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The article is devoted to the analysis of citizenship concept, youth civic education, civic competence components
and development in international, Ukrainian and German contexts. Over the last decades these themes have acquired
importance in research, policy and practice in many parts of the world, including the EU, Ukraine and Germany.

In the first part of the article, we provide a historic look-back on citizenship concept formation, presented several
definitions of the phenomenon and come to the conclusion that as a social phenomenon, citizenship can be taught and
learnt, and as a quality of a personality and a moral value, it needs to be cultivated. Civic competence is defined as a
path for a person to be included into a certain political or social community; it is knowledge and exercise of the rights
and duties of this community; it is a civic self-identification and a quality of a personality that necessitates his/her active
participation in political or public life and characterizes his/her community involvement, it is a moral value that is based
on the sense of patriotism, respect for human rights, sense of duty, responsibility, tolerance, solidarity. The genesis and
the formation of the citizenship from the time of Aristotle to the present has passed the way from seeing it as a critical
engagement with others, understanding and exercising one s own rights and freedoms; towards realizing the necessity of
interdependence of the world nations and the world equality.

The second part of the article substantiates the importance of youth civic education for both Ukraine, Germany and
other countries as young people greatly influence the future of their nations. The main structural components of civic
education are analyzed and include understanding key citizenry concepts, fostering respect for law, justice, democracy
and common good, encouragement of thought independence, also, citizens’qualities development (skills of self-reflection,
debate, conflict management, tolerance, empathy for different opinions, critical thinking).

The article also presents the models of civic education for secondary and higher schools and highlights the problems
related to the formation of civic education in Ukraine and Germany. The emphasis is placed on digitalization as a new form
of citizenship articulation and the use of Serious Video Games as a promising tool for the formation of civic competence.
Conclusions are made about the need to recognize civic education not only as a subject of the curriculum, but as an integral
part of educational policy — central to both educators and a society as a whole, both on international and national levels.

Key words: civic competence, citizenship, citizen, civic virtues, civic culture, civic education, digitalization, serious
video games, educational policy.
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BUXOBAHHA I'POMAJAHCBKOCTI: TEOPETUYHI ACIIEKTHU, IMJAKTHUYHI
JUCKYCIi B YKPATHI TA HIMEUYHXHI, HOBI ®OPMUA BUPAKEHHSA
I'POMAJIAHCBKOCTI

Cmammio npucesauero ananizy QeHomeHy 2pOMadIHCLKOI KOMNEeMeHMHOCH CIY0eHmMCbKOi MOL0OT Y MIJNCHAPOOHOMY
ma HayionanvHomy KoHmekcmax. Ilpoananizo8ano maki KirOU08i NOHAMMI, K 2POMAOAHCIBO, SPOMAOSHUH, 2POMA-
OSIHCbKI YeCHOMU, 2POMAOAHCHKA KYIbMYPa, 2POMAOAHCLKA KoMnemeHmHicms. IIpocmediceno eene3uc ma cmaHo8ients
OCHOBHUX NOHAMb OOCIOMNCEHH 810 Hacie Apucmomens 00 cbo2ooenns. CRuparoyucs, Ha meopemuyHull anaiiz, Ha0aHo
y3azanvbHene GU3HAYEHHS NOHAMMIO 2POMAOSHCHKA KOMNEMEHMHICMb, SIKY PO32IAHYMO SIK COYIANbHE A8ULle, U0 MONCHA
chopmyeamu wiiAXOM HABUAHHSA MA GUXOBAHHA. Y Opyeill uacmuni cmammi 00IPYHMOBAHO 3HAYYWICb NPOYeCy epo-
MaoaucvKoi ocgimu Ak oast Yipainu, Hivmeuuunu max i ons imwux xpain ceimy. Ilpedcmagnieno ocHosHi cmpyKmypHi
KOMNOHEHMU 2POMAOAHCLKOL 0c8imu, ceped AKUX GUABNLEHO 3HAHHSA MA PO3YMIHHS KIIOYO0BUX NOHAMb 2POMAOAHCLKOC-
mi; YyiHHOCMI ma cmasjieHHs, Haguuyku ma 30ionocmi. Hasedeno mooeni epomadancokoi oc8imu ma OKpecieHi wisaxu
i1 6nposadicents y cepeonit ma euwiti wkonax. Buokpemaeno npobremu, nog sa3amui i3 CmaHoB1eHHIM SPOMAOAHCHKOT
oceimu 6 Yxpaini ma Himeuuuni. 3pobneno akyenm na yu@posizayii sk Ho6itl hopmi apmuryisayii 2pomMaosHcmed ma Ha
BUKOPUCTNAHHI CEPUO3HUX BI0€0I20p SIK NEPCHEKMUBHO20 THCINPYMEHNY (POPMYBAHHS 2POMAOSIHCHKOL KOMNEMEHMHOCHIL.
3pobreno ucrosku npo HeoOXiOHICNb GUSHANHHA 2DOMAOSAHCLKOT 0CBIMU He MINbKU | He CMINbKU K NpeoMema HaA84alb-
HOI npozpamu, a K 8aANCAUBOL YACMUHU OCBIMHbOI NONIMUKU — YEHMPATbHOL K OJi OCEIMAH, MAK i 05 CYCNilbCmed 6

Yinomy, K Ha MIXCHAPOOHOMY, MAK i HA HAYIOHATIbHOMY DIGHSX.
Kniouogi cnoesa: cpomadancoka KOMnemenmuicms, 2pOMAOIHCMB0, 2POMAOSHUH, SPOMAOSAHCHKT YeCHOMU, 2POMAOSH-
CbKa KYJIbMypa, 2POMAOSHCOKA 0C8IMa, yudposizayis, cepliosHi 8ideoiepu, 0CEimHsL NOIIMUKA.

Current state of research. Over the past dec-
ades, youth civic engagement acquired importance in
research, policy and practice in the EU and Ukraine.
Nowadays, most policy makers are aware that young
people will greatly influence the future of their nations.
It is not surprising then that at the international level,
the World Bank has identified the exercise of active
citizenship as one of the most important activities for
healthy transition to adulthood for both the youth of
today and the next generation (World Development
Report, 2007).

Citizenship—integrative social and moral trait,
characterised by respect to the state, people, civil
society and oneself as a citizen is based on citizens’
qualities (skills of self-reflection, debate, conflict
management, tolerance, empathy for different opin-
ions, critical thinking) and community participation
(Crick, 1998).

The concept of citizenship has been widely studied
by foreign and Ukrainian researches of the past and
present, for example, A. Adler, W. Bennett, J. Dewey,
I. Ivanyk, R. Khmelyuk, O. Ovcharuk, J. Pittman,
A. Shestopalyuk, P. Woods. Moreover, the need for
an “educated citizenry” is consolidated in several
international and national official documents, such
as the World Youth Report, published by the United
Nations (World Youth Report, 2016). Therefore, citi-
zenship education is seen as task number one for edu-
cational systems.

Beginning from 1990s, discussions around citi-
zenship development started to accelerate in educa-
tional theory and practice in Ukraine, which can be
explained by the launch of projects within the frame-
work of Eastern Europe democratization. Despite
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recent years’ variety of measures to promote citizen-
ship education, postindustrial democracies acknowl-
edged a crisis in young people’s civic engagement.
In Ukraine, for example, 77% of the youth who were
asked about their political behaviours appeared to be
apolitical, young people are motivated to act in their
communities, but they lack skills, time and support-
ers among the peers and adults (The state of Youth in
Ukraine Report, 2016). From the start of the full-scale
russian invasion, young people in Ukraine have been
active in volunteering and fundraising for military and
humanitarian needs (increase from 6% in 2021 to 30%
in 2022). At the same time, youth participation in civil
society institutions over the period 2021-2022 was
quite low, with the majority of respondents (70%) not
participating in any of the activities (Impact of War on
Youth in Ukraine, 2023). Similarly, our inquiry into
citizenship education in Germany revealed that Ger-
man 14-year-olds hardly identify with their national
history; their commitment to social integration, tol-
erance and social, as well as political, involvement is
remarkably low (Kenner, 2020). At the same time, cit-
izenship education is of importance for the education
system in Germany. It is a school subject with con-
stitutional status in the states of Baden Wiirttemberg
(social studies) and North Rhine-Westphalia (civics)
(Detjen, 2012).

It is important for this article to emphasise that the
young generation of today is growing in interactive
media world. They favour high-speed information
acquisition, graphic images and multi-tasking, expres-
sion through producing a content, collaborative prob-
lem-solving, peer-to-peer activities. Digital pedagogy,
playful learning, gamification and educational digital
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games or Serious Games (both video and analog) are
becoming a part of an everyday toolkit of learners and
teachers. Studies of A. Chapman et al suggest that
Serious Games (SGS) support civic development and
are conductive to making meaning out of human past
and present, “heritage experiences”, “re-enactment
of events” (Chapman, 2018). Such simulation games
as “Quo Vadis, European Union?”, “Kodori-Peace
Talks”, “Quo Vadis Ukraine?” (Berlin CRISP studio
https://crisp-berlin.org) proved contributory to civic
education and civil conflict management. Experi-
ence-based learning, risk-free environment, cooper-
ation, self-reflection processes, critical thinking pro-
motion — these features let participants experience the
roots and dynamics of a given situation and develop
citizens’ qualities (CRISP Report, 2021).

The goal of the article. Taking into consideration
the present-day importance of the citizenship educa-
tion studies, in this article we aim to examine theo-
retical aspects of citizenship; analyse didactical dis-
cussions about citizenship education in Ukraine and
in Germany; substantiate the idea about digitalization
as a new form of citizenship articulation.

Main part. We begin theoretical analysis from
the reference to the World Youth Report, which states
that the transition from youth to adulthood marks a
key period, characterized by greater economic inde-
pendence, political involvement, and participation in
community life (World Youth Report, 2016). Youth are
important not merely because they are future adults,
but because they define positive change of today, as
the political and moral choices of young people help
society see what is culturally important and achieve
what is politically possible (World Development
Report, 2007).

A historic look-back on citizenship concept for-
mation. The study of political and civil engagement
can be traced as far back as to Aristotle and the
Roman city-states. The Aristotle’s concept of a flour-
ishing life, according to which all free men had to
embrace their responsibility in the political system,
thereby protecting the interests of personal lives,
social class and community in Roman times widened
to the understanding of who was considered to be a
citizen. Being recognized as a citizen meant that an
individual lived under the “rule of law”, vested inter-
est in his government, and demonstrated “civic vir-
tue”. The philosophical concept of “civic virtue”, an
important part of citizenry concept, presented ethical
or moral obligation, the “blueprint” for an individual
that outlined what to do in a given situation to fur-
ther the common good and determine the way a good
citizen should have behaved in a given “community”
(Dagger, 1997).
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In the nineteenth century, the liberal view of citi-
zenship emphasized the importance of rights for all
citizens, while in the twentieth century, the support-
ers of “social citizenship” went further in recognizing
that civil and political rights are only a part of what
citizens ought to be able to expect from the state and
the rights of citizens ought to cover their own living
and working conditions, rather than just their partici-
pation in “high” politics. So, the notion of citizen-
ship extended beyond the walls of politics to include
formal as well as informal social activities (Ivanyuk,
2013). As consequence, the notion of “civic engage-
ment”, tightly connected with citizenship, appeared.

According to Richard P. Adler and Judy Goggin
“civic engagement” describes how an active citizen
participates in the life of a community in order to
improve conditions for others or to help shape the
community’s future. It can be seen as a community
service, as volunteer service activities, as a collective
action and a social change (Adler, 2005).

We maintain that the above-presented aspects of
civic virtue, common good and shared identity, quali-
ties of “real” citizens, civil and political engagement
shape the contemporary international and national
polemics around what citizenship is.

On defining “citizenship”. The definition of citi-
zenship, provided by the World Bank Report states
that to be a citizen is to be a member of a political
community and to enjoy the privileges and protec-
tions, as well as the incumbent obligations, associ-
ated with community membership. According to the
Report, to exercise active citizenship means to “hold
public officials accountable for their actions, demand
justice for themselves and others, tolerate people who
are ethnically or religiously different, and feel soli-
darity with fellow citizens and human beings” (World
Development Report, 2007). This definition is based
on the understanding of political and civil rights and
duties as well as principles of common good and
shared identity.

Another definition, given in Education for Citi-
zenship and the Teaching of Democracy in Schools
Report (also known as the Crick Report), singles out
citizens’ qualities and community participation as the
main building bricks of what citizenship is. It states
that citizenship is the way for people to think of them-
selves as active citizens, willing, able and equipped
to have an influence in public life, to build on and to
extend the best in existing traditions of community
involvement and public service, and to be individu-
ally confident in finding new forms of involvement
and action among themselves (Crick, 1998).

The analysis of Ukrainian researchers’ works
related to citizenship competence leads us to the con-
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clusion that ethical and moral obligation and citizens’
qualities are recognized as the key to citizenship
understanding. In their theoretical study, V. Kravtsov
and T. Kravtsova consider citizenship to be a specific
moral quality of a personality that determines his/her
social bent, is a precondition for achieving socially
and individually significant goals in accordance with
legal standards and moral norms (Kravtsov, 2012).
Another Ukrainian researcher R. Khmelyuk describes
a person of a high level of citizenship competency as
the one who demonstrates patriotism, who possesses
strong sense of duty, who is responsible, purposeful,
self-organized, independent and persistent (LLleBuyk,
2018).

If we try to generalize the above-presented defini-
tions of the citizenship, we may conclude that it is a
path for a person to be included into a certain politi-
cal or/and social community; it is knowledge and
exercise of the rights and duties of this community;
it’s a civic self-identification and a quality of a per-
sonality that necessitates his/her active participation
in political/public life and characterizes his/her com-
munity involvement; its a moral value that is based
on the sense of patriotism, respect for human rights,
sense of duty, responsibility, tolerance, solidarity.

We strongly agree that though citizenship
“accorded individually”, the collective components
of civil, political, and social make citizenship a social
phenomenon. We also agree that as a social phenom-
enon, it can be taught and learnt, and as a quality of
a personality and a moral value, it needs to be culti-
vated.

Didactic discourse. Here we come to the discus-
sion of what citizenship education is, having pointed
out that so far, there is limited shared understanding
of what citizenship education should entail (Nabavi,
2010).

We consider it appropriate to mention that at the
beginning of the 20" century, in his “Democracy and
Education” J. Dewey wrote about the need for schools
and classrooms to prepare youth for democracy. Civic
education was seen by the scholar as the primary busi-
ness of education. The way to do it by Dewey was
to create “miniature communities” as places where
diverse groups of individuals with shared interests
join together, where novices were mentored by more
experienced community members, where teamwork
enabled all to benefit from the different skills of group
members, and where collective problem solving led
to collective intelligence (Waddington, 2015).

At the beginning of the 21% century, Citizenship
Foundation gives the following answer to the ques-
tion of what citizenship education is. “Citizenship
education is about enabling people to make their own

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online)

...............................................................................

decisions and to take responsibility for their own lives
and communities. It introduces pupils to society and
its constituent elements, and shows how they, as indi-
viduals, relate to the whole. Besides understanding,
citizenship education fosters respect for law, justice,
democracy and nurtures common good at the same
time as encourages independence of thought. It devel-
ops skills of reflection, enquiry and debate” (Citizen-
ship Foundation, 2024).

Citizenship education in Ukraine. In Ukraine,
citizenship education is an important part of a politi-
cal socialization of youth. It is an understanding and
exercising civil rights, freedom and dignity of the
individual. It is critical attitude towards the govern-
ment, an ability to protect one’s own rights. Citizen-
ship education is about building civic culture — giv-
ing the knowledge needed for effective functioning
in modern society, the appreciation of human rights,
ability not to allow authorities to restrict the legiti-
mate rights to be involved in public life, to enter into
a dialogue and cooperation with others (Civic Educa-
tion Concept Draft, 2012).

One more understanding is found in “The Concept
of Civic Education in High School of Ukraine” — a
document, developed within “Education for Democ-
racy in Ukraine” project. According to it, citizenship
education is a complex and dynamic system that
combines civic knowledge, civic skills, civic virtues
(Ivanyuk, 2013).

Citizenship education in Germany. In Germany,
citizenship education is of prime importance for the
education system. At the same time, the challenges
political educators are facing in Germany is the diver-
sity of this discipline, as a variety of terms and con-
cepts circulate within the field of research and practice
of citizenship education. Also, citizenship education as
a school subject in Germany is in constant competition
with other novel subjects, such as ethics and economics
(Kenner, 2020). Citizenship education is not protected
from abolition as a subject of instruction, as a school
fundamental, and as an extra-curricular task. In a quar-
ter of the German federal states, citizenship education
does not have a constitutional status (Kenner, 2020: 8).
Federal Agency for Civic Education — the Bundeszen-
trale fiir politische Bildung (BpB) presents an impor-
tant actor in this sphere. This institution promotes pilot
projects in the field of citizenship education, specialist
conferences and networking events. It also organizes
congresses, publishes scientifically relevant articles
and educational materials. Financed by public funds,
the BpB plays a key role in strengthening citizenship
education in Germany. The BpB mostly acts indepen-
dently, although it is ultimately a subordinate authority
within the Federal Ministry of the Interior.
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The constitutive parts of citizenship education.
Citizenship education is highly complex and dynamic
system that has knowledge, values, attitudes, skills,
engagement as its integral parts. In the Crick report,
we find the following structural components to be
developed: social and moral responsibility, commu-
nity involvement, political literacy. As the outcome
of this education, the following elements should be
formed: 1) knowledge and understanding of the key
concepts (democracy, equality, diversity, justice, etc.);
2) values and attitudes (the common good, belief in
human dignity, disposition to work with and for oth-
ers, etc.); 3) skills and aptitudes (ability to make a
reasoned argument, to co-operate, to tolerate other
viewpoints, etc.) (Crick, 1998).

A different frame of citizenship education is
offered by the Ukrainian scholar A. Shestopalyuk. He
states that as the result of this education we should
form an integral phenomenon of four interrelated
components: motivational (civic orientation), cogni-
tive (civic knowledge), personal and dispositional
(civic qualities) and behavioral (modes of civic
behavior). If we concretize the four components by
A. Shestopalyuk, we get: a) motivational (attitude to
a man, a society, the state — as to higher order values,
interest in the history of the state and society, accep-
tance of the values of the state, etc.); b) cognitive
(awareness of civic duty to the state and the society,
knowledge about the characteristics of civil society,
etc.); ¢) personal and dispositional (civil responsibil-
ity, civil dignity, patriotism, tolerance, civil courage,
etc.); d) behavioral (compliance with civil behavioral
norms, ideals and beliefs, participation in public orga-
nizations and socially important public programs,
etc.) (LLlecTomamiok, 2010).

Challenges of citizenship education in Ukraine.
The application of varied models of citizenship edu-
cation in high schools of Ukraine, designed within
international projects’ frameworks, revealed weak-
nesses and challenges of this process. The awareness
of the drawbacks, we think, can help improve the
existing frames and contribute to future international
discussions around the citizenship education.

First, the analysis points to the absence of conti-
nuity in the development and exercise of educational
policy targeted at citizenship education. Right now,
in Ukraine, there are no solid connections between
different educational initiatives, which leads to the
duplication and/or studies from the ground up of the
already developed topics. Second, very often citi-
zenship education is reduced to the acquisition of a
“knowledge” component, thus engagement, values,
attitudes, skills components are excluded from the
teaching process. The third area is the absence of rel-
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evant methods and techniques of citizenship teaching.
Too often, the citizenship classroom is a teacher-cen-
tered environment with the translation of knowledge
rather than its active acquisition. This, in turn, leads
to the fourth big issue — the search for effective meth-
ods and the design of teacher training programs. To
overcome some of the present-day challenges of citi-
zenship education, several more initiatives have been
launched in Ukraine. Among the recent one, we can
name the “Dream and Act” program implemented
with the financial support of the United States Agency
for International Development (USAID) and IREX in
partnership with the volunteer movement “Building
Ukraine Together” (BUR), the Center for Corporate
Social Responsibility Development (CSR Ukraine),
Making Cents International (MCI), the International
Republican Institute (IRI), and the Zinc Network
with the aim to conduct educational activities in
Ukrainian communities, organizations, educational
institutions that would improve the ability of youth to
take an active and constructive part in public life. As
the outcome, the Civic Education Guide “Civic Edu-
cation: How to Put it into Practice” was published
(Fpomanmsiacbka ocsita, 2022). Another noteworthy
example is the work of non-governmental organi-
zation “All-Ukrainian Non-Governmental Organi-
zation “Poruch”” that initiated “Schools of Peace”
programme for Ukrainian high schools to develop
students’ nonviolent communication skills, media-
tion and conflict transformation techniques in a safe
environment. Within the project, “Schools of Peace”
were opened in nine regions of Ukraine: Donetsk,
Luhansk, Kherson, Ivano-Frankivsk, Kirovograd,
Cherkassy, Khmelnytsky, Ternopil and Volyn (http://
poruch.com.ua).

Challenges of citizenship education in Germany.
In Germany citizenship education as a school subject
is still quite young and competes on the timetable
with long-established subjects, such as the German
language, mathematics, and history, but also with
new subjects, such as ethics and economics. Very
often citizenship education is taught in combination
with other subjects: economics, history, or geography.
It is not unusual for these classes to be taught by a
teacher who did not study the subjects. Representa-
tives of democracy pedagogy stress the necessity of
experiencing democracy in practice as early as pos-
sible. In order to anchor democratic basic values in
as many pedagogical teaching-learning constellations
as possible, a stronger orientation towards action and
the necessity of making democracy a tangible expe-
rience is emphasized (I'pomanceka ocsira, 2022:11).
Joachim Detjen states, for example, that the school
is not a place to train real political action (Detjen,
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2012: 235). As a result, extracurricular citizenship
education also plays an important role here, which
indicates that there is no agreement on the basic prin-
ciples and objectives of successful citizenship educa-
tion in Germany. However, agreement exists on the
importance and the necessity of citizenship educa-
tion as an educational goal in formal and non-formal
learning settings.

Among other major challenges for citizenship
education in Germany are inclusion, participation
and digitalisation. Institut fiir Didaktik der Demokra-
tie (Institute of Didactics of Democracy) at Leibniz
University maintains that heterogeneity and diversity
in educational contexts should not be perceived as a
problem or danger for successful inclusive citizen-
ship education. Citizenship education must not teach
young people to take over tasks of the welfare state.
Its primary goal is to support young people in the
complex process of critical self- and world appropria-
tion. Young people can engage socially at any time,
but they must also be able to identify the causes of
social inequalities and be empowered to engage in
socio-political change (Kenner, 2020).

Digitalization as a new form of citizenship articu-
lation. 1t’s also important to state that young people
are looking for new forms of articulation. They orga-
nize and mobilize themselves via the Internet. As we
stated at the beginning of the preset work, citizenship
education has the chance to take up those needs of the
young generation and to take their desire for participa-
tion seriously. Digital media, including Serious Video
Games (SVGs), offer the opportunity to create diverse
learning environments that open up an interactive and
multi-perspective exchange about political and social
problems. Here, the “miniature communities” con-
cept of J. Dewey echoes with “shared learning com-
munities” concept by P. Gee and H. Jenkins that state
that SVGs allow the creation of player communities
that explore different phenomena and their intercon-
nectedness in an informationally rich environment.
The key features, describing such game communi-
ties are: open participation for any player; common
game environment that is shared by “novices” as well
as “mature” players; knowledge and expertise are
divided between the players; there are different ways
to achieve the goals of the game, different ways to
participate in the game and get a new status. Such
communities generate their own practices, social and
cultural norms, values and goals, as well as identities
of their members. K. Squire calls these communities
“the ideological worlds” — gaming environments with
their specific visions and ideas formed by the players
and reflected by the common interpretative meaning
(Squire, 2008).
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As the main gateway to information for many
young people, digitalization can definitely have a
strong impact on the democratization processes of our
time. As an example, the spring 2023 parliamentary
elections in Finland were dubbed the “first TikTok
elections”, with some of the young candidates gain-
ing publicity—and a seat in the parliament—quite pos-
sibly thanks to their visibility in the social media used
by teens and young adults. Back then, some 70% of
18—21-year-olds said they had seen political advertis-
ing on TikTok (Laaninen, 2024).

There are also initiatives that are based on gami-
fied approaches to conflict transformation and civic
education. For example, a new Virtual-Reality-Sim-
ulation (VRS) “Bridging Communities” designed by
CRISP studio, Berlin, tackles the issues of housing
conflicts between refugees and host communities
(https://crisp-berlin.org/).

Conclusion. We started our article from underlin-
ing the importance of the youth political and moral
choices as the key to the societal analysis and under-
standing. We discussed what citizenship phenomenon
is, presented a historic introspect on citizenship con-
cept formation and the process of defining it. Then
we moved on to the discussions of what citizenship
education should entail, its expected outcomes and
present-day challenges, based on international, Ukrai-
nian and German examples.

On the global scale, citizenship education is about
helping students to develop understandings of the
interdependence among nations in the modern world,
clarification of attitudes toward other nations and
peoples, and reflective identifications with the world
community. It is about helping students to develop a
reflective commitment to justice and equality through-
out the world (Banks, 2004).

We conclude this article with the idea that the
understanding of citizenship and of what citizen-
ship education is impacts upon the development of
the identity of young people and the society itself.
It is among the most important competencies docu-
mented on international and national levels. Being a
path for personal inclusion into political and social
life, a combination of knowledge, attitudes, values
and skills, in the recent discourse citizenship sees its
transition from emphasis on legal, civil, and political
issues to the identity, virtue and civic self-identifi-
cation.

Along with this, digitalization comes forward as a
new form of citizenship articulation. This requires a
digital citizenship education that teaches people tech-
nical skills, enables them to deal competently with
digital media and allows them to develop a critically
reflected awareness of democracy.
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We realize that the idea expressed about citizen- ship education should be treated not as a subject in
ship education by J. Dewey at the beginning of the a school curriculum, but as a significant part of the
20" century — that it is the primary business of edu- educational policy — the focal one for both educators
cation — is coming back and moving on to the fore- and the society on both international and national
ground, as more and more voices assert that citizen- level.
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