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THE PROBLEM OF CRITERIA AND PRINCIPLES OF ENGLISH LANGUAGE
TEACHING MATERIALS DEVELOPMENT

The article reviews some aspects to the problem of criteria and principles of English language teaching materials
development. There are a lot of tools that can be used by an English teacher to work out materials for the lesson. The
problem is how to develop effective material, what criteria and principles are available for this.

The article gives the definition of ELT materials, that is anything that a teacher uses to help the teaching
process in the classroom and facilitates the learning of a language. There are print, non-print and digital materials.
And the notion of materials development is defined, namely it can be a field of research and a hands-on task. A
field of research involves the critical examination of the principles and procedures of the design, implementation
and evaluation of language teaching material. A hand-on task involves production, evaluation and adaptation of
language teaching materials, application of what we know works and does not work.

The authors analyze criteria to determine if materials are effective. They are level, context and flow. The
appropriate level of material is connected to the students’ level of English. The level of the material also refers to
the level of the exercise or task. The criterion of context includes several elements: classroom environment, cultural
context, gender, time. The criterion of flow implies logical presentation of the material.

There are several frameworks with principles of material development. The authors examine two of them, in
particular B. Tomlinson's framework of 16 principles, which is based on SLA theories, and a smaller, D. Jolly and
R. Bolitho's 5-point framework for teacher-made materials that emphasizes the importance of context.

The authors suggest the that choice and development of ELT materials should depend on the methodological
approaches a teacher uses. But we are currently in a post-methods era, whose characteristics affect this process.
Also, the current trends in materials development have been presented. English teachers can apply these trends in
different ways.

Key words: ELT materials, ELT materials development, criteria, level-context-flow, principles, post-methods
era.
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MPOBJEMA BU3HAYEHHS KPUTEPIIB TA IPUHIIUIIIB PO3POBKHU
HABUYAJIbHUX MATEPIAJIIB 3 AHIVIIMCBKOI MOBHA

Y emammi posensoaromuvca Oeaxi acnexmu npobnemu 8u3HAYEHHA Kpumepiie ma npuHyunie po3pooKu HAGYATbHUX
Mmamepianig 3 anHeniticbkoi Mogu. IncmpymeHmis, AKi ModHce 8UKOPUCTNOBYBAMU 8UUmMeNb AHSIIUCLKOI MO8U OJis pO3POOKU
Mmamepianié 00 ypoxy, oysice bazamo. [Ipobnema nonseae 6 momy, ik po3pooumu eQexmunull mamepiai, saxki Kpumepii
ma npUHYUnU 05 Ybo2o €.

Y emammi 0oaemuvca susnauenus mamepianie 01 HA8UAHHS AHRTILLCLKOT MO8, MOOMO 8CbO20, WO BYUMENb BUKOPUC-
MOBYE, 0O OONOMOSMU HABUATILHOMY NPOYECY 8 KAACI Mma NOeuumiu 8Us4eHHs aHnilicbkoi Mosu. € OpyKosari, Heopy-
Koeani ma yugposi mamepianu. I susHaueHo NOHAMM PO3POOKU MAMeEPIais, 8 AKill po3PI3HAIOMb chepy 00CTIONCeHD
ma npaxmuyni 3a60anns. Chepa 00cniodnceHs 6KAIOYAE KPUMUYHULL AHANI3 NPUHYUNIE MA NOPSIOKY pO3POOKU, 6NPO6a-
0diCeHHst Ma OYIHIOBAHHS MAMePIALy 0/l HABYAHHS AHETIICLKOT MOGuU. TIpakmuuni 3a60anHs 6KIIOUAIONMb 6ULOMOGIEHHS,
OYIHIOBAHHS MA A0AnNMayio Mamepianie 0Jisk HABUAHHS MOSU, 3ACTOCYB8AHHS MO20, WO MU 3HAEMO.

Aemopu ananizyroms Kpumepii 01 8UHAUEHHA eheKMUBHOCMI HABYANbHUX Mamepianig. Lle — pieenb, KoHmexcm
ma noeiyHicms. Bionogionuii pisenv mamepiany nog’azanuii 3 pieHem aHailucbKoi Mogu cmyodenmis. Pigenvb mamepiany
maxodc 6I0HOCUMbCA 00 pigHA enpasu abo 3asdanHa. Kpumepitl konmexcmy 6xk104a€e KinbKa elemenmis. cepedosuue 8

KIAc, KyIbmypHull Kokmekcm, cmamo, yac. Kpumepiu noeiunocmi nepeddauae noziune UKIA0CHH MAmepiaiy.

Icnye xinvka epyn npunyunie po3pooKu HaguaIbHUX Mamepianie. Aemopu po3ensadaroms 068a 3 HUX, 30KpeMa epyny 3
16 npunyunie b. Tomnincona, sika IpyHmy€emucs na meopisix 0860100IHH Opyeoi Mo8u, i menwty epyny 3 5 nynxkmia [. J[ocon-
ai ma P. Borimo 0na mamepianis, cmeopeHux yuumenem, AKa RIOKPECIOe 8ANCIUBICIb KOHIMEKCY.

Aemopu esadcaroms, wjo 8ubip ma po3pooKka mamepianie 3 aHIilCbKOI MOBU MAE 3anexcamu 8i0 MemoOuyHUX nio-
X00i8, sKi BUKOPUCMOBYE guUmens. Ane 3apaz mu nepedy8aemo 6 NOCM-mMemoOUdHill enoci, Yui Xapaxmepucmuxky 6niu-
satoms Ha yetl npoyec. Takooic 6ynu npedcmasiieni cyuacki meHOeHyii po3sumky mamepiaiie. Buumeni anenivicokoi Mmosu

MOJCYMb 3ACMOCO8Y8aMU Yi MPEeHOU PIZHUMU CROCOOAMU.

Knrwouosi cnosa: nasuanvui mamepianu 3 aHeniicbkoi MosU, po3poOKA HABUANLHUX MAMEPIANie 3 aHeNiCbKOI MOBU,
Kpumepii, pigeHb-KOHMEKCM-102IYHICMb, NPUHYUNU, NOCM-MeMOOUYHd enoxd.

Problem statement. Just as every classroom is
unique, so are our learning needs and goals as teach-
ers. They are shaped by our students, resources,
skills, experiences, and ambitions, and they have
been changing change over time, evolving as we
grow professionally. Therefore, a clear understanding
of our learning needs and goals helps us make more
effective decisions throughout our language teaching,
especially when we need to select a specific resource
for a lesson or create our own lesson materials.

The term “materials” can apply to anything that a
teacher uses to help the teaching process in the class-
room. B. Tomlinson denoted materials as anything
which is used by teachers and learners to facilitate the
learning of a language. Materials could obviously be
videos, DVDs, emails, YouTube, dictionaries, gram-

mar books, readers, workbooks or photocopied exer-
cises. They could also be newspapers, food packages,
photographs, live talks given by invited native speak-
ers, instructions given by a teacher, tasks written on
cards or discussions between learners (Brian Tomlin-
son, 2011).

In our digital era there are loads of instruments that
assist teachers, English language teachers in particu-
lar, to create their own materials for different aims.
What are the means that help teachers to choose the
most appropriate for them?

Relevant studies analysis. Many scientists have
been researching different aspects of the problem
of ELT material development. They study the influ-
ence of related factors on the ELT material selection.
Alan Cunningsworth examines different types of
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coursebooks and gives tips how to choose appropri-
ate coursebook and how to adapt and supplement the
coursebook for your students (Alan Cunningsworth,
1995). Donna M. Brinton presents a rationale for and
an overview of media materials and equipment tra-
ditionally used in ELT classroom (Donna M. Brin-
ton, 2001). In their study of materials and methods in
ELT Jo McDonough, Christopher Shaw and Hitomi
Masuhara depict the current trends in ELT materials
design, paying attention to teaching language skills
and classroom methods (Jo McDonough, Christopher
Shaw & Hitomi Masuhara 2013). Brian Tomplinson
has contributed a lot to the research of the issue of
ELT materials design. He distinguishes four reasons
of the change in the sphere of language learning mate-
rials development, namely a shift in emphasis from
materials for language teaching to language learning;
evidenced-based development; the boost in digital
delivery technologies and connection of materials
developed for the learning of English with those for
other second or foreign languages (Brian Tomlinson
& Hitomi Masuhara, 2018).

The aim of our article is to analyze the problem
of criteria and principles of English language teaching
materials development.

Statement of basic materials. What is materials
development? Materials development is both a field of
research and a hands-on task. As for field of research
it involves the critical examination of the principles
and procedures of the design, implementation and
evaluation of language teaching material, understand-
ing what works and what does not and why. As for
hand-on task it involves production, evaluation and
adaptation of language teaching materials, application
of what we know works and does not work (research-
based materials) and working on a materials’ develop-
ment team if it is necessary.

In 2014 John Hughes differentiated criteria to
determine if materials are effective (John Hughes,
2014). They are level, context and flow.

When we talk about the level of the material, we
mean whether it can be used by students with an
appropriate level of English. There are some tools
that can help you create materials at different levels.
For example, if you are writing or adapting a text for
reading, you can assess the level of the text with a tool
like Oxford Text Checker. When you put the text into
the text checker, it will show you which words are
not in the top 2000 or 3000 keywords in English. As
a result, you can decide how to adapt the level of the
text and which vocabulary can be taught as new (John
Hughes, 2014).

The level of the material also refers to the level
of the exercise or task. If you ask students to fill in
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the gaps in a dialogue while listening, but there are
too many gaps, they will find it difficult — regardless
of their language level. Similarly, if you are writing
a task for speaking practice that requires more than
three sentences of instructions, then the task is proba-
bly too difficult for students with a low level of Eng-
lish.

The second criterion for the effectiveness of teach-
ing materials is context. By “context” we mean sev-
eral elements: first of all, the author must understand
the classroom environment in which the material will
be used. In other words, if you are writing material for
adults in general English that can be used anywhere in
the world, your material must appeal to a wide range
of people. You must remember that an exercise must
be accessible to a class of fifty students as well as to
a class of five.

It is important to consider the cultural context;
choosing a picture or text that will appeal to younger
students will not work for older students. According
to John Hughes, gender is also an issue: we need to
consider whether our choice of contexts and materials
will appeal to both girls and boys.

Another context that particularly influences the
creation of materials is time. If you want your materi-
als to last, then you should avoid topics like technol-
ogy and popular culture, or approach them in a way
that will not lose relevance too quickly (John Hughes,
2014).

The third criterion is the logical presentation of
the material. After choosing appropriate images, texts
and exercises that are appropriate for the level of
English of your students and the different contexts in
which the material will be used, you should make sure
that they are logically structured. This means that one
activity flows into another and that it follows the basic
principles of good lesson planning.

The logical presentation of the material also
depends on providing clear “navigational tools” that
help the teacher orient students during the lesson.
These tools include the use of headings, numbering,
references and rubrics or instructions that accompany
the exercise or explain the procedure.

John Hughes concludes that all effective materials
writers understand how to write materials that are at
the correct level, aimed at the appropriate context, and
organized into a series of stages which flow to form a
cohesive and complete lesson (John Hughes, 2014).

Brian Tomlinson has recognized 16 principles
of materials design, which present a clear, full and
potentially universal framework that fit the theories
on Second Language Acquisition (SLA). These prin-
ciples, based on SLA theories, were selected because
he found them to be relevant to material design. If
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materials are “anything which is used by teachers or
learners to facilitate the learning of a language”, then
this does seem an obvious parallel (Brian Tomlinson,
2011: 1).

B. Tomlinson’s 16 principles of material design
are: 1) materials should achieve impact; 2) materi-
als should help learners to feel at ease; 3) materials
should help learners to develop confidence; 4) what
is being taught should be perceived by learners as
relevant and useful; 5) materials should require and
facilitate learner self-investment; 6) learners must be
ready to acquire the points being taught; 7) materi-
als should expose the learners to language in authen-
tic use; 8) the learners’ attention should be drawn to
linguistic features of the input; 9) materials should
provide learners with opportunities to use the tar-
get language to achieve communicative purposes;
10) materials should take into account that the positive
effects of instruction are usually delayed; 11) mate-
rials should take into account that learners differ in
learning styles; 12) materials should take into account
that learners differ in affective attitudes; 13) materi-
als should permit a silent period at the beginning of
instruction; 14) materials should maximise learning
potential by encouraging intellectual, aesthetic and
emotional involvement, which stimulates both right —
and left-brain activities; 15) materials should not rely
too much on controlled practice; 16) materials should
provide opportunities for outcome feedback (Brian
Tomlinson, 2011: 8-24).

David Jolly and Rod Bolitho outlined a smaller
S-point framework for teacher-made materials that
emphasizes the importance of context and includes:

1) Materials writing is at its most effective when it
is turned to the needs of a particular group of learners.

2) Teachers understand their own learners best.

3) All teachers need grounding in materials writ-
ing.

4) All teachers teach themselves.

5) Trailing and evaluation are vital to the success
of materials (David Jolly & Rod Bolitho, 2011).

The choice of ELT materials depends on the
methodological approaches a teacher uses, i.e., for
example, if you use the direct method, then it would
be appropriate to organize the teaching by situa-
tions (shopping, food, at the bank, etc.) or by topics
(weather, hobbies, family, etc.) — for this you can use
flash cards, pictures, videos, exercises with answers
to questions, etc.

Most teachers use a communicative approach to
teaching English, which focuses on the process of
communication, interaction and functions of lan-
guage, rather than on structured language. In view
of this, ELT materials are aimed at the natural use of
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language for various social purposes and in various
social conditions — solving problems, staging per-
formances, team games, group discussions, surveys/
interviews.

Or the project method, which is based on an eclec-
tic approach, combining different approaches and
techniques of language learning depending on the
goals of the lesson and the students’ abilities. The
choice of materials also depends on the project tasks,
for example, there may be such ideas for projects as
creating a new product, a new way of doing some-
thing, improving something (menu, telephone, etc.),
writing a poem.

According to Dr. Bala Kumaravadivelu, we are
currently in a post-methods era, which has the follow-
ing characteristics:

— there is no single best method;

— each method has its strengths and weaknesses;

— the main emphasis remains on communicative
competence;

— we can apply a variety of methodological
approaches to the development of materials and
teaching;

— it is important to use what suits best, rather than
choosing a one-size-fits-all approach;

— the use of innovative and creative materials,
technologies (Bala Kumaravadivelu, 20006).

That is why teachers can use different materials,
technology that tailors their students’ needs and
interest.

Technologies entered all the spheres of our life
many years ago. Nowadays we can successfully use
digital resources any time we need.

According to these characteristics the current trends
in materials development have been distinguished:

— Attention on student input and feedback

— Focus on cultural sensitivity and intercultural
communication

— Movement away from the native-speaker
model

— Movement towards comprehensible input and
output

— Movement towards enjoyment in the language
classroom

— More activities

— Movement away from testing

— Movement away from memorization

— Less teacher talking more student talking

— Maximizing student participation (Dr. George
E.K. Whitehead, 2022).

English teachers can apply these trends in dif-
ferent ways. They can use storytelling method with
young learners; teachers want students to memorize
set phrases or want them to use language freely to
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develop their own communicative abilities. Some-
times teachers wish students to learn from each other
or to teach them specific grammar rules as well as
to develop language skills useful for a work setting.
Sometimes it is urgent to prepare students to do well
on the MST or teach learners how to read texts and do
tests to them. In addition, in most cases teachers want
to develop students 4 skills in a balanced way, etc.

Conclusions. To sum it up, we can assume that
the term “materials” mean to anything that a teacher
uses to make a lesson effective. They are print, non-
print and digital materials. Material development can
be field of research (critical examination of the prin-
ciples and procedures of the design, implementation
and evaluation of language teaching material) and
hand-on task (production, evaluation and adaptation
of language teaching materials

There are definite criteria that can be used to
appropriately select or design teaching material.
They are level, context and flow. Moreover, there are
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5 principles that can help a teacher to do this, namely
1) it is necessary to bear in mind the needs of a par-
ticular group of learners; 2) teachers understand their
own learners best; 3) it is required to have grounding
in materials writing; 4) teachers teach themselves; and
5) trailing and evaluation are important to the success
of materials.

The selection of ELT materials depends on the
methodological approaches a teacher uses, but cur-
rently we are in a post-methods era, which has such
characteristics as: there is no best method; each
method has its strengths and weaknesses; the main
emphasis is on communicative competence; a variety
of methodological approaches to the materials devel-
opment and teaching can be applied; it is important to
use what suits best, rather than choosing a one-size-
fits-all approach; and the use of innovative, creative
materials and technologies.

All in all, teachers can use different materials that
tailor their students’ needs and interest.
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