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CONNECTING LANGUAGE SKILLS: INDEPENDENT WORK
IN NON-LINGUISTIC UNIVERSITIES

This article comprehensively examines the specifics of independent work in non-linguistic universities, emphasizing
the crucial continuity between secondary and higher education in language acquisition. It investigates the systematic
development of students’ skills across all types of speech activities—listening, speaking, reading, and writing—through a
structured series of assignments designed to facilitate effective learning strategies and the use of productive technologies.

At the initial stages of foreign language learning, the article outlines how assignments prioritize the repetition of
language rules, vocabulary memorization, and analysis of diverse linguistic forms, including proverbs, sayings, tongue
twisters, and various textual formats such as dialogues and monologues. This foundational focus enables students to
develop a solid grasp of normative pronunciation while simultaneously reviewing and mastering elementary grammar.
Specific tasks include creating narratives based on outlines, describing phenomena or actions, and conducting comparative
analyses of texts and theories, thereby fostering a deeper understanding of the language.

As students advance to the main stage of independent work, the article details various tasks to enhance their listening
skills. Students learn to focus on elements such as the rhythm of speech, distinguishing between stressed and unstressed words,
segmenting speech into phrases, and recognizing the intonation of different sentence types. They practice understanding the
main ideas and writing down keywords while listening, culminating in the ability to reconstruct texts from memory.

The speaking component is equally emphasized, where students engage in presentations and create oral texts based on
their readings. The article highlights how these activities promote logical and coherent communication, which is essential
for academic and professional success. In the reading section, assignments require students to identify the topic and main
ideas of texts, comprehend their overall content, and distinguish between primary and secondary information.

Writing tasks are also critical, as they involve recording information from texts, summarizing key points, and
translating materials into foreign languages. The article illustrates how these writing exercises prepare students for
practical applications, such as crafting business letters and resumes.

In the concluding stages of independent work spanning two months, students are tasked with summarizing and
annotating original texts relevant to their field of study. They engage in project-based learning and familiarize themselves
with the fundamentals of business writing. To effectively prepare for these tasks, the article outlines various types of
independent work, including independent reading of recommended theoretical literature, bibliographic research, and
terminology studies using glossaries.

To assess comprehension, the article presents a range of reading and writing assignments, such as creating detailed
retelling plans, formulating questions based on texts, and recognizing the structure and meaning of passages. Speaking
tasks involve preparing reports on assigned topics, resolving dialogue scenarios, and sharing narratives from personal
experiences.

Overall, this article aims to provide valuable insights into the methodologies employed in language education within
non-linguistic universities, highlighting the importance of independent work in developing essential language skills.
Equipping students with the necessary tools for academic achievement and professional communication underscores the
role of independent study in fostering language proficiency in a globalized context.
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NOEJHAHHSA MOBHUX HABUYOK: CAMOCTIHHA POBOTA
B HEJIIHI'BICTUYHHUX YHIBEPCUTETAX

L[ cmamms nadae cebiunuil ananiz cneyuiku camocmiliiHoi podomu 6 HesA3bIKOBUX YHIGepcumemax, NioKpecionyu
8adicIuBy beznepepeHicmy Midic cepedHboI0 Ma U0 OCBIMOIO 6 NPoYeci HAbYmMms MOGHUX HAGUHOK. Bona docniodcye
cuCmeMamuyHutl pO3GUMOK HAGUYOK CIYOeHMI8 Y 6CIX MUNAX MOBHOL QisIbHOCMI—AYOIO6AHHI, 2080PIHHI, YUMAHHI Ma
nUcbMi—yepesz CmpyKmypoeamy cepiro 3a60anb, CHPAMOBAHUX HA CNPUSHHSL eheKMUBHUM CIPAMe2iam HAGUAHHA Md GUKO-
PUCMAHHIO NPOOYKMUGHUX MEXHONOII.

Ha nouamkosux emanax GuUGHUeHHs iHO3EMHOI MOBU CMAMMA ONUCYE, AK 3A60AHHI 30CEPEONCYIOMbCA HA NOGMO-
PEHHI MOGHUX NPABUT, 3aNaM SIMOGYEAHHI CLOBHUKOB020 3aNACy Md aHANI31 PISHOMAHIMHUX MOGHUX (POPM, BKIIOUAIOYU
NPUCTIG s, NPUKA3KU, CKOPOMOBKU MA Pi3Hi MeKCmosi popmamu, maki Ak dianocu i mononoeu. Takuti 0CHOB0NONOICHUT
niOXio 00360751€ CMYOEHMAM MIYHO 3ACE0IMU HOPMAMUBHY BUMOBY, OOHOYACHO NEPeA0AIOYlU Md ONAHOBYIOUU eleMeH-
mapHy epamamuxy. Konkpemni 3a60anms 6Kk04a0ms CMEOPEHHs 0N0GIOAHb HA OCHOGI niamie, onuc asuw abo Oitl, a
MAaKodic NPOBEOEeHHsl NOPIGHIbHO20 AHAIZY MEKCMi6 | Meopill, Wo CAPUSE 2IUOULOMY PO3YMIHHIO MOBU.

Y mipy npocysanna cmyoenmis 0o ocnognozo emany camocmitnoi pobomu cmamms 0emaibHO ONUCYE PIZHOMAHIN-
HI 3060aHHA, CNPAMOBANI HA NOKPAWEHHs IXHIX Haguuok cayxanns. CmyOoenmu 64ambcs 30CepeddiCy8amucs Ha maKux
enemMenmax, K pumm Mo6U, PO3PI3HEHHs HASONOUWEHUX | HeHA2ONOWEHUX Ci6, CecMeHmayis MOGIeHHA Ha (pa3u ma
PO3NI3HABAHHS IHMOHAYIL PI3HUX MUNie peyensb. Bonu npakmuxyioms po3yMIHHL OCHOGHUX [0ell [ 3anucy8aHHs KI0U0GUX
Ci6 Ni0 4ac CIyXamHs, wo npu3eo0Ums 00 30amHOCMI 6i0MEOPIOBAMY MEKCMU 3 NaAM ‘sMi.

Komnonenm 2osopinns maxodic niokpecioemscs, oe cnmyoeHmu Oepyms y4acms y Npe3eHmayisax i cmeopioroms yCHi
meKkcmu Ha 0CHOGi npouumanoz2o. Cmamms HA20IOULYE HA MOMY, K Yi AKMUGHOCII CRPUAIOMb NO2IYHIL Ma KO2epeHmHIll
KOMYHIKQYIl, Wo € 8anicaugoo 0Ji akademMiuHo2o ma npogecitinozo ycnixy. ¥ po3oini uumants 3a60aHHs 8UMA2AIOMb
8i0 cmyodenmig i0eHmuQiKysamu memy ma OCHOGHI i0ei meKcmis, YCeiOoMI08amu iXHIll 3a2anbHull 3Micm 1 8iOpi3HAMU
nepeuHHy iH@opmayiro 6i0 8MOPUHHOL.

3as0anms 3 nucbMa Makodc € KPUMUYHO GAICTIUGUMY, OCKIIbKU GOHU GKIIOYAIOMb 3anuc iHgopmayii 3 mekcmie, nio-
CYMOBYBAHHSL KIIIOUOBUX MOMEHMIS | NepeKiad Mamepianie Ha inozemui mosu. Cmamms iIoCmpye, 5K yi NUCbMOSI 8Npasu
20MyI0OmMyb CNYOeHmié 00 NPAKMUYHO20 3ACMOCY8ANHS, MAKO20 AK CKIAOAHHA Oi3HeC-TUCcmi6 i pesiome.

Ha 3axnmounux emanax camocmitinoi pobomu, AKi mpueaioms 08a Micsayi, cmyOoenmam cmagiamscs 3a60ants nio-
cymyeamu ma aHomy6amu OpUIHAIbHI MeKCmu, o6 A3aHi 3 iXHbolo cneyianvricmio. Bonu 3aiimaromoscs npoekmuum
HABYAHHAM | 3HAUOMIAMbCSL 3 OCHO8AMU 01106020 nucbma. [1[od epexmusno niocomysamucsi 00 yux 3a60aHb, Cmamms
OKpecuoe pisHOMAHIMHI 8UOU CAMOCMIUHOL pOOOMU, GKAIOUAIOYU CAMOCMIUHE YUMAHHA PEKOMEHO08AHOI meopemuiHol
saimepamypu, 0ibniozpagiuni 00CaIONCEHHS MaA MEPMIHONIO02IUHY POOOMY 3 00NOMO20H0 210CADIIS.

Lna oyinku posyminHa cmamms nponomye pso 3a60aHb 3 YUMAHHL | NUCLMA, MAKUX SIK CIBOPEHHS OemailbHUX NIAHIE NepeKasis,
hopmynosanHs 3anumatb Ha OCHOBI MEKCIB Ma PO3NIZHABAHHSL CIPYKIYPU I HAUEHHS YPUBKIS. 3a60aHHs1 3 2060PIHHS BKIIOUAIOMb
ni020moeKy 0onosioeti Ha 3a0aHi memu, po36 A3aHH: OlaN0208UX CYEHAPIi8 I 0OMIH HAPAMUBAMU 3 OCOOUCIIO20 OOCBIOY.

B yinomy, ya cmamms mae na memi Haoamu yinwui insights w000 Memooono2il, Wo BUKOPUCMOBYIOMbCA ) MOGHIl
0C8imi 6 HeA3bIKOBUX YHIGEPCUMemax, NIOKPecaiolouu 6adCIUGIiCmey CAMOCMIUHOL pobOmMuU y PO36UMK)Y OCHOGHUX MOG-
HUX Haguuok. 3abesneuyiouu cmyoenmie HeoOXIOHUMU IHCMPYMEHMAMU 0I5l AKAOEMIYHO20 OOCSACHEeHHs. Md NPoQpeciuHol
KOMYHIKaYii, 60na NIOKpecioe poib CamMoCmitiHo20 HABUAHHA Y (POPMYBAHHI MOGHOI KoMnemenyii 6 2no6anizo8anomy
KOHmMeKcmi.

Kniouogi cnosa: camocmitina poboma, suwya ocgima, mMemooono2is, MOGHI HAGUUKU, NPOQeCitina KOMYHIKAYisl.
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Problem statement. In our increasingly globalized
world, knowing a foreign language is essential,
especially for students in non-linguistic universities.
Teaching languages in these settings comes with
unique challenges that require a focused approach to
independent work, helping students transition from
high school to university learning.

This article examines how independent study is
organized in non-linguistic universities, highlighting
the connection between secondary and higher
education. A structured system of assignments helps
improve students’ listening, speaking, reading, and
writing skills. Initially, the focus is on basic skills
like memorization and understanding, then moves to
more complex tasks that promote critical thinking and
professional skills.

We will discuss the methods used to develop these
language skills and the types of assignments that are
key to mastering the language. This examination
emphasizes the importance of independent work
in language learning, preparing students for both
academic challenges and future careers.

Review of recent research and publications.
The analysis of scientific sources shows that
independent work in the educational and cognitive
process, the problem of rationally organizing
independent work has been studied extensively by
Ukrainian and foreign scientists and psychologists.
These issues were discussed in the works of
Socrates, Democritus, and K. Ushinsky and continue
to be actively researched by scholars and practicing
educators. In the scientific works of V. Buryak,
B. Yesipov, P. Pidkasystyi, and others, the principles
of organization and the essence of the concept of
“independent work™ have been examined. Various
classifications proposed, methods, forms, and
tools for conducting independent work studied,
and methodologies for planning, organizing, and
controlling independent work developed.

The aim of this article is to examine the specific
approaches to independent work in non-linguistic
universities, highlighting the continuity between
secondary and higher education in language learning.
It seeks to outline the systematic development of
students’ skills in all types of speech activities —
listening, speaking, reading, and writing — through
a well-structured series of assignments. The article
aims to demonstrate how these assignments not only
facilitate the mastery of basic language rules and
vocabulary but also promote critical thinking and
professional competencies relevant to students’ fields
of study. Furthermore, it intends to provide insights
into effective learning strategies and technologies
that enhance independent study, ultimately preparing
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students for academic success and professional
communication in a global context.

The main body. The specifics of independent
work in a non-linguistic university consist of
the continuity between school and university
education and improving skills and abilities in all
types of speech activities: listening, speaking, reading,
and writing. This involves the sequential completion
of a specially developed system of assignments by
the instructor and the application of effective learning
strategies and productive technologies (Zhuravskyi,
2003:119).

At the initial stage of learning a foreign language,
assignments for independent work focus on the
repetition of rules, memorization, and analysis of
examples, proverbs, sayings, tongue twisters, poems,
dialogues, monologues, and short texts. In addition
to teaching the basics of normative pronunciation,
students are encouraged to review and master
elementary grammar and vocabulary. Tasks for
independent work include creating a narrative based
on a scheme or plan, describing a phenomenon, object,
person, or action, and conducting a comparative
analysis of texts, schemes, theories, etc.

In this context, the instructor needs to draw
students’ attention to improving all types of speech
activity.

Listening: Students focus on the rhythm of speech—
stressed and unstressed words in the flow of speech;
segmenting the speech flow into phrases; intonation of
sentences of different types; understanding the main
information; writing down keywords while listening
to the text; and reconstructing the text in writing after
listening.

Speaking: Students engage in presentations with
short reports prepared in advance and create oral texts
based on what they have read.

Reading: Tasks for independent work include
determining the topic of a text based on the title,
identifying the main idea, understanding the overall
content of the text, identifying the list of questions
discussed in the text, and distinguishing main
information from secondary information.

Writing: Tasks for independent work involve
recording information obtained from reading a text,
preparing notes of keywords and phrases from the text,
summarizing texts, and describing facts, phenomena,
and events.

At the main stage of independent work, the
following tasks are offered: listening to an audio text
lasting 3—4 minutes and completing the instructor’s
assignment; preparing a monologue of 20-25 sen-
tences on a specified topic using the studied
vocabulary; retelling events from the perspective of
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another person; using conversational formulas in a
dialogue depending on the communicative situation;
and discussing presented short theses in pairs to
determine the topic and the situation they illustrate
(Tarnopolskyi, 2006:78).

At this stage, students develop competencies with
a professional focus. Emphasis is placed on lexical
and grammatical material related to their field of
study, and students prepare both short reports and
presentations on professional topics.

Students learn to use language constructions
characteristic of academic speech. For each type of
speech activity, specially selected assignments are
provided.

Listening: Establishing the sequence and logical
connections of facts presented in the audio message;
understanding the interrelation of facts, phenomena,
and events; identifying cause-and-effect relationships
in the audio text; and determining the logical-semantic
structure of the text.

Speaking: Presenting facts in a sequence according
to the communicative task; constructing messages
logically and coherently.

Reading: Studying the text’s information accurately
and thoroughly; establishing semantic connections
within and between paragraphs; searching for and
identifying desired information; determining logical
connections between facts; guessing the meanings
of unfamiliar elements in the text through context
or similarity to the native language; and using titles,
subtitles, and illustrations as aids for understanding.

Writing: Translating a text into a foreign language;
creating a written summary of the text.

The concluding stage of the training, which lasts
two months, involves summarizing and annotating
original texts related to the student’s field of study,
creating projects, and becoming familiar with the
basics of business writing.

To effectively prepare for annotating and
summarizing texts in their field, students are offered
the following types of independent work: independent
reading and studying of recommended theoretical
literature, bibliographic work with sources, and
terminology work (working with glossaries).
The following assignments are used to assess
comprehension of texts (Dychkivska, 2004: 187).

Reading: Detailed reading — creating a plan
for retelling the text; search reading — formulating
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questions about the text; familiarization — selecting titles
from the provided options; preparing materials foralearning
project; recognizing the text structure and identifying its
meaningful parts; using comments, explanations, and
notes for better understanding; and anticipating the content
based on the title or previous fragment.

Writing: Writing essays, compositions, and
business letters; filling out questionnaires and
resumes; preparing applications for participation in
competitions or projects; translating texts in writing;
completing written assignments based on a sample;
preparing materials for a learning project; and writing
summaries based on the text.

Speaking: Preparing reports on a given topic,
resolving problematic situations in dialogue,
commenting on factual material, and preparing
narratives about life episodes.

Conclusions. In conclusion, this article highlights
the essential role of independent work in enhancing
language acquisition among bachelor’s students
in non-linguistic universities. By establishing a
structured framework for independent study, educators
can effectively bridge the gap between secondary and
higher education, ensuring students develop crucial
listening, speaking, reading, and writing skills.
The progressive approach to assignments — from
foundational tasks that build vocabulary and grammar
to complex activities that promote critical thinking
and professional competencies — underscores the
importance of gradual skill development.

The comprehensive methodologies discussed
provide valuable insights for educators seeking to
optimize independent work within their curricula.
By incorporating diverse assignments, students are
engaged in language learning and prepared for the
demands of academic and professional environments.
Furthermore, emphasizing project-based learning and
practical applications, such as business writing and
summarization, equips students with essential tools
for their future careers.

Overall, the article reinforces the necessity of
fostering an environment that encourages independent
study, which is pivotal in cultivating language
proficiency in a globalized context. By investing in
students’ independent work, educational institutions
can contribute significantly to their linguistic
competence and overall success in an increasingly
interconnected world.
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