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PHONETIC SKILLS FORMATION IN PRIMARY SCHOOL
ENGLISH LANGUAGE CLASSES

The question of the place and role of phonetic skills in foreign language teaching has always been relevant in foreign
language teaching methods. For the first time, interest in the problem of their formation arose when the development
of oral skills became a priority in foreign language teaching. In recent decades, more and more attention has been
paid to the problems of foreign language comprehension. Understanding a foreign language is the main goal set by the
participants of communication. Thus, a learner must have a developed speech hearing that allows him or her to correctly
interpret the received speech signal, possess the necessary articulation skills to be able to adequately encode foreign
speech, and ultimately be able to reproduce it.

Correct pronunciation depends on the development of skills in the use of sounds and sound combinations, mastery of
intonation and correct accentuation that meets the norms of the target language. We have reviewed the characteristics of
phonetic skills, dividing them into two broad groups: listening and pronunciation skills, which include listening (auditory)
and pronunciation skills, and rhythmic and intonation skills. We have also identified two main principles that are used to
select the mandatory minimum that children should master. Special attention was paid to the problems and approaches to
the development of phonetic skills. We examined the problem of interlingual interference; methodological classification
of phonemes; identified the advantages and disadvantages of three approaches to phonetic skills development. We have
concluded that the content of teaching the pronunciation side of a foreign language consists of a limited number of
phonemes and the peculiarities of their pronunciation in the speech stream, the specifics of foreign language deployment,
auditory-pronunciation and rhythmic-tonal skills. It was equally important to consider the peculiarities of forming
phonetic skills at the initial stage, as this is the most important, difficult and crucial stage of learning, which determines
the success of language acquisition in the future.
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®OPMYBAHHS ®OHETUYHUX HABUYOK HA YPOKAX AHITIIMCHKOI MOBH
B OYATKOBIM HIKOJII

Iumannsa npo pons ma micye POHEMUUHUX HABUYOK NPU BUKIAOAHHT THO3EMHOI MOSU 3a82#1cO0U 6YI10 HAO36UUALIHO
AKMyanrbHuM 6 Memoouyi 6UKIA0anHs iHO3eMHUX M08. Bnepuwe inmepec 0o npobnemu ix gopmysanns eunux mooi,
KOMU PO36UMOK HABUYOK YCHO20 MOBNEHHSI CMA8 NPIOPUMEMHUM HANPSMOM Y HAGUAHHI [HO3eMHUX Mo6. B ocmanmi
Odekaou 6ce OinbuIa y8aza NPUOLIAEMbC NPOOIeMAM, NO8 A3AHUM 3i CIPULHAMMAM [HO3eMHOI Mo8U. Addice po3yMiHHs
iHO3eMHOT MOBU € OCHOBHOIO MeMOIo, SIKY CMAB/AMb neped cob010 yuachuku Komyrikayii. Takum yunom, yuenv HOGUHEH
Mamu po36UHEHUL MOGIEHHEGUIL CIYX, AKULL 00360AE NPABULLHO THMEPRPEMY6amu OmpUManull MOGIEeHHEGUN CUSHAI,
601100imu HeOOXIOHUMU APMUKYIAYIUHUMU HAGUYKAMU, W00 MAMU MONHCIUBICING A0EKEAMHO KOOY8amu iHO3eMHYy MO8Y, d
3peutmoio — emimu 8i0meoprosamu ii.

Tpasunvua eumosa 3anesxicums 8i0 chopMOBAHOCHIE HABUYOK 8HCUBAHHS 368 KIG I 36YKOCNONYYEHb, BONOOIHHSA IHMOHAYIEID
ma npasubHOI ROCMAHOBKU HA2OAO0CY, AKA 8IONOBIOAE HOPMAM MOBU, WO BUBUAcMbC. Mu po32isiiyIu XapakmepucmuKu
onemuyHux HABUYOK, PO3OINUBUIL IX HA O8] 8eNUKI 2PYNU: CTYXO-8UMOBHI HABUYKU, Ki BKIIOUAIOMb CIYX08I (ay0idnbHi)
ma 6UMOBHI HABUYKU, | PUMMIKO-IHMOHAYIUHI Hasuyky. Mu maxodc usHA4UIU 08a OCHOGHI NPUHYUNU, 30 SKUMU
8I0OUpaembcsi 0006 I3KOBUTE MIHIMYM, SAKUM NOGUHHI 0680100imu Oimu. Ocobnugy yeazy OY10 npuodileno npobiemam
ma nioxo0am 00 po36UMKY (OHemuuHUX HA8UYoK. Mu posensiHyiu npoonemy MIHCMOSHOI iHmepgepenyii; MemoouyHy
Knacughikayito goonem, usHAUUIU Nepedazu ma HedOdiKU Mpbox nioxooie 00 Gopmyeants onemuynux Hasuwox. Mu
O BUCHOBKY, WO 3MICI HABYAHHA BUMOBHO20 ACNEKMY IHO3eMHOI MOBU CKIAO0AEMbCA 3 00MedNCceHOI KilbKocmi
gonem ma ocobnueocmeii ix 6UMOBU Yy MOBIEHHEGOMY NOMOYI, CHeYUDIKU IHUOMOBHO20 PO32OPMANHS, CIYXO-BUMOBHUX
ma pummiko-iHmoHayiuHux Hasuwok. B gokyci docnioscenns 6y8 posensd ocobausocmetl opmysanHs QoHemuyHux
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HABUHOK came HA NOYAMKOBOMY emani, OCKIIbKU Ye HAUGANCAUSIMUL, HAUCKAAOHIWUL | HAUBION0GiOanIbHiuull eman
HABYAHHS, IO SIKO20 3ANENHCUMb YCNIWHICHb 080100IHHI MOBOIO 8 MAUOYIMHbLOMY.
Knrouoei cnosa: gponemuuni Haguyku, UKIAOAHHS IHO3EMHOI MOBU, BUMOBA, APMUKYVIAYINHI HABUYKY, KOMYHIKAYI,

onemu.

Problem statement. English is the most widely
spoken language in the world, with more than one
million native speakers. In many countries it is an
official language, along with national languages. In
today’s world, English is a means of communication
in various fields of knowledge.

One of the most difficult and important tasks for
teachers is to form correct English pronunciation,
so teaching a foreign language should begin with
learning the phonetic system of the language. After
all, correct pronunciation of sounds contributes to
both the correct transmission of thoughts and the
correct understanding of the language.

It is known that the initial stage of foreign lan-
guage learning in primary school is the most impor-
tant, difficult and responsible, as it determines the
success of language acquisition in the future. It is
here that the formation of listening and pronunciation
skills begins, which implies familiarity with sounds,
training students to pronounce sounds to build expe-
rience, and the ability to apply the acquired skills in
practice, namely in oral speech and in loud reading.
It is worth noting that at this stage, the production of
sounds and the teaching of grammar and vocabulary
occur simultaneously.

Research analysis. The analysis of the literature
has shown that the problem of forming phonetic skills
at the initial stage of foreign language learning have
been studied by both domestic and foreign schol-
ars, such as: Bihych O. B. (biruu, 2012), Boretska
H. E. (bopenpka, 2012), Demianenko O. E. (Hems-
HeHko, 2016), Kovalenko O. Ya. (Kopasenko, 2003),
Parshykova O. O. (Ilapmukosa, 2015), Roman S. V.
(Poman, 2012), Ixonc P. (Jones, 2002), Mopmi J{x.
(Morley, 1991).

Teaching phonetics, as one of the main sections
of learning a foreign language, is more effective
in practice. Thus, phonetics plays one of the most
effective ways to consolidate and improve phonetic
skills. For example, the pedagogical phenomenon of
students’ games is explained in the works of. Maka-
renko A. S (Makapenko, 1954), Sukhomlinsky V. A.,
(CyxommuHchkui, 1977) and others. The relevance of
the study is that correct pronunciation and listening
comprehension should be formed at the initial stage
of learning a language.

Purpose of the article. To outline the main strate-
gies of phonetic skills formation in primary school
English language classes.
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Presentation of the basic material. In a non-
language environment, at the initial stage of learning
a foreign language, considerable attention should be
paid to the development of phonetic skills. The forma-
tion of phonetic skills is a prerequisite for adequate
understanding of the language message, accuracy of
expression and fulfillment of the language communi-
cative function. If any incorrect habits of pronuncia-
tion of certain sounds are ignored, then in most cases
they will be impossible to correct at the next stages of
learning. Unfortunately, in general education schools,
teachers often allow students’ pronunciation to slacken
as a result of the teacher’s own poor language profi-
ciency or lack of class time to develop phonetic skills.

The specific feature of preschool children learning
a foreign language is that in preschool age the empha-
sis is not on conscious mastery of articulation fea-
tures, but on the auditory perception of speech and its
imitation. The assimilation of sounds does not occur
in isolation, but in speech flow, in language structures
and models (Penpko, 2003: 22).

The specificity of teaching primary school stu-
dents a foreign language is also that the teacher’s
speech at this stage should usually be a bit exagger-
ated and demonstrative. The analytical and imitation
method is used in explaining and teaching, since in
this case we are not talking about transcription and
sound-letter connection because preschool children
still cannot write the letters of the alphabet even in
their native language. Articulation rules are approxi-
mate (close to correct pronunciation) in nature. These
are instructional rules that tell preschoolers which
speech organs (lips, tongue) are involved in the pro-
nunciation of a sound (bixtok, 2004: 24).

When getting acquainted with phonetic phenom-
ena, training includes two types of exercises: active
listening to a sample and conscious imitation, exer-
cises for active listening and sound recognition, and
imitation exercises. Active listening is guaranteed by
tasks that help to draw attention to the desired qual-
ity of sound, intonation; this stimulates the selection
of a specific sound from the flow of words a specific
sound to be learned. Raising a hand or a signal card,
the child shows the teacher card, the child shows the
teacher how he or she recognized the sound. Exer-
cises for active listening exercises are essential for the
development of phonetic skills.

In order for oral speech to be correct and beauti-
ful, it is necessary to bring the language to automatic-
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ity, but the process of performing various exercises is
quite boring. motivation to learn a foreign language,
as well as to make the learning process more inter-
esting and memorable, a set of phonetic games has
been developed. These games promote the develop-
ment of children’s thinking, memory, perception and
attention. The main purpose of using them in foreign
language lessons is to consolidate and improve pro-
nunciation skills. In addition, the games are aimed at
developing auditory attention and memory, the ability
to hear and differentiate sounds in length and brevity,
and to hear interdental sounds.

A prerequisite for adequate understanding of
the language message, accuracy of expression, and
performance of any communicative function by the
language is the formation of phonetic skills. It is
known that this process is easy for young children
in the natural language environment. But in a non-
native language environment, in foreign language
lessons, considerable attention should be paid to
the development of pronunciation skills. This is
the reason for the diligent work on students’ pro-
nunciation at the initial stage. The role of phonetic
skills in the process of teaching a foreign language
at school should not be underestimated, because,
firstly, these skills have a semantic distinguishing
value. An incorrectly pronounced sound can com-
pletely change the meaning of a word, and this usu-
ally creates difficulties in pronouncing or listening
to the language in the process of communication.
For example: pepper [ pepa] and paper [ peipa], wet
[wet] and vet [vet], not [npt] and note [noauvt], three
[eri:] and tree [tri:]. Secondly, phonetic skills are
prone to automation as a result of prolonged non-
use of skills in speech activity or insufficient level
of its formation. In addition, we should not forget
about the role of intonation in the communication
process, because the wrong intonation distorts the
meaning of the statement and can lead to misunder-
standings. Without the right intonation, it will be
difficult for a person to express such language func-
tions as doubt, request, negation, and confirmation.
For example, English is much faster than Ukrainian,
and since students have a rather slow rate of speech,
problems with intonation arise.

Note that there are several different approaches to
teaching pronunciation (Hixonaesa, 2022: 163):

— analytical (or articulatory) approach;

— imitative (or acoustic) approach;

— analytical and imitative (or combined) approach.

Intonation is a complex of prosodic means, a com-
plex unity of such components as melody, phrasal and
logical stress, thythm, timbre, tempo, pause. Phonetic
skills can be divided into two groups: auditory pro-

AKTyaAbHI IIMTaHHS TyMaHiTApHUX HayK. Bum 73, tom 1, 2024

ITeaarorika

...............................................................................

nunciation and rhythmic intonation. Let’s look at
each group separately.

Listening and pronunciation skills are the skills
of correctly pronouncing all sounds in the stream of
speech and understanding all sounds when listen-
ing to others speak. They are also divided into two
groups:

— Auditory (listening) skills involve actions and
operations of recognizing and distinguishing individ-
ual phonemes, words, semantic syntagms, sentences.

— Pronunciation skills imply the ability to artic-
ulate sounds correctly and combine them in words,
phrases, and sentences. In addition, it involves correct
pausing, stress, and intonation.

Rhythmic and intonation skills imply knowledge
of both logical and expressive accents. It is worth not-
ing that it is the accent and intonation that distinguish
a foreigner from a native speaker. But in practice, it
is easier to learn the correct pronunciation of sounds
than the intonation of sentences. Moreover, self-
accent, pause and intonation allow you to change the
meaning of the statement. It is worth noting that lis-
tening and pronunciation skills are related to speech
activities, so their formation cannot be ignored. For
example, when teaching reading aloud and speaking,
which have the same requirements, mastering listen-
ing and pronunciation skills is an important condi-
tion. After all, a violation of phonemic correctness,
both in the process of reading aloud and speaking,
leads to the fact that the listener ceases to understand
the reader/speaker.

Thus, the formation of phonetic skills is the key to
the successful development of such types of speech
activities as speaking and listening, reading, writ-
ing. The primary stage of education is characterized
by the formation of hearing and pronunciation and
rhythmic intonation skills, and at the next stages —
their development and improvement. Content of pho-
nics instruction in primary school, problems and
approaches to the formation of phonetic skills. In sec-
ondary school, pronunciation is taught on the basis of
a specially selected minimum, which is based on two
main principles.

The principle of correspondence to the need for
communication. Based on this principle, the required
minimum includes sounds that have a meaning-dis-
tinguishing function; all phonemes except for their
positional and combined variants; phonemes limited
to the structural types of sentences used, but not with
emotional and expressive meanings.

Stylistic principle. The object of study is the full
style of literary (normative) pronunciation (British).
The incomplete (colloquial) style and mastery of
dialects are not studied. Phonetic skills are included
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in productive and receptive speech activities, being
automated components in the ability to speak, write,
read and listen. It is important to note that all types
of analyzers are involved in teaching pronunciation,
such as the speech apparatus, which performs an
executive function; the auditory apparatus — a con-
trolling one. Of course, they are interconnected. Psy-
chologists have proven that people hear correctly only
those sounds that they can reproduce. And it is worth
noting the important visual analyzer, which partici-
pates both in control and as a support, since commu-
nication is accompanied by additional gestures, facial
expressions, etc. Pronunciation and listening skills
are closely related to the visual analyzer.

Though, there are some problems in the develop-
ment of phonetic skills. Interlanguage interference,
for example, creates difficulties in teaching pronunci-
ation. It occurs when hearing and pronunciation skills
are transferred to a foreign language (the sounds of
a foreign language are similar to the sounds of the
native language). For example, when starting to learn
a foreign language, even children already have strong
skills in perceiving and pronouncing the sounds of
their native language, which can create interference
in further language learning. That’s why teachers
need to prevent this kind of mistakes. He is to focus
on the similarities and differences in the phonetic
phenomena of the native and foreign languages and
thus the difficulties that students have in mastering
auditory-pronunciation skills in the process of learn-
ing a foreign language.

Almost all teachers and methodologists working
with children at different stages of learning give a
great deal of attention to poetic texts and songs and
rhymes when learning a foreign language. Some text-
books are entirely based on the use of poetic texts:
either authentic or specially composed. Firstly, poems
and songs are the kind of textual material that children
love, such as cartoons with songs in them: Head and
Shoulders, Magic English, My First English Adven-
ture, Old McDonald Had a Farm. This moment brings
brightness to the lesson, increases interest in learning
and greatly contributes to the learning of the mate-
rial. Secondly, authentic literary or folklore material
contributes to the understanding of language in the
context of cultures. Thirdly, poetic texts and songs are
an excellent material for practicing the rhythm and
intonation of a foreign language and improving pro-
nunciation. Fourthly, when working with poems and
songs, we solve the problem of repeated repetition of
statements based on the same model or perception of
the same word. Repeated reproduction of a song or
poem is not perceived as artificial. The methodology
distinguishes two main approaches to the formation
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of phonetic skills, such as articulatory and acoustic.
There is also a third approach, which is more widely
used in educational institutions, based on a combina-
tion of the two previous approaches — differentiated
articulatory approach.

Thus, at first, it is necessary to introduce sounds
that cause certain difficulties for children, sounds
that have no analogues in the native language. This is
done in order to start introducing language construc-
tions, for example, “My name is ...”, “I can ...”, “I
have got ...” from the very next lessons. It is very
important that the student understands what he or she
is saying and why, so the teacher can translate the
phrase or try to play on it. Only after that, the teacher
highlights the key words and eventually moves on to
the sounds. The teacher’s speech is the next impor-
tant point that requires special attention. It should be
demonstrative, and in the process of explaining and
practicing the pronunciation of sounds, the analytical
and imitative method is used (a method in which the
sounds to be practiced are isolated from the coherent
whole and explained on the basis of articulation). The
rules of articulation of sounds are approximate, that
is, close to the correct pronunciation. The instructions
tell students which organs of speech are involved in
the pronunciation of sounds, for example, to pro-
nounce the English sound [r] correctly, the tip of the
tongue must be raised to the back of the alveoli (the
bumps behind the upper teeth). At the same time, the
tongue is not moving and does not vibrate. And to
get the correct pronunciation of the English sound [1],
you should pinch your cheeks with your fingers and
pronounce the Ukrainian sound “r” until the palate
stops vibrating.

Sometimes children have a problem with incor-
rect reproduction of the sound by ear, in which case
you can suggest which Ukrainian sound can be used
to achieve difficult pronunciation. For example, the
Ukrainian sound [zh] for the English sound [r]. In
the process of learning a foreign language, students
should master transcription, a graphic method of
recording sound, which will help students work with
a dictionary and find information about the sound of
words. Teaching the phonetic aspect of the language
should be accompanied by demonstration of stan-
dards, i.e., phonorecordings. After that, students’ pro-
nunciation is trained.

There are three organizational forms of work in
the formation of pronunciation skills: individual, cho-
ral and pair. For example: students repeat sounds sev-
eral times. This helps to remove complexes, provides
clarity when sounding in unison. But it is important to
alternate choral work with individual work to increase
the responsibility of each student. For example: at the
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teacher’s signal, students turn to each other and take
turns saying words, phrases or sentences containing
certain sounds. The subject of these training exercises
is the sounds of sound combinations that are placed
in larger units than syllables in words, phrases, sen-
tences and text. Pronunciation is practiced in such a
way that it is not necessary to listen to the text spoken
by the teacher before the text created by the student.
At the initial stage, it is advisable to give material
that is valuable in terms of content, such as rhymes,
counting, songs. The material should be thoroughly
practiced in phonetic terms, and then it can be learned
by heart. It is important that from the very first les-
sons attention is paid to both correct pronunciation
and intonation, pauses, stress and rhythm.

In addition, the use of proverbs and sayings in
foreign language classes is nowadays an effective
method of maintaining interest in learning, increas-
ing students’ activity and efficiency in class, as they
help to introduce an element of play and competition
in the process of language acquisition. The variety of
proverbs and sayings allows them to be used success-
fully at all levels of learning with different levels of
children’s language proficiency (Crom, 2010: 43).

Thus, the initial stage is the most responsible and
important in learning a foreign language. The task of
this stage is to form an auditory-pronunciation and
rhythmic-intonation base. It is necessary to work
systematically on correct pronunciation, including
knowledge of correct intonation, pauses, word stress,
articulation of sounds, without which the formed pro-
nunciation skills can be quickly lost in a non-native
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environment at the subsequent stages of foreign lan-
guage learning. Moreover, if incorrect pronunciation
habits are not eliminated at the initial stage, it will be
difficult to correct them later.

Conclusion. So, we conclude that correct pro-
nunciation depends on the development of skills in
sounds and sound combinations, mastery of intona-
tion and correct stress placement that corresponds
to the norms of the target language. We have exam-
ined the characteristics of phonetic skills, dividing
them into two large groups: auditory-pronunciation
skills, which include auditory (listening) and pro-
nunciation skills, and rhythmic-intonation skills.
We also identified the main two principles by which
the mandatory minimum that children should mas-
ter is selected. Particular attention was paid to the
problems and approaches to the development of
phonetic skills. We considered the problem of inter-
lingual interference; methodological classification
of phonemes; identified the advantages and disad-
vantages of three approaches to the formation of
phonetic skills. We came to the conclusion that the
content of teaching the pronunciation side of a for-
eign language consists of a limited number of pho-
nemes and the peculiarities of their pronunciation in
the speech stream, the specifics of foreign language
deployment, auditory-pronunciation and rhythmic-
tonal skills. It was equally important to consider the
peculiarities of forming phonetic skills at the initial
stage, since it is the most important, difficult and
responsible stage of learning, on which the success
of language acquisition in the future depends.
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