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PEDAGOGICAL COACHING AND TEACHER LEADERSHIP DEVELOPMENT:
KEY ASPECTS AND IMPACT ON EDUCATION QUALITY IN UKRAINE

In the current era of global changes and educational reforms, Ukraine is actively implementing professional
development for teachers as a key element in improving education quality. One promising form of professional
development gaining popularity worldwide and in Ukraine is pedagogical coaching. The aim of this study is to
substantiate the concept of educational coaching in the context of teachers’professional development. The study s tasks
include identifying and characterizing the main ideas of the concept, its principles, patterns, and approaches. The
method of theoretical analysis was used in the research process. The significance of coaching in teachers’professional
development, its impact on teaching practices, and student success are examined. Various types of coaching, such
as leadership coaching, literacy coaching, cognitive coaching, and instructional coaching, are described. Evidence
of coaching effectiveness is provided through research showing its impact on improving teachers’ performance and
student outcomes. The stages of the coaching process are considered, highlighting the cyclical nature of coaching and
the need for continuous improvement of teaching practices based on feedback from coaches. Emphasis is placed on the
importance of studying the technical aspects of coaching to ensure its effectiveness. Recommendations are proposed
for adapting global coaching practices to Ukrainian realities to enhance education quality and the sustainable
development of Ukraine's educational system. This research is a step towards a deeper understanding and effective
implementation of pedagogical coaching in the Ukrainian education system, contributing to the professional growth of
teachers and improving student performance.
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effectiveness, coaching process, educational quality.
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HNEJATOTI'TYHAM KOYYHUHT TA PO3BUTOK JIJEPCTBA BUUTEJIIB:
KJIOYOBI ACHEKTH TA BILIUB HA SIKICTh OCBITH B YKPATHI

B enoxy enobanvnux 3min ma oceimmuix pegopm 6 YKpaini axmueHo 6nposadicyemvcs npo@eciiuHuil po3eumox
8uUmMeni6 AK KIY0sUll enemenm niosuujerns akocmi ocgimu. OOHI€E 3 nepcnekmusHux popm npoghecitinozo po3eumxy,
wo Habysae nonyasiprocmi y ceimi ma 6 Yxpaini, € nedazociynuii koyuune. Memoro yb0o2o 00CHiONHCeHHs € OOTPYHINYBAHHS
KOHYenyii nedazo2iunoco Koyuuney 8 KOHmeKkcmi npogecitino2o po3sumxy guumenis. 3a60anHs 00CAIONCEHH BKAI0UAIOND
BU3HAUEHHS A XAPAKMEPUCMUKY OCHOBHUX [0ell Konyenyii, ii npunyunis, 3akoHomipHocmetl ma nioxodie. Y npoyeci
00CNIOAHCEHHS BUKOPUCTNAHO MEMOO MeOpemuiHo20 ananizy. Po3enanymo snauenHs KOyuuHzy 6 npoQecitinomy po3eumxy
8uUMeNiB, 11020 6NIUE HA NPAKMUKY GUKIAOAHHS MA YCRiwHICmb yunie. Onucano pisHi 6UOU KOYUUHZY, MAKI K KOYUUHE
ai0epcmed, KoyuuHe 2pamOmHOCHI, KOSHIMUGHUL KOYYUHZ MA [HCMPYKMUsHUil Koyuume. J{oxasu egekmusHocmi
KOYYUH2Y HAOAIOMbCSL HA OCHOBI 00CHIONCEHDb, AKI 0eMOHCMPYIOMb 11020 6NAUE HA NIOBUWEHHS eheKmUugHOoCmi pobomu
8uUmMeni6 ma NOKpawjeHHs pe3yivmamis yunie. Pozenanymo emanu npoyecy xoyuuney, niokpecieno YuKIiuHicme
KOyuuHey ma HeoOXiOHicms ROCMIliHO20 800CKOHANEHHSA NPAKMUK GUKTIAOAHHS HA OCHO8I 360POMHO20 36 A3KY 6i0 KOYUis.
Hazonoutyemvcsi HA 8ANCIUBOCI 6USYEHHA MEXHIYHUX ACNEKMIE KOYYuHey O 3a0e3neyenHs 1020 eghekmusHoCmi.
3anpononosano pexomenoayii wjooo adanmayii c8imosux NPAKmMuK KOy4uHzy 00 YKpaincoKux peanii 3a0/a nioguuyeHHs
SAKOCMI 0C8IMU Ma CMAN020 PO3GUMKY 0C8IMHbOI cucmemu Yipainu. Lle docniodcenns € Kpokom 00 2nubuto2o po3yMiHHs
ma egekmueHo20 BNPoBANHCEHHs Ne0A202IHHO20 KOYHUH2Y 8 YKPAIHCLKY CUCIEMY 0C8ImL, W0 CRpUSIMUME NPoPeciunomy

3POCMAantio guumeinie ma NOKpaujeHHo YCniluHoCmi yuHis.

Knrouosi cnosa: nedazoziyunuii koyuune, 1i0epcmeo suumenis, npogeciunuil po3eumox, Ykpaina, munu Koyuuuey,
eghexmueHicms KOy4uHey, npoyec KOy4uHey, 600CKOHAIEH S WKOAU, AKICMb 0CEImu.

Introduction. Pedagogical coaching and teacher
leadership development are becoming critical
factors in the modern educational paradigm aimed
at continuously improving learning processes
and enhancing education quality. Coaching, as an
individualized approach to teachers’ professional
growth, contributes to improving teaching skills
and actively fosters the development of leadership
qualities. Using coaching in the educational context
creates a unique opportunity for teachers to become
more effective mentors and active participants in the
school community’s change process.

This article explores the importance of integrating
pedagogical coaching into the teacher leadership
system. It defines the impact of this approach on
creatingapositive school culture and improving overall
education quality. Experienced teachers who become
coaches and collaborate with school administrators
play a crucial role in forming strong leadership
teams capable of innovation and achievements in the
educational process. This approach not only supports
the individual professional development of teachers
but also stimulates their leadership abilities, which is
critical for addressing modern challenges in the field
of education. For instance, through coaching, teachers
can implement innovations in the learning process,
promoting active student engagement and increasing
their motivation to learn.

In the context of global changes and reforms in the
educational sector, Ukraine is actively implementing
professional development for teachers as a critical
element in improving education quality. Teacher
professional development aims to enhance teaching
skills, directly impacting student success and school

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online)

effectiveness. One promising form of professional
development for teachers is pedagogical coaching,
which is gaining popularity in many countries
worldwide.

Theoretical framework and research methods.
Successful improvement depends on each school’s
ability to manage change and development effectively.
This involves creating a capacity for change and
development within the school organization.
Developing such capacity requires careful
incorporation and development of collaborative
processes in schools, with particular attention to
maximizing professional learning opportunities for
teachers. Research shows that where individuals have
confidence in their abilities, their colleagues’ abilities,
and the school’s capacity to support professional
development (Mitchell & Sackney, 2000, p. 78), the
likelihood of school improvement is higher. Creating
the capacity for school improvement involves
profound transformations in the organizational culture
of schools. This requires participants to see the school
as a professional community where teachers have
opportunities to learn from each other and work
together. In such a community, leadership is distributed
throughout the system, and improvement occurs
through an internal search for meaning, relevance,
and connection (Mitchell & Sackney, 2000, p. 139).
Developing the capacity for improvement also
involves expanding the potential and opportunities
for teachers to take on leadership roles within the
organization. In the USA, Canada, and Australia, the
concept of «teacher leadership» is well-developed
and supported by some research. This leadership
model involves the redistribution of power and the
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reorientation of authority within the organization.
Evidence suggests that in such conditions, leadership
serves as a more vital internal catalyst for school
improvement and change (Hopkins, 2001).

In the literature, «teacher leadership» has diverse
definitions (see Harris & Muijs, 2001). However,
it is generally viewed as a set of formal leadership
roles for teachers that include both managerial and
pedagogical responsibilities, such as department head,
subject coordinator, and critical stage coordinator,
as well as informal leadership roles like coaching,
leading a new team, and organizing action research
groups. Teacher leadership is conceptualized as a set
of collective behaviours and practices. This concept
is mainly associated with distributed leadership but
is conceptually broader since it pertains exclusively
to teaching staff leadership roles, even though it is
broader than many practical implementations of
distributed leadership, which often focus on formal
middle leadership and subject leadership roles (e.g.,
Camburn, Rowan, & Taylor, 2004).

At the heart of this distributed leadership model
lies the nature and purpose of leadership in ‘the
capacity of individuals in the school to work together,
constructing meaning and knowledge collectively
and collaboratively’ (Lambert, 1998, p. 5). From
this perspective, leadership is not a static entity but
a flexible and emergent phenomenon. As Gronn
(2000, p. 333) observed, this has three implications.
Firstly, it implies new power relations within the
school, where the lines between followers and leaders
gradually fade. Secondly, it affects the distribution of
labour in the school, especially when organizational
tasks are shared more widely. Thirdly, it opens up
the possibility for all teachers to become leaders
at different times. This last aspect holds the most
significant potential for school improvement as
it is based on collaborative forms of work among
teachers. This conceptualization of leadership,
which aligns with modern theories of educational
management and leadership, differs from some more
traditional conceptualizations that place leadership in
the person of the school principal and reflect the view
that every individual can exercise leadership to some
extent. This does not mean that everyone is or should
be a leader, but it allows for a more democratic and
collective form of leadership. Gronn (2000) considers
leadership as a more collective phenomenon, where
‘leadership resides in the flow of activities in which
members of the organization are engaged’ (Gronn,
2000, p. 331) and where leadership is seen as a flow
of influence in organizations that frees it from any
presupposed connection with management’ (Gronn,
2000, p. 334). This view of leadership underpins this
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study, so when we use the term’ leadership’ in this
article, we refer to leadership as a process operating
in organizations rather than a process controlled by a
single individual.

Teacher leadership is based on the redistribution
of power within the school. This model’s leadership
base is diffuse, and power is distributed among the
teacher community. In this sense, leadership is widely
distributed among organization members. The extent
to which power is genuinely distributed, especially
in a culture of accountability where ultimate
responsibility always lies with the school principal,
remains to be determined. However, despite the
significant literature on teacher leadership, empirical
studies of teacher leadership in action still need to be
determined.

The link between leadership and coaching in
the educational context is a key aspect of modern
strategies for managing and developing teaching staff.
This interaction not only determines the effectiveness
of management processes in educational institutions
but also contributes to creating a favourable
environment for the personal and professional growth
of the entire teaching staff. Education leadership
requires managers to make strategic decisions,
manage changes effectively, and support and develop
each team member individually. In this context,
coaching is a powerful tool that allows educational
leaders to support their employees’ personal and
professional development, encouraging them to
achieve new heights in teaching and pedagogical
practice. It inspires a sense of motivation and a drive
for continuous improvement among the teaching staff.

Ukraine has begun implementing coaching in the
education system, considering the experience of other
countries and scientific research that emphasizes the
importance of supporting teachers through mentorship
and coaching. Research shows that coaching
contributes to teachers’ professional growth, improves
teaching practices, and enhances student outcomes.
In the Ukrainian context, implementing coaching
involves creating partnership relationships between
the coach and the teacher, providing individualized
and continuous support.

Given the need to improve education quality,
coaching in teachers’ professional development
becomes an important tool that helps ensure the
sustainable development of Ukraine’s educational
system. This process requires careful planning,
implementation, research, and analysis to adapt the
best global practices to Ukrainian realities.

The main goal of any education is to impart
knowledge and teach learning: acquiring and finding
the necessary information. Coaching activates these
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processes through personal motivation for self-
directed learning.

Teachers’ professional development is a critical
element in improving education quality worldwide.
Coaching is gaining popularity in many countries as
an effective tool for supporting pedagogical practice
(Gibbons & Cobb, 2017; Kraft et al., 2018; Piper &
Zuilkowski, 2015). Ukraine is also making significant
strides in implementing coaching in the education
system, an essential step towards ensuring high-
quality teacher preparation.

Scientific studies emphasize the importance of
coaching in teachers’ professional development,
which improves their practice and student success
(Denton & Hasbrouck, 2009; Kane & Rosenquist,
2019; Teemant et al., 2011). Coaching provides
personalized and continuous support for teachers’
professional learning through partnerships between
the coach and the teacher (Gibbons & Cobb, 2017).
In Ukraine, this approach is becoming increasingly
relevant due to the need to improve education quality
and the sustainable development of the country’s
educational system.

The aim of the study. This study aims to
substantiate the concept of educational coaching in the
context of teachers’ professional development. The
study’s tasks include identifying and characterizing
the main ideas of the concept, its principles, patterns,
and approaches. The method of theoretical analysis
was used in the research process. The significance of
coaching in teachers’ professional development, its
impact on teaching practices, and student success are
examined.

Results of the scientific research. The concept of
coaching includes various types that are widely used
in different professional fields. Leadership, cognitive,
literacy, and instructional coaching are particularly
noteworthy. Leadership Coaching is aimed at
developing leadership skills in managers and leaders.
It helps identify and strengthen leadership qualities,
develop strategic thinking skills, and enhance the
ability to manage teams and organizations. This type
of coaching is relevant for school leaders who aim
to improve their leadership and management skills.
Leadership coaching can help school administrators
and educational managers develop strategic thinking,
improve team management skills, and effectively
manage changes in the school environment. Cognitive
coaching is focused on developing cognitive skills
and abilities, such as critical thinking, problem-
solving, and decision-making. It helps individuals
improve their ability to think critically and make
informed decisions. This type of coaching is relevant
for teachers who want to improve their cognitive
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skills and apply them in their teaching practice.
Cognitive coaching is aimed at developing teachers’
thinking abilities and problem-solving skills. It helps
teachers better understand their thought processes and
improve their decision-making and problem-solving
abilities. Cognitive coaching is based on the principle
of «teaching through thinking,» where the coach helps
teachers analyze their thoughts and actions, improving
their teaching practices. Literacy Coaching focuses on
improving literacy skills, including reading, writing,
and comprehension. This type of coaching is relevant
for teachers who want to improve their literacy skills
and apply them in their teaching practice. Literacy
coaching aims to develop teachers’ knowledge and
literacy skills. It helps teachers improve their ability
to teach reading and writing and understand how to
develop these skills in students. Literacy coaching is
based on the principle of «learning through literacy,»
where the coach helps teachers improve their literacy
skills and apply them in their teaching practice.
Instructional coaching is aimed at improving teaching
practice. It helps teachers develop and improve their
teaching methods and strategies and their ability to
analyze and improve their lessons. Instructional
coaching is relevant for teachers who want to
improve their teaching practice and achieve better
student outcomes. Instructional coaching is aimed at
developing teachers’ skills and knowledge in the field
of teaching. It helps teachers improve their teaching
methods and strategies and their ability to analyze
and improve their lessons. Instructional coaching is
based on the principle of «learning through teaching,»
where the coach helps teachers improve their teaching
practice and achieve better student outcomes.

Numerous studies confirm the effectiveness of
coaching in improving teachers’ practice and student
success. For instance, research by Knight (2007)
shows that instructional coaching contributes to
significant improvements in teaching practice, while
studies by Showers and Joyce (1996) emphasize
that coaching increases the likelihood of successful
implementation of new teaching strategies. The most
significant findings of these studies include:

Improving Teaching Practice: Coaching
helps teachers improve their practice by providing
personalized and continuous support. This allows
teachers to understand better and apply new teaching
methods and strategies.

Enhancing Student Outcomes: Coaching
improves student outcomes by helping teachers
become more effective and capable of providing high-
quality education.

Professional Development: Coaching provides
opportunities for teachers’ professional development
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by allowing them to reflect on their practice, receive
feedback, and improve their skills and knowledge.

The effectiveness of coaching depends on various
factors, including the quality of the coach-teacher
relationship, the coach’s professional qualifications,
and the organizational context in which coaching
takes place. The coaching process typically consists
of several stages depending on the specific coaching
model and context. However, standard stages include:

Establishing a Relationship: At this stage, the
coach and the teacher establish a trusting and
collaborative relationship. This is a critical stage as it
lays the foundation for effective coaching. The coach
and the teacher discuss the goals and objectives of
coaching and the expectations and responsibilities of
both parties.

Setting Goals: At this stage, the coach and the
teacher set specific, measurable, achievable, relevant,
and time-bound (SMART) goals for the coaching
process. These goals should be aligned with the
teacher’s professional development needs and the
school’s educational objectives.

Observation and Feedback: At this stage, the
coach observes the teacher’s practice and provides
feedback. This may involve classroom observations,
analysis of lesson plans, and discussions with the
teacher. The coach provides constructive feedback,
highlighting strengths and areas for improvement.

Implementation and Practice: At this stage, the
teacher implements the feedback and suggestions
provided by the coach. The teacher applies new
teaching methods and strategies in their practice and
continuously reflects on their effectiveness.

Reflection and Evaluation: At this stage, the
coach and the teacher reflect on the coaching process
and evaluate its effectiveness. They discuss the
progress made towards the goals, the challenges
encountered, and the lessons learned. This stage is
critical for continuous improvement and ensuring the
sustainability of coaching. To ensure the effectiveness
of coaching, it is essential to study its technical
aspects, including:

Coaching Models and Approaches: Understanding
different coaching models and approaches allows
educators to select the most appropriate methods for
their specific context and needs.

Professional  Qualifications of Coaches:
Ensuring that coaches have the necessary professional
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qualifications and experience is critical for effective
coaching. This includes their knowledge and skills
and their ability to build trusting and collaborative
relationships with teachers.

Organizational Context: The effectiveness of
coaching also depends on the organizational context
in which it takes place. This includes the support
provided by school leadership, the availability
of resources, and the overall school culture.To
effectively implement coaching in the Ukrainian
education system, the following recommendations
are proposed:

Developing Coaching Programs: Developing
comprehensive coaching programs that are tailored to
the specific needs and context of Ukrainian schools.
This includes providing training and professional
development opportunities for coaches.

Building a Supportive Environment: Promote a
culture of collaboration and continuous improvement
to create a supportive environment for coaching.
This includes providing resources and support for
coaching and recognizing and rewarding the efforts
and achievements of coaches and teachers.

Evaluating and Improving Coaching Practices:
Continuously assess and improve coaching practices
to ensure effectiveness. This includes collecting
and analyzing data on the impact of coaching
on teachers’ practice and student outcomes and
using this information to inform future coaching
initiatives.

Conclusion. Pedagogical coaching and teacher
leadership development are critical factors in
improving education quality and ensuring the
sustainable development of the educational system.
Coaching helps improve teaching practice, enhance
student outcomes, and foster a positive school culture
by providing personalized and continuous support for
teachers’ professional development. In the context
of global changes and reforms, Ukraine is actively
implementing coaching in its education system,
considering the experience of other countries and
scientific research that emphasizes the importance of
supporting teachers through mentorship and coaching.
This research contributes to a deeper understanding
and effective implementation of pedagogical coaching
in the Ukrainian education system, promoting the
teachers’ professional growth and improving student
performance.
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