 1998.
20. Spada N., Lightbown P. M. Form-focused instruction: Isolated or integrated? TESOL Quarterly, 42(2). 2008.

P. 181-207.

21. Swain, M. Three functions of output in second language learning. Principle and practice in applied linguistics: Studies
in honour of H.G. Widdowson. Oxford University Press. 1995. P. 125-144.

22. Swain, M. (2000). The output hypothesis and beyond: Mediating acquisition through collaborative dialogue.
Sociocultural theory and second language learning. Oxford University Press. 2000. P. 97-114.

23. Willis D., Willis J. Doing Task-Based Teaching. Oxford. Oxford University Press. 2007.

REFERENCES
1. Afshar S. H. (2021). Task-related focus-on-forms foreign language vocabulary development: Focus on spoken form
and word parts. System 96 (3). DOI:10.1016/j.system.2020.102406
2. Benati, A. G. (2021). Focus on form. Cambridge University Press.
3. Bryfonski L. (2021). From task-based training to task-based instruction: Novice language teachers’ experiences and
perspectives. Language Teaching Research. https://doi.org/10.1177/13621688211026570
4. Bygate, M., Skehan, P. and Swain, M. (2001). Researching Pedagogic Tasks: Second Language Learning, Teaching

and Testing. Harlow: Pearson Education Limited.

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online)



ITeaarorika

..............................................................................................................................................................

5. Chrissou M. (2020). The Importance of Task-Based Learning and Focus on Form in Teaching Phraseology).
Kalbotyra, 73, P. 8 30. https://doi.org/10.15388/Kalbotyra.2020.1

6. Choi K., Seog D. and Choi 1. (2022). Effects of Focus on Forms and Focus on Form Instruction on Middle-Aged
and Elderly Learners’ English Grammar Acquisition. Studies in Modern Grammar, 115. P. 119-137. DOI: 10.14342/
smog.2022.115.119

7. Degirmencioglu, Umit. (2023). Grammar Teaching Through the Years: Focus on Form through Processing Instruction.
Language Horizons: Diverse Vistas in English Language Pedagogy 1. P. 62-74.

8. Ellis R. (1997). SLA Research and Language Teaching. Oxford. Oxford University Press.

9. Ellis R. (2017). Moving task-based language teaching forward. Language Teaching. Ne 50. P. 441-482.

10. Ellis R., Skehan P., Li S., Shintani N. and Lambert C. (2020). Task-Based Language Teaching. Theory and practice.
Oxford. Oxford University Press.

11. Larsen-Freeman D. (2021). Teaching grammar. Teaching in Challenging Circumstances. P. 93-98.

12. Li S. Task-based Language Teaching Based on Computer-assisted Language Learning, 2021 2nd International
Conference on Education, Knowledge and Information Management (ICEKIM), Xiamen, China, 2021, pp. 863-866,
DOI: 10.1109/ICEKIM52309.2021.00195

13. Littlewood W. (2007). Communicative and task-based language teaching in East Asian classrooms. Language
Teaching. Ne 40. P. 243-249.

14. Long M. (2015). Second Language Acquisition and Task-Based Language Teaching. Oxford. Wiley-Blackwell.

15. Lynch T. (2009). Responding to learners’ perceptions of feedback: The use of comparators in second language
speaking courses. Innovation in Language Learning and Teaching. Ne 3. P. 191-203.

16. Lyster R., Ranta L. (1997). Corrective feedback and learner uptake. Studies in Second Language Acquisition. Ne 19.
P. 37-66.

17. Pouresmaeil A., Gholami J. (2022). The relative effects of focus on form versus focus on forms on learning the second
conditional in English. Instructed Second Language Acquisition, 6(1), 57-80. https://doi.org/10.1558/isla.20491

18. Shehadeh A., Coombe C. A. (2012). Task-Based Language Teaching in Foreign Language Contexts: Research and
Implementation. Philadelphia.

19. Skehan P. (1998). A Cognitive Approach to Language Learning. Oxford. Oxford University Press.

20. Spada N., Lightbown P. M. (2008). Form-focused instruction: Isolated or integrated? TESOL Quarterly, 42(2),
P. 181-207.

21. Swain, M. (1995). Three functions of output in second language learning. Principle and practice in applied linguistics:
Studies in honour of H.G. Widdowson. Oxford University Press. P. 125-144.

22. Swain, M. (2000). The output hypothesis and beyond: Mediating acquisition through collaborative dialogue.
Sociocultural theory and second language learning. Oxford University Press. P. 97-114.

23. Willis D., Willis J. (2007). Doing Task-Based Teaching. Oxford. Oxford University Press.

3% AKTyaApHI IIMTaHHS TyMaHITApHUX HayK. Bum 72, tom 3, 2024





