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ELIMINATION OF LINGUISTIC MISTAKES CAUSED BY LANGUAGE
INTERFERENCE IN THE SENIOR STUDENTS’ ORAL AND WRITTEN SPEECH

In modern linguistics, the phenomenon of mistakes in oral and written speech of students learning a foreign language
is actively studied. Mistakes are viewed as a necessary component of the learning process and evidence of progress
stages in language acquisition. This approach is based on the understanding that mistakes are the result of a cognitive
process where students use various strategies to solve language tasks and test their hypotheses about language rules.The
concept of mistake in linguistics is interpreted by various researchers who distinguish pre-systematic, systematic, and
post-systematic mistakes. Pre-systematic mistakes occur due to lack of knowledge of a specific language norm, systematic
mistakes effectively — due to incorrect use of known rules, and post-systematic mistakes — due to inconsistency in rule
application. This classification approach allows teachers to influence effectively the mistake correction process.

The main sources of mistakes include interlingual and intralingual influences. Interlingual mistakes arise from the
influence of native language structures on the target language and can manifest in various aspects, including phonology,
morphology, and grammar. Intralingual mistakes result from insufficient knowledge of target language rules and may include
incorrect application of grammatical structures and selection of inappropriate lexical units. Research has also revealed that
mistakes in students’ written works have different types, such as mistakes in grammar, vocabulary, and sentence structure.
This confirms the need for an individual approach to mistake correction depending on their type and context.

In summary, the research shows that understanding the nature of mistakes helps implement effective teaching and
correction strategies, contributing to a more successful process of foreign language acquisition by students.

Key words: mistake correction, foreign language teaching, interlanguage mistakes, intralinguistic mistakes, grammar
mistakes, self-checking, oral communication, written work, language interference.
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YCYHEHHSA MOBHHUX ITOMUJIOK, 3YMOBJIEHUX MOBHOIO
IHTEP®EPEHUIECIO, B YCHOMY TA IMCEMHOMY MOBJIEHHI
YYHIB CTAPIIUX KJACIB

YV cyuacnin ninesicmuyi axmueno 00CaioHcyemvpcs aguge NOMUIOK 8 YCHOMY Ma NUCEMHOMY MOGLEHHI CIyO0eHmis,
SKI 8UBYAIOMb THO3EMHY MO8Y. Tlomunku po3ensioaiomsvcs K HeoOXiOHA CKAA006a Npoyecy HAGUAHHS Md C8IOUEeH s NPO
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emanu npozpecy 8 080100IHHI MOBOI. B ocnosi makozo nioxooy nedxicums po3yMiHHsL, WO NOMUIKU € PE3YIbMAMmMom Koe-
HIMUBHO20 NPOYeCy, KOIU YYHi BUKOPUCMOBYIOMY PI3HI cmpame?ii 0714 po368 SA3aHHA MOBHUX 3A80aHb MA NEPesipKi C80iX
2inomes w000 MOGHUX NPABUIL.

Tlonamms nomuixku 6 aiHegicmuyi iHmepnpemyEcmvcs pizHumMu 00CAIOHUKAMU, SAKI 8UOLIAIOMb 00CUCMEMAMUYHI,
cucmemMamuyHi ma nOCMCUCMeMamuyHi NOMUIKU. [Jocucmemamudni NOMUIKY GUHUKAIOMb Yepe3 He3HAHHA KOHKPEmHOI
MOBHOI HOpMU, CUCTNEMAMUYHI — Yepe3 HenpaguibHe SUKOPUCHIAHHA GIOOMUX NPABUTL, A NOCMCUCMEMAMUYHI — Yepe3
HegionogioHicme y eukopucmanui npasui. Lleu knacugikayivinutl nioxio 00360/5€ 84UMeNsiM eQeKmueHo 6NIUEAMU HA
npoyec Kopexyii nomunok 6 yunie. OcHogHI 0dicepena NOMUNOK GKIIOUAIOMb MIDICMOBHI | BHYMPIHbOMOBHI enausu. Midic-
MOBHI NOMUNKU BUHUKAIOMb 4epe3 GNIUG CIMPYKMYyp PIOHOI MOGU HA MOBY, AKY GUEUAIOMb, | MOJICYMb NPOAGIAMUCA Y
PI3HUX achekmax, 8KIIoYaiouu Qononozito, Mop@onozilo ma pamamuxy. BHympiunbomMoeni noMunku € pesyibmamom
He0OCMAamHix 3HAHb NPABUL YiNbOBOT MOBU [ MOXMCYMb 8KIIOYAMNU HENPABUTbHE 3ACNOCYB8ANHA SPAMAMUYHUX CINPYKITYD

ma 6ubip HegiON0GIOHUX NEKCUYHUX OOUHUYb.

Hocniooicenna maxosic UASUNU, WO NOMUTKU 8 NUCOMOBUX POOOMAX YUHI6 MAIOMb PI3HI MUNU, MAKi AK NOMUIKU 6
epamamuyi, 1ekcuyi ma cmpykmypi peuens. Lle niomeepoicye HeoOXioHicmyb iHOUBIOYANIbHO20 NIOX00Y 00 UNPABTEHHS

NOMUTIOK 3ANIeJICHO 8i0 IXHbO2O MUNY MA KOHMEKCNIY.

Y3azanvniorouu, oocnidoscenns noxkasye, wo po3ymiHHA NPUPOOU NOMUTOK OONOMA2AE BNPOBAONCYBAMU eeKmUBHI
cmpamezii 6UKIAOANHS A KOPULYBAHHS, WO CIPUSE YCRIUHIUOMY NPOYeCy 080100IHHSL IHOZEMHOIO MOBOIO VUHIMU.

Kntouosi cnosa: sunpasnenisi NOMUIOK, BUKIAOAHHS ITHO3EMHOT MOBU, MIDCMOBHI NOMUTKU, BHYMPIUHbOMOBHT NOMUIL-
KU, 2pamamuyti NOMUIKU, CAMONEPesipKa, yCHe CNIIKYBAHH, NUCbMO8A pobomd, MOSHA iHmep@epenyis.

Formulation of the problem. Mistake correction
is a subject of concern for many researchers, mainly in
the field of foreign language teaching. Similarly, there
are many theories that support or deny who, where
and how should correct mistakes. In our opinion,
there are some definitions that are similar among
scholars who deal with this topic. Some of them are
related to the concepts of mistake, which is perceived
as a deviation in language that occurs when learners
do not fulfil their responsibilities, and mistake, which
is described as a deviation in learners’ language that
results from insufficient knowledge of a rule, as
proposed by C. Corder (Corder S., 1973).

Degree of Problem Elaboration. For a long time,
the issue of mistakes in oral and written speech has
been of interest to domestic and foreign scholars,
including: 1. Voloshok (Voloshok 1., 2014: 71-74),
0. Kurovska (Kurovska O., 2004: 60—63), O. Tkachuk
(Tkaayx O., 2016: 67), C. Corder (Corder S., 1973),
S.  Doughty (Doughty S., 2006), J. Edge
(Edge J., 1997), S. Krashen (Krashen S., 1981),
D. Schachter (Schachter D., 1974), and others. Making
mistakes is an inevitable circumstance that happens
when a person learns a language (James C., 1998: 1).
Previously, mistakes were considered undesirable
problems teachers tried to prevent. The concept of
mistake as a negative outcome of language learning
was based on the behaviourist theory of learning.

Thus, external factors such as teacher input and the
influence of native speakers play an important role in
learners’ success in learning English. Rewards for
correct behaviour and punishment for mistakes have
been used in shaping speech behaviour (Jones H. &
Wheeler T., 1983: 326). Recently, mistakes have
been seen as a sign in learning progress. This point
of view is largely based on the ideas by N. Chomsky
(Chomsky N., 1986: 23), who points out that language
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structures development in children is innate. The
modern concept of foreign language learning is that
learners make hypotheses about systemic rules in a
foreign language, test these hypotheses on the basis of
perceived information and correct them accordingly
(Hadley A., 2001: 101).

As aresult, an mistake is perceived as evidence that
results from the language learning process in which
learners use different strategies in a new language
learning and test hypotheses. Basically, an mistake
means an identified change in the grammatical
elements of the native speaker’s language, which
indicates the learners’ competence in the language
being studied (Brown H., 2007: 257-259). Mistakes
are seen as uncharacteristic results of inadequate
linguistic knowledge of learners. S. Corder defined
an mistake as «those features of a learner’s utterances
that differ from those of any native speaker»
(Corder S., 1973: 260). P. Lennon supported Corder’s
definition, calling an mistake «a linguistic form
or combination of forms that in the same context
and under similar conditions of production would
probably not be produced by native speakers»
(Lennon P., 2015: 182).

Besides, mistakes in language learning occur
systematically and are repeated without any warning
from the learner (Gass S., 2008). These mistakes
can only be detected by teachers or others who have
accurate knowledge of the grammatical system.

The purpose of the study is to theoretically
substantiate the issue of mistakes caused by language
interference in students’ oral and written speech and
practically to model a system of methods, techniques
and exercises to prevent grammatical mistakes in
senior secondary school students. In accordance
with the aim and subject of the study, the following
tasks have been defined: to analyse the content of the
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phenomena of «mistake», «interference», typology of
language mistakes in the oral and written speech of
senior students, with special attention being paid to
grammatical mistakes; to identify the peculiarities of
senior students’ oral and written speech activities; to
highlight the requirements for these types of speech
activities and focus on the organisation of a lesson
with these types of activities in senior secondary
schools; to clarify the ways and methods of preventing
grammatical mistakes in senior students’ oral and
written speech; to develop own models of different
ways and methods of preventing grammatical mistakes
in the senior school students’ oral and written speech.

Research methods: analysis and synthesis of
scientific and methodological literature in order to
determine the state of research on the problem of
preparing and conducting a set of exercises and tasks
for the prevention of grammatical mistakes in oral and
written speech in senior secondary schools students;
generalisation and systematisation of experience in
correcting grammatical mistakes in oral and written
speech in schools senior secondary; modelling to
develop own models of exercises and tasks for the
prevention of grammatical mistakes in senior students’
oral and written speech.

Presentation of main material of the research.
Nevertheless, the role of mistakes is not primarily
discussed in research, as they are seen as temporary
mistakesthatcanbeautomaticallycorrectedbythelearner
and generally do not interfere with communication.
Taking into account the difference between mistakes,
J. Edge (Edge J., 1997: 9—11) classified mistakes into
blunders, defined as mistakes that can be corrected by
the language learner, and attempts, as mistakes made
by the language user because he does not know how
to organise the thought he wants to express. However,
for the sake of clarity, it is worth focusing on mistakes
and their classification. Taking into account the
research conducted on this topic, some characteristics
of mistakes have been added in order to identify the
stages of mistakes and types of mistakes in order to
ensure adequate prevention. For example, S. Corder
(Corder S., 1973: 167-168) argued that there are three
types of mistakes: pre-systematic mistakes, i. e. those
that occur when a learner is unaware of a specific norm
in the language being studied; for example, the use of
1 have 30 years without realising the existence of the
verb to be. Systematic mistakes are characterised by the
fact that the learner knows the rules but still uses them
incorrectly; in this case, lack of practice may be the main
reason why this type of mistake is commonly made by
language learners, For example, although an English
language learner may know the third person singular
conjugation, they often do not conjugate it correctly.

AKTyaApHI IIMTaHHS TyMaHITApHUX HayK. Bum 76, tom 2, 2024

[Teaarorika

..............................................................................

Finally, post-systematic mistakes occur when learners
know the rules of the target language but do not use
them consistently. For example, when a language user
knows the sociolinguistic difference between the terms
«teacher» and «professor», but accidentally uses them
to refer to the same person. According to this theory,
language teachers should work on these mistakes in
the first two stages (pre-systematic and systematic) to
avoid the so-called «fossilization». Mistakes can occur
at any of the previously mentioned stages, affecting or
not affecting comprehension. Mistakes can occur in the
course of oral and written discourse due to insignificant
linguistic units.

These classes are clearly defined by J. Jaeger
(Jaege J., 2004: 22-25) as phonological, syntactic,
lexical and propositional. Phonological mistakes
are phonological and prosodic units that do not
carry semantic content; some of these mistakes are
represented in consonant and vowel sounds, as well
as in the stress or thyme of the utterance. Syntactic
mistakes, on the other hand, relate to the organisation of
phrases and sentences, in particular the misplacement
of lexical items such as words and morphemes, as well
as phrases. For example, in the sentence / have a yellow
car, the word yellow is displaced because adjectives
should come before nouns. In contrast, lexical mistakes
are substitutions or combinations of meaningful lexical
items; some categories of lexical mistakes include
functional and meaningful words, as well as affixes. For
example, in the expression «/ am stressingy, the affix
«ing» should be replaced with the form «edy. Finally,
propositional mistakes indicate statements that the
language user constructs with one intention, but they
are different from what he or she intended to say. That
is, in the sentence / brought my carpet, sorry my folder,
the person had an intention that was not reflected in the
first statement, so he or she immediately corrected it.

According to S. Corder (Corder S., 1973: 167),
mistakes made by English learners as a foreign
language are important because «they provide the
researcher with evidence of how the language is
learned or acquired, what strategies or procedures
the learner uses to discover the language». According
to D. Richards, interlanguage mistakes are mistakes
caused by the interference of the mother tongue
(Richards D., 1972: 205). These mistakes are the result
of learners using elements of their mother tongue in
their oral or written utterances in the target language. In
most cases, it is inevitable to learn a foreign language
exclusively without depending on some linguistic
features of the mother tongue. One way or another,
interference can occur in different areas of linguistics,
including phonology, morphology, grammar, syntax,
lexis and semantics R. Ellis (Ellis R., 1997: 350).
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When the linguistic principles of the mother tongue
differ significantly from those of the target language,
it is difficult for learners to understand, and they
begin to apply the mother tongue rules and structures
in the learning process (Krashen S., 1981: 65).
Intralinguistic mistakes — these mistakes refer to
mistakes that occur due to ineffective learning
patterns, such as misapplication of rules and lack of
awareness of rule limitations (Richards J., 1972: 206).
Intralinguistic mistakes are not related to the mother
tongue interference, but are caused by the foreign
language itself. In the language learning process,
these mistakes usually occur when learners acquire
insufficient knowledge (Kaweera C., 2013: 13—18).
Initially, researchers investigated mistakes in
English writing by English learners as a foreign
language (Ridha N., 2012: 22—45). The results of the
study show that interlanguage mistakes are divided into
many categories: verb tense, word choice, sentence
structure, article, preposition, modal / auxiliary verb,
singular / plural form, verb forms, pronoun, clauses,
infinitive / gerund, subject-verb agreement, parallel
structure and comparison structure, respectively. The
results of this study also showed that each writing
genre is characterised by a different number of
mistakes. To sum up, the analysis of the written works
shows that the mother tongue still plays a negative
role in the written works of English language learners.
Other studies have identified ten types of language
mistakes, including adjective order, subject-verb
agreement, direct / indirect application, use of verbs in
the past tense, present perfect, non-possessive-direct
speech, passive voice and interrogative sentences
(Sattayatham A., 2007: 170-194). The results of
the study also show that the mistakes are caused
mainly by intralinguistic sources: overgeneralisation,
incomplete application of rules, omissions, etc. The
interference of the native language is found in a small
number (Sattayatham A., 2007: 170-194). Let us
consider the most typical mistakes. When studying
the linguistic levels at which the most mistakes
are found, the mistakes are analysed according to
the following criteria or English linguistic levels:
grammar, vocabulary and writing. Grammar turns out
to be the most difficult linguistic level, where mistakes
occur most often. In addition, a one-way analysis of
variance is conducted to determine whether the types
of mistakes in the writing of Ukrainian EFL learners
differ between the three language levels: grammar,
vocabulary and writing. The results of the analysis
show that there is a statistically significant difference
between mistakes at the three language levels.
Literal translation of Ukrainian words: One of
the techniques that Ukrainian learners of English as
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a foreign language use to acquire English language
skills, including in writing, is the literal translation of
Ukrainian words into English.

Verb tense: It is not surprising that many sentences
of English as foreign language learners are found to
use incorrect verb tenses. In particular, many (130)
mistakes are found to be the result of incorrect use
of tenses that do not accurately indicate the time of
action. Since Ukrainian does not have some forms of
past tense verbs, these mistakes may be the result of
native language interference. The main problem was
replacing the past tense form with the simple tense.
For example, She sends <sent> a message to me. He
wants <wanted> for us to get a scholarship. I like
<liked> to follow my mother and ask <asked> her
many things.

In the English language system, if the wrong tense
is used, the text cannot convey the author’s intention
or the meaning that the authors imply.

Preposition: The analysis shows that mistakes
in the use of prepositions account for omission,
addition and substitution. In addition, prepositions
are used differently in different languages. The
same preposition can convey a completely different
meaning in different languages. The examples of
preposition substitution in the following sentences
are examples of mistakes that can be made when you
choose the wrong preposition instead of the right one.
1 had been crying about <for> fifteen days.

In English, the preposition «abouty» means
«relativelyy, «approximatelyy or «almosty. However,
the preposition «for» is used to indicate the duration
of an action. In this case, the learner’s knowledge
of the Ukrainian language hinders his writing. In
addition, below is an example of a mistake related to
the omission of a preposition. / was too lazy to search
<for> more information.

«For» is used to represent the object of intention in
English, whereas in Ukrainian there is no preposition
in this pattern. Finally, prepositional mistakes were
found in accordance with the addition of a preposition
where it is not needed.

Word choice: 1t is evident that many sentences
contain inappropriate or inaccurate vocabulary to
distort the meaning of the written text. He has a
joke <a good sense of humor>. While a joke means
something made to make you laugh, a good sense of
humour is a characteristic of being able to say or do
something humorous. In this sentence, a good sense
of humour is the appropriate phrase to convey the
exact meaning. This is another example of poor word
choice. They are lovely <nice> to me; «lovely» means
beauty inside and outside of a person. This is not the
meaning the student intended to convey.



...............................................................................

Verb form: There are five forms of verbs in English:
main, third person singular, past tense, present tense,
past participle and -ing. Students’ mistakes in using
the wrong verb form can be seen in the following
sentences. He graduate <graduated> from school.

The author of this sentence uses the base form to
indicate the past tense of the verb, which is incorrect.
1t is hard to decided <decide>. On the other hand, the
author of this sentence made a mistake by using the
past tense form of the verb in the infinitive.

Spelling: Spelling mistakes are found in different
categories. First of all, students make mistakes by
adding or omitting a space in one word. Below are
examples of sentences. Some friend <Some friends>
are fun to be with. Every one <Everyone> has several
reasons. You are in my heart for ever <forever>.

Mistakes arose because students inserted an
extra letter in certain words. He huges <hugs> me.
Everythings < Everything> was not easy as I thought.
Mistakes related to the absence of letters in certain
words can be detected. We alway <always> love him.
1t can work againt <against> you.

The analysis presents that most of the spelling
mistakes identified in the study are the result of
using a substitution or an incorrect letter. We decised
<decided> to separate. It was my dicision <decision>.

So, these are the main reasons for mistakes made by
learners in the process of learning a foreign language:

Unclear knowledge of the rules. For example, a
learner who knows that the past tense of a verb is
formed by the ending -ed can say «/ grew up in Great
Britainy» or a learner can apply the rules incorrectly, so
some people make mistakes like «Your cat is bigger
than miney.

Students often make mistakes because they are
inattentive. Modern methodologists believe that the
essence of working on mistakes should be based on the
student’s understanding of what mistake he or she makes
and how to correct it (Voloshok 1., 2014: 71-74). That
is why modern domestic and foreign linguists believe
that the teacher should only highlight or underline the
place where the mistake was made, as this will make
students think again, remember the rule or exception
and find out for themselves that this is exactly what
they did O. Tkachuk (Tkauyk O., 2016: 67). At the
same time, students need to learn to find, correct and
comment on their mistakes, and the teacher must first
teach them how to correct them.

Particular attention should be paid to correcting
mistakes in the written senior students’ work. Recently,
methodologists and linguists have been emphasising
and recommending teaching and developing writing
skills because of its importance in language learning
(Voloshok 1., 2014: 71-74).
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Today, there are modern approaches to correcting
mistakes in oral speech during language learning. It
has long been proven that the general meaning of the
word «mistake» is broader and reflects phenomena
and processes in language use. Sometimes it is not
always useful to correct mistakes in speech. Since
learners make a wide variety of mistakes, which in
turn have a wide variety of causes, the methods of
correcting mistakes should also be varied.

There are a number of recommendations on the
technology of correcting mistakes in written works:

1. before collecting written work, time should be
given for self-checking of completed tasks.

2. students can correct their own mistakes by using
a whiteboard that contains the correct versions of
their work, which allows them to compare the correct
version with the incorrect one, as well as to see the
incorrect version in their notebook.

3. while students are working on their writing,
the teacher looks at their notebooks, noting hints for
correcting mistakes, but not pointing out the mistake
itself. Then, after a while, the teacher comes back to
the student and, if the mistake has been corrected,
removes the mark that was previously placed to
indicate the incorrect spelling. This method is very
useful because it is not difficult for the teacher to find
the mistake and does not take much time.

4. Self-checking is also possible: when the written
work is coming to an end and the teacher has to collect
the notebooks, students can change places and check
their classmates’ written assignments for mistakes
(mistakes outside the margins). However, it should
be remembered that this work should be guided by
the teacher, i. e. one student reads aloud, while others
listen and analyse and correct the completed tasks.
So, the best way to correct mistakes in written work
is to do it in the form of group or pair work. For
example, in the form of a competition «Who can find
more mistakes?» or «Who can find 5 mistakes in a
paper faster?». Students either work independently or
change papers, or receive the same papers with the
same mistakes.

Conclusions and suggestions. Thus, high school
students are not always successful in correcting
mistakes in their oral communication. In fact, teachers
are often unable to help their students notice and
correct their mistakes simply because they lack the
necessary understanding of mistake correction. Despite
the fact that various studies have been conducted in this
area, many teachers lack sufficient awareness of the
various aspects of mistake handling. According to the
researchers, «the teacher has no guidance other than his
intuition to tell him which mistakes are most important
to correcty (Burt M., 1978). To work effectively on
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mistakes, teachers need to make informed decisions.
Teachers need to decide how to deal with mistakes
and what methods to use to do so. Last but not least,
teachers need to decide who should correct mistakes in
the classroom. Before addressing each of these aspects,
it is necessary to have a clear understanding of the
concept of mistake itself.

Attitudes towards mistakes and their close
connection to learners’ affective states in the foreign
language classroom present an interesting observation
areaforteachers to explore and develop. By focusingon
the approaches to feedback adopted in the classroom,
ateacher can identify discrepancies between their own
beliefs about how, when and what types of feedback
should ideally be used and what is actually used.
Correcting mistakes is a very complex process, and
research shows that teachers are often inconsistent in
providing corrective feedback. On the one hand, these
inconsistencies include differences between how
teachers believe they should treat mistakes and how

...............................................................................

they actually work in the classroom; inconsistencies
also include the fact that teachers may correct a
particular mistake at a particular time while ignoring
it at a later stage. At the same time, there is, depending
on the position adopted on mistake correction, a
wide range of possible alternatives for providing
feedback. This diversity of approaches is taken into
account in the Common European Framework, which
invites users to reflect on some possible procedures,
including the following: — all mistakes and
inaccuracies should be corrected immediately; — for
mistakes, immediate correction by colleagues should
be systematically encouraged; — all mistakes should
be noticed and corrected at a time when it does not
interfere with communication; — mistakes should not
just be corrected, but analysed and explained at the
appropriate time; — mistakes that are simply mistakes
should be allowed to pass, but systematic mistakes
should be eradicated; — mistakes should be corrected
only when they interfere with communication.
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