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TO THE ISSUE OF THE USE OF CASE STUDY METHOD DURING FOREIGN
LANGUAGE TEACHING

The article is devoted to the analysis the definition and main characteristics of the case study method as one of the
most famous methods of modern education, and also to the systematization of the main theoretical statements about the
case study method in teaching students of a higher education institutions. The authors find out how the use of the case
study method in teaching students of a higher education institution can help in the formation of positive motivation for
learning a foreign language, increase cognitive activity, make involvement of students in the education process more
active, as well as stimulate the independent activity, the development of creative abilities and non-standard thinking. In
contrast to traditional methods of teaching a foreign language in higher educational institutions, which are based on
lectures, and the participation of students in classes is minimal, the case study method requires the active participation
of the student in the learning process. In their research, the authors define the case study method as a student-oriented
activity based on a description of a real situation, which usually includes a problem and its solution. In addition, the main
advantages of the case study method as an active method of foreign language teaching are described in the article. Since
the case study method is based on a group analysis of the situation and proposals for its solution, the advantage is full
immersion in the problem and actions of the teacher: his knowledge of the situation and organization of the discussion.
Also, this method allows students to transfer their theoretical knowledge to practice. A case can directly include the
case itself, methodological recommendations for its implementation, informational and didactic materials, questions for
discussion, as well as tasks for students. One of the main conditions for using the case study method is critical thinking.
Critical thinking helps to put forward different approaches, solution options, to consider the subject from different angles,
it involves coming up with an original solution. The use of the case study method during foreign language teaching allows
students to show creativity in their activities and transfer theoretical knowledge about the cultures of different countries
to practice. The emphasis in education process is going to shift from obtaining ready-made knowledge to the process of
their independent search. There is a cooperation between the teacher and students, in which students and the teacher are
equal in discussing and finding a solution to a certain problem.

Key words: case study method, method of teaching, motivation, critical thinking, problem, solution, analysis of the
situation, didactic materials, independent search, theoretical knowledge.
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1O MIUTAHHS 3ACTOCYBAHHSA METOAY KEHC-CTAJI
M1 YAC HABUAHHS THO3EMHIN MOBI

Y ecmammi npoananizoeano eusnauenns ma OCHOBHI Xapaxmepucmuku memoody Ketic-cmaoi sik 00H020 3 HAUOIIbU
8I0OMUX MeMOOIB CYUACHO20 HABYAHHSL, A MAKOHC CUCIEMAMUZ08AHO OCHOBHT MEOPeMUUHI NOL0NHCEH S PO Memoo Kelic-
cmaoi npu HABYaHHi cMyOeHmi8 3aK1ady euuoi oceimu. Aemopu 3’Aco8yiome AK BUKOPUCMAHHSA MemOody Kellc-Cmaoi
npU HAGYAHHI CMYOeHmMi6 3aKaady 6uwjoi oceimu 30amme OONOMOSMU OPMYBAHKIO NOZUMUGHOT MOMUBAYIT 00 BUGHEH-
HA THO3eMHOT MOBU, NIOBULYEHHIO NI3HABATLHOT AKMUSHOCHI, AKMUBHOMY 3ANY4eHHIO CIYOeHmie 00 npoyecy oceimu, d
MAKOIHC CIMUMYTIOBAHHIO CAMOCMITIHOL QisIbHOCMI, PO36UMKY MEOpUUX 30i6Hocmell | Hecmandapmuocmi mucienns. Ha
BIOMIHY 610 MPAOUYIUHUX MemMOOi6 BUKIAOAHHS IHO3EMHOI MOBU Y GUIYUX HABYATLHUX 3AKIAOAX, 8 OCHOBI SKUX 1eXHCUMb
YUMAHHA TeKYill, d Y4acmeb CIyO0eHmie 8 3aHAMMI MIHIMANIbHO, Memoo Kellc-cmaodi 8UMA2ae AKMUBHOI yyacmi cmyoeHma
8 npoyeci HA8UAHHA. Y c80EMY OOCHIONCEHHI ABMOP BUSHAUAE MemOoO Kelic cmadi AK OislbHICMb, OPIEHMOBARY HA CMY-
Odenma, 3aCHOBAHY HA ONUCI PealbHOl cumyayii, aKa 3a3eudail exuovac npooaemy i ii piwenns. Kpim moeo, y cmammi
0XapaxKmepu308ano OCHOBHI nepesazu Memooy Kelc-cmaoi AK AKMUEHO20 Memoody HagUanHs iHozemHoi Mosu. OcKinvbKu
Memoo Kelc-cmaoi 3aCHOBAHULL HA 2PYNOBOMY AHANIZE cumyayii | nponosuyisax it piuleHts, nepesazoio € NOGHE 3aHYPEHHs
6 npobnemy i Jii guxkadaya: 1oeo 3HanHsA cumyayii ma opeauizayis Ouckycii. Takooic Oanuti Memoo 00360J51€ CIYyOeHmam
nepenecmu c6oi meopemuuni 3Hanusa Ha npaxmuxy. Keiic modce exnouamu 6 cebe be3nocepeoHbo cam Kelic, Memoouyti
pekomenoayii no 1020 BUKOHAHHIO, IHGOPMAaYitini ma OUOAKMUYHI Mamepiany, NUMAanHs 01 OUCKYCIl, A MAK04C 3a80aH-
Ha 0111 cmyOdenmig. OOHIEI0 3 20108HUX YMO8 GUKOPUCTNAHHS MeMOJY Kellc-cmaodi € Kpumuune mucienns. Kpumuunicmo
MUCTIEHHSI O0NOMA2AE BUCYHYMU PI3HI NIOX0OU, 8aAPIAHMU PIULEHHS, PO32IISIHYMU NpeoMem 3 PI3HUX CMOPIH, nepedbayae
NPUOYMYBAHHS OPUSIHATILHOZ0 CHOCOOY p0o36 a3anis. Bukopucmanns memody Ketic-cmaodi nio yac HA84anHs iHO3eMHOT
MOBU 00360JI5IE CHIYOEHMAM NPOSAGUMU 8 C80ill OISLTbHOCII MEOPUICMb | NepeHecmu MeopemuiHi 3HaAHHA NPO KYIbmypax
PI3HUX KpaiH HA npakmuky. AKyenm 6 HaguanHi 6y0e 3MIuY8amuUcs 3 OMPUMAHHI 20MOBUX 3HAHb HA NPoYec iX camocmiti-
Hoeo nowyky. Misc eukiadauem i cmyoenmamu 8i00Y8aemvCs Cninpays, 8 AKOMy cmyOeHmu i 8uK1aoay pieHONPAasHi 6

0020680peHHI [ 3HAX00ICEHHI PiLeHHsT 00 Ne6HOI npobemu.

Knrouosi cnosa: memoo xevic-cmaoi, Memoo HAGYAHHSA, MOMUBAYIs, KPUMUYHE MUCLEHHS, NPOOLeMa, PIUEeHHS, AHAI3
cumyayii, OUOAKMUYHI Mamepiany, CaMOCMIUHUL NOWYK, MeOPemuyHi 3HaAHHS.

Problem statement. Intercultural communication
plays a leading role in modern world and has a sig-
nificant influence on the education sphere in Ukraine.
The need of the society for the development of inter-
cultural relations determines the principles and meth-
ods of education, which in its turn requires the use of
innovative and active methods of education.

The case study method is one of the most famous
methods of modern education. Unlike traditional
methods of teaching a foreign language in higher edu-
cation institutions, which are based on lectures and
the participation of students in the lesson is low, the
case study method requires the active participation
of student in the learning process. In our article, we
define a “case study” as a student-centered activity
based on a description of a real-life situation, usually
involving a problem and its solution.

The purpose and tasks of the article. The pur-
pose of the article is to find out how the application
of the case study method in the process of teach-
ing of students of a higher education institutions can
help to form a positive motivation for learning a for-
eign language, increase cognitive activity, actively
involve students in educational process, and can
also stimulate independent activity and develop cre-
ative abilities and non-standard thinking of students.
The realization of the set goal requires the solution
of the following tasks: 1) to analyze the definitions
and main characteristics of the case study method;

2) to describe the main advantages of the case study
method as an active method of foreign language
teaching; 3) to describe the principles and regulari-
ties of critical thinking.

Methods of the research. In our article, we used
the following methods of the research: analysis of
methodical and psychological-pedagogical litera-
ture while describing the specifics of the case study
method and psychological characteristics of students,
generalization of information about the principles and
regularities of critical thinking.

One of the main conditions for using the case study
method is critical thinking. It is critical thinking that
helps to apply different approaches and options for
solving a problem and to consider the subject from
different angles, and also critical thinking involves
the specific solution of the given problem. In our
research, we also consider the influence of the case
study method on the formation of critical thinking of
students.

Object of our research. In our scientific paper
the object of our research is the process of formation
of critical thinking skills when teaching foreign lan-
guages to students of higher education institutions.

Subject of our research. The subject of our
research is the use of the case study method for the
formation of critical thinking skills in students of
higher education institutions when teaching a foreign
language.
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Analysis of recent research and publications.
The problems of the case study method were studied
by such scientists as S. Gass, L. Selinker, A. George,
E. Bennett, S. Kovalova, Yu. Surmin, O. Sydorenko,
G. Tovkanets, L. Rebukha and other scientists, thanks
to whom great success has been achieved in this
field. However, the problem of effective use of the
case study in teaching of students of higher education
institutions continues to remain open.

In particular, the relevance of this article is
due to insufficient study of the problem of choos-
ing the most effective methods of teaching a foreign
language using a case study at a higher education
degree.

Presentation of the main material. The case
study method (from the English “case” — case,
situation) is an active teaching method based on a
group analysis of a situation (case) and a proposal for
its solution under specific conditions. For the English
term “case study” the following Ukrainian analogues
are mainly used: case study, case method, teaching
by practical examples, method of concrete situations,
situational learning. The case method has the follow-
ing didactic properties: students are offered a case
(situation) with an unsolved problem as material. The
case has a clear structure, which consists of a problem
situation, questions and tasks for discussion, as well
as appendices with additional information. Several
students can participate in the discussion of the situa-
tion at the same time.

The first use of the case study method was recorded
in 1870 at Harvard Law School, and it became widely
used at Harvard Business School in 1920. Scientists
distinguish two traditional case study schools: Har-
vard (American) and Manchester (European). The
use of case study in Ukraine began in the 90s when
working with students of economic, law, and medi-
cal specialties (Bridgman, Cummings, McLaughlin,
2016: 724).

In contrast to traditional teaching methods, when
the participation of students in educational process is
limited, the case method is an active teaching method
and requires the active participation of the student
during the lesson. Some teachers avoid using the case
study method, because there is a change of roles and
the teacher becomes not the leading link, but only the
coordinator of the lesson.

The mentioned problems activate several main
components of the training of future specialists.
S. Gass and L. Selinker identify such three compo-
nents:

1) a motivational component that forms profes-
sional motives and prepares for the analysis of certain
situations;
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2) a procedural component that helps to master
methods of organizing interaction and forms of train-
ing in practice;

3) a reflexive component, thanks to which future
specialists learn methods of control and self-control
(Gass, Selinker, 2008: 134).

According to the definition of A. George and
A. Bennett, case study is a student-oriented activity
based on a description of a real situation, which usu-
ally includes a problem and its solution. Such situa-
tions should be close to real life situations or based on
real facts (George, Bennett, 2004: 98).

According to L. Selinker, this method is based
on the active use of multimedia technologies, video
materials, and presentations. In addition, the scien-
tist also singles out the following aspects of using
the case study method in classes: 1) students come to
class prepared to discuss a given situation, while the
situation must be given clearly and in detail before
class; 2) the teacher must be objective, must not share
someone’s point of view, but only encourage students
to discuss. At the same time, the discussion should not
be a disguised lecture. Scientists affirm that students
are able to learn more effectively when they actively
participate in the learning process (Gass, Selinker,
2008: 87).

Literary sources, real problem situations and his-
torical facts can be used as materials for creating a
case. The case study method is a method of active
problem-situational analysis, based on learning by
solving specific situations (cases). H. Tovkanets
defines the purpose of the method as analyzing the
situation and finding a specific solution. The end of
the process of analysis is the discussion and selection
of the best strategies in the context of the given prob-
lem (Tovkanets, 2011: 148).

T. Bridgman emphasizes that the case (situation) is
not a problem, since the problem usually has a single
correct solution. Students, faced with the described
situation, can choose between several alternative
courses of action, and each of these alternatives can
be justified by logical arguments (Bridgman, Cum-
mings, McLaughlin, 2016: 725).

W. Bao divides cases into three types: 1) small
cases presented in the form of several text sentences;
2) medium cases consisting of one or two pages of
text; 3) large cases that have more than three pages of
text describing the problem situation. Large cases are
usually worked out for several practical classes (Bao,
2020: 113).

J. Creswell emphasizes that the case should have
the following structure: the case itself, methodologi-
cal recommendations for its implementation, infor-
mational and didactic materials, questions for discus-
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sion, as well as tasks for students. When compiling
a case, it is necessary to clearly formulate the goal
and select the material taking into account the level
of students. Cases should be relevant and illustrative.
The situation should be such that it can be solved only
in the process of discussion and analysis. It should
also be noted that students should come to the case
discussion prepared, while the key facts of the case
should be presented to the students in writing form
and should not be added during the discussion. It
is important to ensure that each student has a clear
understanding of the facts. The cases should be
complete enough for students to be able to identify
the problem (Creswell, 2014: 87).

A. Bennett distinguishes three groups of cases by
content:

1) illustrative cases containing knowledge able to
teach students to make the right decision following
the given algorithm;

2) educational cases containing descriptions of
specific situations in specific time periods;

3) applied cases justifying specific situations from
which students need to get out (George, Bennett,
2004: 97).

Some scientists also divide cases into “dead” and
“alive”. “Dead” cases include situations that con-
tain all the necessary information to solve the task.
When analyzing “live” cases, students search for
information by themselves to solve problems (Bao,
2020: 114).

The case study usually includes three stages: pre-
paratory, the actual process of case analysis, and the
final stage. The preparatory stage is introductory and
demonstration. It includes the teacher’s instructions
and recommendations on case analysis. The second
stage is the largest, it involves a direct case analy-
sis, during which students search for solutions to
specific situations. First, there is individual training
of students, then a small discussion in mini groups
about the achieved results of individual search and
research activities. After all — discussion by the whole
group. At the last final stage, there is a reflection of
the students, their self-evaluation of their activities.
And, finally, evaluation of students’ participation by
the teacher.

The teacher and the student have the same infor-
mation, but their roles are different. It is very impor-
tant that the case is well prepared in advance so that
each student knows what his role is. It is not enough
to give a student a practical example and expect them
to understand how to use it. This mistake is often
made by teachers who don’t have enough knowledge
about the case study method. This method requires
intensive preparation of students before each lesson.
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This algorithm is able to help students learn to
work with the case most effectively. First, the facts
of the case should be determined. To understand the
situation described in the case study, it is necessary
to read it several times. The first reading of the case
can be quick to get a general idea of the situation.
Subsequent readings should be more focused (Bao,
2020: 113).

Secondly, it is necessary to define the task. The
student must gain a deep understanding of the situ-
ation with the help of its detailed analysis. In the
process of case analysis, the student should try to
identify the main participants in the case and their
relationships. The main participants can be the orga-
nizations, groups or individuals described in the case.
The student should also remember that different
types of information are presented in the case. There
are objective facts that can be verified from several
sources. There are facts that represent a person’s
judgment in a given situation. There are also assump-
tions that cannot be tested and are generated during
case analysis or discussion.

Third, students should formulate a possible course
of action or generate, evaluate, and offer a number of
possible solutions.

Fourth, strengths and weaknesses should be iden-
tified for each course of action proposed during the
discussion.

And, finally, you need to make a decision about
a satisfactory plan of action. When preparing for the
case discussion, the student can also take notes con-
cerning key aspects of the situation and case analysis.
With the help of problematization used in the edu-
cational process, students form the ability to system-
atize information and build a logical sequence. The
case study method is based on a critical understand-
ing of the proposed situations.

When choosing a case, the teacher must identify
the clear teaching goals. It is necessary to have a
good knowledge of the age and individual charac-
teristics of the students, and also to understand how
the case concepts fit the general course of studying.
The teacher should follow the certain algorithm of
action.

It is important for the teacher to read the case with
his students or ask his students to visualize the back-
ground information in a visual form.

Students should be given some information about
how they should analyze the case (read the case sev-
eral times, identify the main problems, set goals,
determine the solution, choose the best solution,
understand how it should be implemented, make the
plan of actions for the implementation of the chosen
solution).
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Grammatical and lexical difficulties should be
cleared before case analysis, so that students feel con-
fident during the discussion.

The teacher should create a favorable friendly
atmosphere for the discussion, while the students may
have a certain level of trust to each other. Teachers
have to ask thoughtful questions. The first question
the teacher asks is crucial. The main task is to make
students speak thoughtfully. Do not start with very
easy or secret questions.

The developed case will be effective only with its
genre, methodical and scientific processing. The case
study method can be used not only in regular lessons
to consolidate the material, but also during knowl-
edge testing. For example, a case may be given to
students before an exam or test. In this case, students
will present the case solution as a report on the per-
formed work. Also, cases can be used on the exam,
then the student receives a case in the examination
card and has to imagine the analysis of this situation.

While using the case study method the evaluation
of students’ knowledge is usually conducted due to
the 100-point scale. This system makes it possible to
record the activity of students and their participation
in the discussion, to evaluate the knowledge and skills
in a specific case, to estimate the persistence in solving
the assigned tasks. At the same time, the teacher
must be able to create a situation of cooperation and
competition at the same time, prevent and resolve
conflict situations. The group size should not exceed
12 people, as groups of more than 12 people exclude
many students from participating in the discussion.

The teacher’s activities are also an advantage
of this active method of teaching. The teacher asks
introductory questions to the students to stimulate
discussion. The questions are neutral and open, quite
simple to answer. Periodically, the teacher paraphrases
the students’ statements, repeating their thoughts,
again to develop communication. The most important
thing is that the analysis of the situation does not turn
into a quiz with right and wrong answers or a lecture.

There are several levels of a teacher’s work.
Firstly, he must know the full meaning of the
situation. Secondly, he must know how to organize
a discussion, involve all students in the discussion,
and resolve emerging conflicts. Thirdly, the teacher
thinks how students work throughout the course
and how case analysis fits into the overall program.
Role-playing games can help clarify some concepts
by involving students in solving problems from the
perspective key participants (Bridgman, Cummings,
McLaughlin, 2016: 725). The discussion of the
case must be directed by the teacher. Students are
expected to participate in the discussion and present
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their views. During the discussion, while the student
is expressing his point of view, others can ask him
questions or challenge his point of view.

Another advantage of the method is complete
immersion in the situation and one’s role. In class,
students do not sit in a row, the desks are rearranged
in such a way as to represent a U-shaped type of
student seating. The open part should face the board.
This arrangement allows all students to see each other
and the teacher.

Interaction between students, as well as between
students and the teacher, is constructive and positive.
Such interaction helps to improve students’ analytical,
communication and interpersonal skills, as already
mentioned above, which is undoubtedly a plus. The
teacher asks the class random questions about the
case or about an individual student’s point of view. If
a student develops a new understanding of a problem,
they are usually encouraged to share it with others.

The degree of participation in the discussion is
not the only criterion in the evaluation — the quality
of participation is also an important criterion. In the
process of evaluation the teacher takes into account
the quality, degree of participation and contribution to
work in groups, types of problems, asked questions,
proposed solutions, made presentations, written
analysis of cases (logical sequence and structuring
of content, language and presentation, quality of
analysis and recommendations). If the written case
analysis is required, the student must ensure that the
analysis is properly structured.

The teacher can provide specific guidelines on
how the analysis should be structured. However,
when submitting an analysis, the student must ensure
that it is accurate and free of factual, linguistic, and
grammatical errors. In fact, this is a requirement for
any report submitted by a student.

With the help of case study method, students
have the opportunity to demonstrate and improve
analytical and evaluation skills, learn team work to
find the most effective solution to a problem. The case
study method ensures the development of theoretical
and practical use of the material, which affects the
professionalization of students, promotes their
maturation, and also arouses interest and positive
motivation for learning. At the same time, the case
study method serves as a model of the teacher’s
thinking, his special paradigm that helps to think and
work differently, renewing creative potential. The case
study method is considered as one of the “advanced”
active teaching methods. It requires the readiness
of students, their ability to work independently;
insufficient preparation of students, poor motivation
can lead to a superficial discussion of the case.
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The use of a case study method in English
language classes in a professional environment
allows you to develop business English skills. Other
advantages of this method are: the development
of responsibility for the decision-making process,
the ability to communicate; the development of
skills necessary for the analysis of complex and
unstructured problems; the development of students’
self-critical and strategic thinking; the acquisition of
new knowledge and development of general ideas.
Students and teachers should be provided with
authentic textbooks and educational materials in
foreign languages, as the teacher is ready to receive
new pedagogical innovations, he can ensure the
purposeful introduction of innovative ideas into the
educational process.

Conclusions. The use of the case study method
during foreign language teaching allows students to
show creativity in their activities and transfer theoret-
ical knowledge about the cultures of different coun-
tries to practice. The emphasis in education will shift
from obtaining ready-made knowledge to the process
of their independent search. There is cooperation
between the teacher and students, in which students
and the teacher are equal in discussing and finding
a solution to a certain problem. This democratic
approach is the main difference between the case
study method and traditional methods. Before the
lesson, a model of a specific situation from real life
is developed, during the lesson the teacher sets goals
and tasks that need to be solved, students choose the
ways to achieve the goals, solve tasks and set ques-
tions by themselves. Thus, the result of applying this
method is not only knowledge, but also skills and
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abilities. A good organization of a case can resemble
a theatrical production to some extent.

Thus, the case study method is an active method
of teaching, which is based on a group analysis of
the situation and suggestions for its solution under
specific conditions. According to size, the cases are
divided into small, medium and large. According to
content the cases are divided into illustrative, edu-
cational and applied. The case includes directly the
case itself, methodological recommendations for its
implementation, informational and didactic materi-
als, questions for discussion, as well as tasks for stu-
dents. The case study method includes three stages:
individual preparation; a small discussion in groups;
whole group discussion. For the effective use of the
case study method, it is necessary to remember that
students should come to the classroom prepared to
discuss the case. The size of the group should allow
a free exchange of ideas between all participants.
Teachers must be objective, guide the conversation,
and set the goals correctly. Student evaluation when
using the case study method is usually carried out on
a 100-point scale. The advantages of this method are
the actions of the teacher (his awareness of the situa-
tion, organization of the discussion and involvement
of students in the discussion), as well as complete
immersion in the problem. During the evaluation of
students’ work the teacher usually takes into account
the quality, the degree of participation and contribu-
tion to the work in groups, the asked questions, the
proposed solutions, the made presentations, writ-
ten analysis of cases. The case study method allows
students to transfer their theoretical knowledge to
practice.
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