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PARENTS’ READINESS TO EDUCATE CHILDREN WITH LEARNING
DISABILITIES IN INCLUSIVE EDUCATIONAL INSTITUTIONS

Transformational strategy of inclusive education in Ukraine envisages improvement of the education system of children
with special needs including those with learning disabilities, creation of appropriate general educational space on the basis of
system, axiological, command, conductive, individual and environmental approaches that influence the socio-dynamic spread
of inclusion. The article is devoted to the analysis of parents 'readiness to educate children with learning disabilities in inclusive
educational preschool institutions and general secondary schools, emphasizes the role of the family, in particular parents, as
the main subject in the process of inclusive educational strategies formation and supporting the child with special needs in the
process of placing in the educational space, the unity of the family and the quality of inclusive education influence, awareness
that the family (parents, substitutes) play a major role in the development of the educational route of a child with special needs
and facilitates the acquisition of social behaviors. It is noted that individual work and group work with parents is effective, in
particular, the use of such group forms of work as training sessions, seminars, debates, parent club meetings, that expanding
the parents’ knowledge about the psychological characteristics of children, tactics of family education, crisis periods of child
development. During such meetings both the parent’s awareness of the child and also changes in the parents’ attitude to the
child’s problems and to the tasks of their upbringing increase. The process of parents psychological support implementation
is long and requires a comprehensive approach that involves not only the psychologist but also all other professionals who
accompany the child. This process needs to be continuous, complex and creative. It is emphasized that the more parents are
involved in inclusion, the more likely they are to achieve the desired results in children.
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TOTOBHICTH BATHKIB BUXOBYBATH JITEN
3 OBMEKEHUMH MOXKJINBOCTAMU HABYAHHS
B HABYAJIbBHUX 3AKJIAJAX 3 IHKJIIO3UBHUMU HAIIPAAMAMM

Tpancgopmayitina cmpamezis iHK103u8HOI 0cgimu 8 YKpaini nepeddayae 600CKOHANEHHA CUCMEMU HABYAHHA Ul 8U-
xosauns oimetl 3 ocoonueumu oceimuimu nompedvamu (OOII), cmeopenusn 8iON0GIOHO20 3A2AIbHOOCEIMHBLO2O NPOCHIO-
PV Ha OCHOBI CUCMEMHO20, AKCIONO2IMHO20, KOMAHOH020, KOHOVKMUGHO20, THOUBIOYAIbHO20 U CePeO0BUHO20 NiOX0OI8,
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Wo enIUBarOMb HA COYIOOUHAMIKY nowupenHs inkmo3il. Cmamms npucésuena ananizy 20mogHocmi oamokie oimeil 3
0COONUBUMU OCBIMHIMU NOMPedamu 00 HABYAHHA Oimell Y 3aK1a0ax OOWKIIbHOI 0Cc8imu Ui cepeOHiX 3a2albHOOCEIMHIX
saxnadax. Haeonowyemuoca na poni cim’i, 30kpema 6amoKis, K 20108H020 Y0 'ekma 6 npoyeci (popmyeanHs iHKIIO3UE-
HUX 0C8IMHIX cmpameziil i HAOAHHT NIOMPUMKU OUMUHI 3 0COOTUBUMU NOMPedaMiL 8 Npoyeci il 3a1y4eHHs 00 3a2aNbHO-
0CBIMHLO2O NPOCHOPY, €OHOCMI BRAUBY POOUHU MA SKOCI THKIIO3UBHO2O HAGUAHHSL, YCBIOOMIEHHS MO20, W0 POOUHA
(6amoiu, 0cobu, wo ix 3amiwaroms) GUKOHYE 201068HY QYHKYIIO 8 Npoyeci po3pobIeHHs OCBIMHbO2O MAPUPYIY OUMUHU
3 ocobnusumu nompebamu i pacunimayii 6 ONaAHY8AHHI COYIATLHUX MOOenell NOBEOIHKU.

3asnaueno, wo egpexmuenolo € inousioyanvhna poboma 3 bamvkamu i 2pynoea, 30Kpema maxi epynosi gpopmu pooo-
mu, SIK MPEHIH206I 3aHAMMS, CEMIHAPU, OUCNY MU, 3ACIOaHHs OAMbKIECbKO2O KIYOY, WO POZWUPIOE 3HAHHS OAMbKIE NPO
ncuxono2iuni ocoonusocmi dimetl, MAKMUKU CIMEUHO20 BUXOBAHHS, KPU306i nepiodu pozsumxy dimei. I1io uac maxux
3ycmpiuetl He auute NiOSUWYEMbCSI NOIHGOPMOBaHicmb OAMbKI6 npo Oumumy, a i i00y8aromMvcst 3MIHU 6 CIMAGICHHI
bamwkie 00 npobnem oumunu i 00 3a80awd ii euxoeants. Ilpoyec peanizayii ncuxonoeiuHoi NIOMpUMKU 6amMovKie mpu-
sanuil i nompedye KOMIIEKCHO20 NioxXody, AKUll nepeddaiac yuacmo He auuie NCuxonozd, d i yCix iHuux @axieyis, siKi
cynposooddicytoms oumury. Heobxiono, wob yetl npoyec 6y6 HenepepsHum, KOMRIEKCHUM i Mas meopuutl xapaxmep. Ha-
20710ULYEMBCA, WO YUM DLIbULe 3aTyYeH] 6ambKU 8 IHKI03110, MuM Oilblud MOGIPHICIb 00CACHEHHS DAXNCAHUX pe3)ilb-
mamig y oimetu

Kniouosi cnosa: inxnozusna oceima, Oimu 3 0COOMUSUMU OCGIMHIMU NOMpedAMU, 20MOBHICMb OAMLKIE,

NCUXON0IUHA NIOMPUMKA.

At the present stage of Ukraine education
development, one of the possible options for
inclusion of a child with psychophysical disabilities
into the general education space is inclusion, which
means that a child with special educational needs
is given the right to attend a general educational
institution which has the appropriate educational
environment and additional services, that let the child
to benefit from the collaborative learning with typical
students. The spread of inclusion is closely connected
with the processes of democratization of the public
consciousness, the international recognition for every
person of the right to a full life and education.

The spread of inclusion in Ukraine is directly
related to the creation of acomprehensive space based
on systemic, axiological, command, conductive,
individual and  environmental  approaches
(V. Kremen, A. Kolupayeva, P. Talanchuk,
O. Taranchenko, etc.). Thus, the Concept of the New
Ukrainian School makes it possible to use a person-
centered approach in the educational process, which
allows taking into account the abilities, needs,
interests of each child.

Based on the principles of inclusive education, i.e.
the principle of respect for equal rights to education;
the principle of tolerant attitude towards each child,
recognition of its value, regardless of features or
differences, non-discrimination; the principle of the
supreme interests of the child; the principle of early
intervention; the principle of personally oriented
educational process; the principle of providing support
and tutoring in the learning process; the principle of
the right of parents to choose an educational institution
and participate in the learning process; the principle
of professional cooperation and social interaction.

Thus, based on a person-centered educational
model inclusive education provides quality education

at all levels, in all educational units. Therefore, the
cooperation of parents with the support team is
especially important; the purpose of the article is
to analyze the formation of the readiness of parents
of children with special educational needs to teach
children in preschool and general secondary schools.

The introduction of inclusive education for
preschool children with special needs, in particular
those who need the correction of psychophysical
development, anticipates the creation of a special
educational environment for them, which would
meet the needs and opportunities of each child and
provide adequate conditions and potentialities for
education, treatment and rehabilitation, education and
training, correction of disorders of psychophysical
development, early socialization.

Deppeler J. (1998) identified five basic elements
of the learning environment, namely the physical
environment, materials, resources, methods and
techniques, expected learning outcomes. All
components are carefully developed in advance as
they ensure that the child’s learning is accessible.

In the domestic and foreign psycho-pedagogical
literature, there is a fairly clear idea of the environment
(I. Bekh, E. Bondarevska, J. Gibson, K. Knyazeva,
S. Kapytsa, 1. Prygozhyn, 1. Stengers, V. Yasvin,
etc.). In particular, according to a system-ecological
approach, the environment or social environment is
considered as a systematic combination of a set of
various factors that interact with each other and form
a set of systemic nature.

However, regardless of the state of the learning
environment, both in the whole world and in Ukraine,
parents are the main initiators of the implementation
of inclusive programs. First, this is because parents
are the natural bearers of the idea, the spirit of placing
children with special needs in the general system and,
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moreover, they are the customers and consumers of
this type of educational services.

The Concept of Family and Family Education
emphasizes that “modern family should be the main
link in the upbringing of the child, providing it with
the necessary material and pedagogical conditions for
physical, moral and spiritual development” (Concept,
2012-2021).

As scientists rightly point out, the modern family
of a child with a psychophysical disability can rarely
act as an effective factor in its social integration. The
main reasons for this situation are low economic
status of many families; lack of any effective support
from the state (in particular, education); negative
social attitude.

With the Ukraine’s ratification of a number
of international documents, in particular the UN
Convention on the Rights of Persons with Disabilities,
radical changes have been initiated in the organization
of education of children with special educational
needs, and the introduction of inclusive education,
which should be harmoniously integrated with the
existing system of special education. Problems
of inclusive education are increasingly attracting
attention of researchers (I. Gylevych, V. Zasenko,
A. Kolupayeva, O. Taranchenko, K. Shapochka,
L. Savchuk, L. Shypitsyna, etc.).

Inclusive education is a system of educational
services based on the principle of ensuring the
basic right of children to education and the right
to study at the place of residence, providing for
education in a general educational institution. In
order to ensure equal access to quality education,
inclusive educational institutions must adapt
curricula, methods and forms of learning, use of
existing resources, partnership with the community
to individual educational needs and different styles
of teaching children with special educational needs.
Inclusive educational institutions should provide
a range of services required to meet the different
educational needs of such children.

Philosophical and conceptual bases of organization
of inclusive education and features of correctional
and educational, correctional and developmental
work of children with psychophysical developmental
needs in the conditions of inclusive and special
education are covered in the works of Ukrainian
scientists (Yu. Boychuk, V. Bondar, L. Danylenko,
I.  Demchenko, 1. Dmytrieva, V. Zasenko,
A. Kolupayeva, S. Konoplyasta, 1. Martynenko,
S. Myronova, N. Pakhomova, T. Sak, V. Synyov,
E. Synyova, V. Tarasun, N. Sofiy, N. Slobodyanyuk,
K. Shapochka, A. Shevtsov, M. Sheremet,
D. Shulzhenko and others).
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According to A. Kolupayeva, O. Taranchenko,
inclusive education as an educational personally
oriented process involves placing the child in
the general education environment, ensuring the
availability of educational programs through
diversification of various forms and methods,
providing flexibility of curriculum, adaptation of
teaching, teaching services and support. (Kolupaeva,
2019).

Transformational strategy of inclusive education
in Ukraine envisages improvement of the system of
education and upbringing of children with special
needs, creation of appropriate general educational
space on the basis of system, axiological, command,
conductive, individual and environmental approaches
that influence the socio-dynamics of the spread of
inclusion.

Within the scope of our article, the conductive
approach is of particular interest. Thus, defining the
role of the family, including parents, as the main actor
in the process of developing inclusive educational
strategies and supporting the child with special
needs in the process of engaging them in the general
education space. A conductive approach is the unity of
the influence of a family and the quality of inclusive
education, the awareness that the family (parents,
substitutes) plays a major role in the development of
the educational rout of a child with special needs and
facilitates the acquisition of social behaviors.

Maximum effectiveness of inclusive education
is ensured by many factors. Tim Loreman identifies
seven “pillars of inclusive education” that support
this process. One of the key issues is the involvement
of parents in cooperation with teachers. He rightly
states that without them, very little progress would
be made towards inclusive education. Parents,
as advocates for their child’s interests, require
accountability from educators, and are encouraged
to review and reassess their views, points of view,
and approaches to work. Therefore, the purpose of
inclusive education is to create a model of a shared
educational space where children with disabilities
are co-located in a general education environment
with peers who are developing normally. In order to
make the most progress in the social development of
a disabled child, parental involvement is mandatory
and indisputable (Loreman, 2010).

Awareness of the benefits of inclusive education
is a major prerequisite for parents of children with
special educational needs, including children with
psychophysical disabilities, to be educated in regular
educational institutions. Inclusive educational process
enables parents and their children to be not objects but
subjects of the educational process; the opportunity
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to study in regular educational institutions while
receiving additional educational services and support;
together with specialists, members of the support
team determine educational goals depending on the
child’s personal potential; helps to understand the
diversity of the school and community; encourages
communication with other parents; helps formulate
a clear goal and create a real future for the child
(Kolupayeva, 2019: 3).

The modern family ofa child with a psychophysical
disability can very rarely act as an effective factor
in its social integration. The main reasons for this
situation are: low economic status of many families;
lack of any effective support from the state (including
education); negative social attitude (Kolupayeva,
2012).

A family with children with special educational
needs is a category that is at risk. It is known that
the number of mental (neurotic and psychosomatic)
disorders in families with children with disabilities are
more than twice as high as in families without children
with disabilities. These and other factors lead to that
parents in many cases obstructing the rehabilitation
of children with disabilities. However, even when
parents take a more constructive stance, they feel
emotionally overloaded and need special knowledge
about their child’s health and developmental problems
(Eydemiller, 2008).

Educating children with special needs is a common
task for parents and professionals. Parents’ positive
attitude to this encourages inclusion in regular
educational institutions and society. Parents of a child
with special educational needs need support to fulfill
their parental role.

Families in the process of upbringing, social
integration of a child with special needs face a
great deal of difficulty. They are the absence of
psychological and pedagogical support, necessary
medical treatment, rehabilitation assistance to
children, etc. Sometimes the closest people to a child
with special needs are themselves in a state of chronic
stress caused by a child’s ailment, circumstances
of treatment, upbringing, training, professional
formation of their special child. All this complicates
social integration.

Inclusion should help to involve parents in solving
these problems, and parents, in turn, should learn
to cooperate for the most comfortable process of
upbringing and educating a child with special needs.

It is in the family that family values emerge and
accumulate, a person’s historical identity, his/her
pride in the family, his/her people, his/her belief in
the future, are formed. Foundations for the education
and formation of the future personality, through
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which the descendants receive spiritual heritage, life
experience, work skills, national mentality are laid in
the family.

The main element of inclusive education is the
involvement of parents in the educational process,
participation in the development of an individual
educational plan or program for the development of
a child with special educational needs. Establishing
partnerships with parents, taking into account cultural
traditions and interests of families makes it possible
to overcome stereotypes in dealing with families,
upbringing children with special educational needs.

Involving parents in the educational process
facilitates the constant exchange of information
between parents and pedagogical staff working with
the child. When developing an individual educational
plan or program for a child, it is important that
parents receive information, why their child needs
an individual educational plan or program; who will
provide educational and additional services; duration
of services; assessment methods and frequency;
periodically reviewing the individual educational
program and providing information on its progress.

Parental psychological support should be
considered as a system of measures aimed at
resolving conflicts that arise between the subjects
of an educational process; decrease in parents’
emotional discomfort due to the peculiarities of
the child’s development; enhancement of parents’
psychological and pedagogical culture; maintaining
parents confidence in their child’s capabilities;
assistance in establishing parental associations and
assistance in organizing activities; formation of
parents adequate attitude to the problems of a child,
support for adequate interpersonal relationships in the
family and styles of family upbringing.

The process of implementation of psychological
support for parents is long and requires a
comprehensive approach that involves not only the
psychologist but also all other professionals who
accompany the child.

According to I. Lutsenko, among the measures
providing psychological support, it is quite effective
to create resource centers for parents of children
with special educational needs, where they can get
advice and support from a psychologist, pedagogical
staff, speech therapist, pediatrician, rehabilitation
instructor, etc. There in centers, “parent to parent
clubs” can operate, which facilitate not only the
exchange of information between parents, but also
training strategies for defending the rights and
protection of children’s interests, developing positive
self-esteem, creative abilities, holding actions to
attract public attention to addressing public concerns.
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It is effective to use such group forms of work
with parents as training sessions, seminars, debates,
meetings of the parent club. The main purpose of such
forms of work is to increase the knowledge of parents
about the psychological characteristics of children,
tactics of family education, and crisis periods of
children’s development. During such meetings, not
only the parents’ awareness of the child increases,
but also changes in the attitude of parents to problems
of the child and to problems of upbringing appear.
(Kompanets et al., 2018).

Conclusions. Establishing partnerships with
parents, taking into account cultural traditions and
interests of families make it possible to overcome
stereotypes in working with families of children with
special educational needs. Only if parents, teachers,
assistants, and other professionals work together it
is possible to hope for success in a complex work.
The task of the psychologist is to help parents through
the development of reflection of the peculiarities of
education and training of the child in the process of
communication with him/her. Parents must also have
the opportunity to be involved in decisions about their
children’s special education. Positive acceptance of a

...............................................................................

child, a corporation in solving problems is important.

Psychological support for parents should be
provided not only in the form of group communication,
but also during individual conversations about the
features of the child’s development, certain life
situations.

An important role in the effectiveness of
psychological support for parents of a child with
special needs is played by the creation of various
forms of group interaction of parents and other family
members. It is necessary for the process itself to be
continuous, complex and creative.

Keep in mind that family is an element of stability
in a child’s life, whereas teachers, educators, and other
professionals can change every year. Parents are more
likely to talk about themselves and their children to
professionals they trust. The moral values, desires
and priorities of the parents are significantly different,
so there can be no single universal model of work
with the family. The main thing is to help parents
believe in their own strengths and capabilities (Sofiy,
2015). The more parents are involved in inclusion,
the more likely they are to achieve the desired results
in children (Kogan, 2019).
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