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PREPARATION OF FUTURE ART TEACHERS FOR COMMUNICATIVE
INTERACTION WITH PRIMARY SCHOOL STUDENTS:
POTENTIAL FOR PRACTICE EXCHANGE

The article examines the issue of preparing future visual arts teachers for communicative interaction with primary
school students. Such interaction between the teacher and the students in art classes is a key factor that promotes both
successful learning and the holistic development of the child. It has been established that effective communication helps
motivate students, develop their creative potential, and create a supportive educational environment. Research shows that
verbal and nonverbal forms of communication, emotional support, and the use of dialogical teaching methods enable the
teacher to build trust with students and help them develop self-expression skills through art. Therefore, communicative
competence is a critical element of a visual arts teacher’s professional activity, and its development should be a priority
in training future educators. It was found that in the Chinese educational context, preparing visual arts teachers for
communicative interaction faces a number of challenges. The cultural diversity of the People’s Republic of China —
marked by regional dialects, minority languages, and various traditions — requires a targeted approach to developing
communicative competence. A comparison of educational practices indicates that the Ukrainian education system places
great emphasis on fostering students’ aesthetic perception and ability to express emotions through art. Meanwhile, in
China, the traditions of discipline and hierarchical forms of communication remain significant aspects of pedagogical
practice. In contrast, in Ukraine, teachers enjoy greater freedom in choosing teaching methods and focus more on
individualizing the learning process. This difference is related to the fact that in China, there is a stronger focus on
integrating cultural heritage into the learning process, whereas in Ukraine, emphasis is placed on cultivating creativity
and independent thinking. It is concluded that the exchange of best practices in preparing future visual arts teachers for
communicative interaction with primary school students can enhance the quality of professional education.

Key words: communication, communicative interaction, future teachers, younger schoolchildren, fine arts, professional
training.
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acnipanm xagedpu nowamrosoi i npoghecitinoi oceimu

Xapxiscvrozo nayionanbHoeo nedazociunoeo yuisepcumemy imeni I C. Ckosopoou
(Xapxis, Yrpaina) guojiankun3463@gmail.com

HIATOTOBKA MAMBYTHIX YYUTEJIB OBPA3OTBOPYOI'O MUCTEIITBA
10 KOMYHIKATUBHOI B3AEMO/Ii 3 MOJIOJAIINMHU IIKOJSIPAMM:
HOTEHHIAJ AJ OBMIHY IPAKTUKAMMUA

Y ecmammi posenaoaemuvcsa npobrema nio2omosKu Mandymuix yuumenie 00pazomeopuo20 Mucmeymed 00 KOMyHika-
mugHoi 83aemo0ii 3 Monoowumu wikorapamu. Komynikamuena 63aemooisn 64umeits 3 Y4HAMU HA YPOKAX 00PA30ME0pH020
MUCTEYMBA € BANCTUBUM YUHHUKOM, WO CHPUSAE K YCHIUHOMY HAGYAHHIO, MAK | 6CeDIUHOMY pO3GUMKY Oumunu. Yema-
HOBIEHO, W0 e(heKMUBHA KOMYHIKAYis 00NoMaae 84ument0o MOMUSY8amu yuHie, po3eueamu ixHiti meopuuii nomeHyi-
an ma cmeopiogamu CHpUsmIuGe oceimue cepedosuuje. Buseneno, wo eepbanvi Ui negepbanbii hopmu cniikyeamms,
eMOYilHa NIOMPUMKA Ma GUKOPUCMAHHA OIano206UX MemoOié HAGUAHHS 00360JIAI0Mb §YUMENI0 6CMAHOGUMU 006IpYi
BIOHOCUHU 3 YUHAMU MA OONOMOSMU IM PO3GUHYMU HABUUKU CAMOBUPAXCEHHS Uepe3 Mucmeymeo. Tomy KomynikamueHna
KOMnemeHmHicms guumensi 0opazomeopyo20 MUCMeYmed € GadtCIUSUM elleMeHmom 1020 npogecitinoi dianvHocmi, a
i pozeumox mae cmamu npiopumemom y npoyeci nio2omosxku maubymuix nedaeocie. Bussneno, wo 6 xumaucokomy
0C8IMHbLOMY KOHMEKCMI Ni020MOBKA UUMeNie 00pPA30MEOPH020 MUCEYMBa 00 KOMYHIKAMUBHOI 83aEMOOT CIUKacmy-
ca 3 HU3Koto mpyonowis. Kynomyprne posmaimmsa KHP, wo xapakmepu3yemocs pe2ioHaIbHUMU OlanieKmami,, MO8aMuU
MeHWUH Mma PI3HOMAHIMHUMU MPAOUYIIMU, NOMPedYE YileCnpIMo8ano2o nioxody 00 Gopmy8ants KOMYHIKAMUBHOI
KoMnemenmuocmi. 3icmasienus 0C8IMHIX NPaKmuK mux 00380JULO 6KA3YE HA Me, W0 8 YKPAIHCLKIL cucmemi oceimu
NPUOINAEMbCA BENUKA Y8a2A PO3CUMKY 6 VUHIE eCIemuyHo20 CRPULIHAMA ma 30amHOCMI BUCTOBNI08AMU €80T eMoyil
yepez mucmeymeo. 3’acoeano, wo 6 KHP mpaouyii oucyuniinu ma iepapxiunocmi CRiiKy8anHs 3a1uaiomsbCs 6aiC1u-
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BUMU eleMeHMAaMU nedazo2iuHol NPaKkmuky, mooi K ¢ Ykpaini guumeni maoms 0LbuLy c600600y y ubOpi Memooux ma
opieHmyomovcs Ha IHOUgIoyanizayiro npoyecy Haguanus. Lle nog’sazano 3 mum, wo ¢ KHP 6invwe ysaeu npudinsiemocs
iHmezpayii KyIbmypHOi CnAOWUHI y NPOYeC HABUAHHS, Y MO Yac AK 8 YKpaini akyeHm pooumscs Ha pO36UMOoK Kpeamue-
HOCMI Ma camocmilHo20 MUCTIeHH: Y4Hi8. 3p0bieHO 8UCHOBOK, NPO me, W0 0OMIH NPpAKMuKamu ni020mosKu MauOymHix
yuumenie oopazomeopuo2o MUCmeymad 00 KOMYyHIKamueHoi 63aemMooii 3 MOLOOUUMU WKOTSAPAMU O03601UMb NOKPAUU-

mu 3micm npogecitinoi oceimu.

Knrouosi cnosa: xomyHixayis, KOMYHIKAMUGHA 83AEMOOIsSL, MAUOYmMHI yyumeni, MOLOOWE WKOAAPI, obpazomeopue

Mucmeymeo, npogecitina nioeomoska.

Problem statement. Preparation of future visual
arts teachers for communicative interaction with pri-
mary school students is an important component of
teacher education. In the context of the modern edu-
cational process, where emphasis is placed on indi-
vidualized learning and the development of students’
creative abilities, the teacher’s communication skills
play a key role in creating an effective educational
environment. A visual arts teacher must possess not
only artistic techniques but also be able to establish
emotional contact with children, maintain their moti-
vation, and foster the development of creative think-
ing (Demchenko; Pichkur; Blyzniuk, 2009).

Primary school age is a period of active personal-
ity formation and aesthetic perception, when children
are open to new forms of self-expression and experi-
mentation. The teacher’s interaction with students in
visual arts classes requires special pedagogical and
communicative competencies that enable the teacher
to create a creative atmosphere aimed at supporting
and uncovering each child’s potential (Makarova,
2002).

Research analysis. A significant contribution to
the development of the theory of communication and
communicative interaction among participants in the
educational process was made by N. Volkova. Cer-
tain aspects of how primary school students perceive
works of art are highlighted in the works of 1. Bay,
I. Demchenko, and O. Makarova. The modernization
of professional training for future visual arts teachers
in the context of educational reforms, along with new
approaches and methods introduced into higher edu-
cation, has been examined by L. Bazylchuk, V. Vey,
S. Konovets, 1. Krasyuk, O. Petrenko, and others.
However, the professional preparation of future visual
arts teachers for communicative interaction with pri-
mary school students remains an underexplored area.

This research aims to reveal the distinctive fea-
tures of preparing future visual arts teachers for effec-
tive communicative interaction with primary school
students and to outline potential opportunities for
exchanging practical experiences developed in the
PRC and Ukraine.

The presentation of the main material. Peda-
gogical interaction between teachers and students is
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an important component of the educational process.
For a visual arts teacher working with primary school
students, communication skills play a particularly sig-
nificant role, as visual and artistic activities require
not only technical but also emotional support and
sensitive guidance. In the context of the modern edu-
cational process, communicative competencies have
become an integral part of the professional training of
future visual arts teachers, facilitating their successful
interaction with younger learners (Obertas, 2014).

Teacher-student communicative interaction in pri-
mary education can be viewed as a process of trans-
mitting knowledge, skills, and experience through
dialogue, collective discussion of artistic solutions,
and the exchange of ideas. Effective communication
helps the teacher better understand students’ emo-
tional and cognitive needs, adapt teaching methods,
and create conditions in which each child can explore
and realize their creative abilities (Volkova, 2005).

The education system in the People’s Republic
of China (PRC) is undergoing significant changes in
response to global challenges and internal reforms
aimed at improving the quality of educational ser-
vices. One of the key aspects of these changes is pre-
paring future teachers to develop creative and com-
municative skills among primary school students.
Communicative interaction between teachers and
younger learners has become an important element
of the educational process, promoting both the effec-
tive assimilation of material and the child’s personal
development. In the context of the PRC, where tradi-
tional forms of upbringing and innovative approaches
are highly valued, future teachers must possess a high
level of professional and communicative skills to
work successfully with primary school students.

In the PRC, teaching visual arts to primary school
students has distinct cultural characteristics. Chinese
culture has long placed a high value on painting, cal-
ligraphy, and other art forms as essential components
of education and the transmission of cultural heri-
tage. However, amid modernization and globaliza-
tion, Chinese schools are beginning to integrate more
contemporary teaching methods, blending traditional
Chinese techniques with Western educational models.
This requires future visual arts teachers to be highly
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qualified professionals who can communicate effec-
tively with students, adapting the learning process to
modern demands (Chzhao, 2021).

China’s large and diverse cultural landscape pres-
ents particular challenges for art teachers. Linguistic
diversity, with numerous regional dialects and minor-
ity languages, can hinder effective communication
in multilingual classrooms. Moreover, a rich cultural
heritage demands that teachers master traditional Chi-
nese art forms, such as calligraphy, ink painting, and
papercutting, while also incorporating modern and
global artistic practices.

Consequently, teacher-student interaction in visual
arts classes is a complex process that encompasses
cultural nuances and reflects an intersection of tra-
ditional values. Art lessons, as a component of art
education, serve not only as a platform for develop-
ing technical skills but also as a means of fostering
creativity, emotional expression, and cultural appre-
ciation. However, the effectiveness of these lessons
largely depends on the quality of interaction between
the teacher and students, which must be carefully tai-
lored to the PRC’s unique educational context (Vey,
2023).

In Chinese culture, the teacher is traditionally
regarded as an authoritative figure who embod-
ies knowledge and moral guidance. This cultural
norm, deeply rooted in Confucian principles, shapes
classroom communication dynamics. Teachers are
expected to be benevolent, creating a supportive envi-
ronment conducive to both academic and personal
growth. However, such hierarchical relationships
can sometimes limit open dialogue, as students may
hesitate to ask questions or share their ideas. This ten-
dency is particularly evident among primary school
students, who are still developing the confidence and
cognitive skills needed for active participation.

In art classes, communication often centers on
demonstration and modeling, where teachers show
techniques and ask students to reproduce their work.
This method aligns with the traditional emphasis on
discipline and precision — key features of Chinese art
forms like calligraphy and ink painting. While this
approach effectively builds foundational skills, it may
inadvertently suppress students’ creativity by priori-
tizing accuracy over self-expression. Primary school
students, who naturally lean toward exploration
and experimentation, may struggle to balance these
expectations with their innate curiosity.

Another important communicative element in art
lessons involves integrating storytelling and cultural
context. Teachers often enrich instruction by explain-
ing the history and symbolism of traditional Chinese
art, allowing students to gain deeper insight into the
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cultural significance of their work. This strategy not
only enhances engagement but also instills a sense
of pride and connection to China’s artistic heritage.
However, the challenge lies in presenting different
contexts to students whose worldview and attention
spans are still developing.

Several obstacles hinder the development of effec-
tive communicative interaction in visual arts lessons.
One issue is limited student participation resulting
from the hierarchical nature of teacher-student rela-
tionships. Although respecting authority is a positive
cultural value, it may sometimes suppress students’
willingness to express their opinions or explore uncon-
ventional ideas — particularly detrimental in art educa-
tion, where creativity and self-expression are integral.

Another challenge is the tension between tradi-
tion and innovation. While traditional art forms are
invaluable for preserving cultural identity, an overem-
phasis on rote replication can stifle students’ creative
potential. Teachers must navigate this tension by find-
ing ways to incorporate contemporary pedagogical
practices that foster originality without undermining
respect for traditional methods. Moreover, meeting
the diverse needs of primary school students, who dif-
fer in skill level and interests, remains a constant chal-
lenge. Teachers often struggle to provide personalized
attention in large classrooms, potentially leaving less
confident students feeling overlooked.

To address these challenges, several strategies are
advisable. First, adopting a more student-centered
approach can enhance communication and engage-
ment. Teachers should encourage open-ended ques-
tions, discussions, and opportunities for students to
share their interpretations of artistic tasks. By creat-
ing a dialogical learning environment, students are
more likely to feel valued and motivated to partici-
pate actively. Second, incorporating contemporary
art practices and experimental techniques can stimu-
late students’ creativity and help them discover their
unique artistic styles. For instance, blending tradi-
tional Chinese motifs with modern artistic media —
such as digital art or artificial intelligence tools — can
make lessons more dynamic and relevant for younger
generations. Additionally, collaborative projects and
constructive peer critiques can foster a sense of com-
munity and mutual learning among students.

In Ukraine, visual arts also occupy an important
place in the education system, but the emphasis is on
cultivating creative thinking, innovation, and self-
expression. Unlike the Chinese educational tradition,
Ukraine’s teacher-training system is more oriented
toward an individualized approach to students and the
development of personal initiative in the learning pro-
cess (Konovets, 2022).
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Ukraine’s system of training visual arts teachers
has deep historical roots and is actively evolving in
response to current educational reforms. A key com-
ponent of future teachers’ preparation is the develop-
ment of pedagogical and communicative competen-
cies, which is especially relevant for working with
primary school students. The Ukrainian education
system places considerable importance on foster-
ing students’ aesthetic perception and their ability to
express emotions through art (Bazylchuk, 2014).

University teacher-training programs include
courses in fundamental pedagogy, teaching meth-
odology for visual arts, psychological foundations
for working with younger children, and the develop-
ment of teachers’ communication skills. These areas
of study equip future educators with both theoretical
knowledge and practical skills necessary for effective
interaction with primary school students in the process
of teaching art (Krasyuk; Petrenko, 2022). The evalu-
ation system for future teachers is based on a com-
bination of theoretical knowledge and practical skills.
Students undergo a state examination, which includes
defending a qualifying paper and passing compre-
hensive exams. Special attention is given to creative
works, participation in exhibitions, and competitions.

In Ukrainian institutions of higher education, pre-
paring visual arts teachers focuses on developing
both artistic and pedagogical competencies, with an
emphasis on creative self-expression and an individ-
ualized approach to students (Bay, 2017). Programs
include studies in art-teaching methods, fundamen-
tals of child psychology and pedagogy, and practical
teaching experience. The communication skills of
future visual arts teachers in Ukraine are developed
through dialogic methods aimed at collaboration,
support, and the creation of a positive learning atmo-
sphere. In the Ukrainian education system, teachers
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often serve as mentors who help primary school stu-
dents discover their individual abilities and express
their emotions through art.

Conclusion. In conclusion, the preparation of
future visual arts teachers for communicative inter-
action is an indispensable component of their profes-
sional development. By cultivating skills that enable
them to engage with students on both purely techni-
cal and emotional levels, educators will be prepared
to create dynamic, inclusive, and creative environ-
ments. As the educational paradigm continues shift-
ing toward collaboration and partnership, the role of
communicative interaction will remain crucial, foster-
ing innovation and enriching the learning experience
for all participants. Our findings indicate that in the
PRC, traditions of discipline and hierarchical commu-
nication remain significant elements of pedagogical
practice, whereas in Ukraine, teachers enjoy greater
autonomy in choosing methodologies and focus more
on individualizing the learning process. In the PRC,
there is a stronger emphasis on integrating cultural
heritage into instruction, while in Ukraine, the prior-
ity lies in developing students’ creativity and indepen-
dent thinking.

Therefore, the development of communicative
competence enables future teachers to create a sup-
portive educational environment, stimulate students’
creative activity, and enhance their artistic abilities.
Incorporating role-playing, practical teaching activi-
ties, and dialogue modeling in teacher-training pro-
grams fosters the formation of effective communi-
cation skills with children. Effective communicative
interaction between the teacher and primary school
students should become a key part of teacher edu-
cation, contributing to a successful learning process
and the formation of well-rounded personalities in
schools.
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