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COMMUNICATION TRAINING IN FORMING COMMUNICATIVE
SELF-EFFICACY OF FUTURE PRESCHOOL SPECTALISTS IN THE USA

The article highlights the potential of communication training in higher education institutions in the United States
in developing communicative self-efficacy of future preschool specialists. The curricula of the US higher education
institutions for the presence of communication training in the general education system of undergraduate students and
its role in forming their communicative self-efficacy have been analyzed and generalized. The essence of the keyword
“self-efficacy” in the concept “‘communicative self-efficacy” is viewed as an important indicator of people’s behavior,
activity and well-being. Activity-related self-efficacy is considered an important indicator of successful professional
activity and a desired outcome for lifelong learning. It is outlined that communicative self-efficacy as a professionally
important meta-quality is a set of individual s beliefs of their own productive communicative actions and strategies that
provide confidence in achieving a positive result in various situations of interpersonal interaction, as well as readiness to
effectively implement communication. On the basis of the curricula analysis it is found that the potential of communication
training of future specialists of the preschool sphere in the US higher education institutions is realized through oral and
written communication in: the values-based aspect, which ensures the orientation of the educational process towards
the production and support of universal human values, socio-cultural patterns of behavior, as well as satisfaction of
the perceived need for communication between existing, accumulated knowledge and newly generated socio-cultural
representations in the communicative environment of a higher education institution in the USA; the social-activity
aspect, which actualizes knowledge into a direct productive base for the exchange of experience through a systematic
set of communicative means and methods of mutual understanding and constructive interaction, contributing to forming
communicative self-efficacy of students-future preschool specialists.

Key words: self-efficacy, communicative self-efficacy, future preschool specialists, curriculum, communication
training, US higher education institutions, undergraduate general education.
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KOMYHIKATUBHA MIAI'OTOBKA Y ®OPMYBAHHI KOMYHIKATUBHO{
CAMOE®EKTUBHOCTI MAHBYTHIX ®AXIBIIB JOMKLIbHOI TAJTY3I B CIIA

Y cmammi eucsimneno nomenyian xomyuixkayitinoi niocomoexku y euwux nasuanvnux saxaaoax CLIA y pozeumxky
KOMYHIKAMUGHOI camoepekmuerHocmi MatOymnix 0owkinorukie. IIpoananizosano i y3a2aibHeHo KypukyiymMu 3aK1aoie
suwoi oceimu CLLA w000 nasgHoCmi KOMYHIKAMUBHOT NIO20MOBKU 8 CUCMEMIE 3A2albHOI 0c8imu cmyOdenmie bakaniaspa-
my ma ii poni y popmyseanni ixnvoi komyHixamusHoi camoegexmusnocmi. CymHicme Kiro408020 C108A «CamoepeKkmug-
HICMbY Y NOHAMMI KKOMYHIKAMUBHA CAMOeDeKMUBHICIbY PO32TA0AEMbCA K 8ANHCIUBUL NOKAZHUK NOBEOIHKU, OIANIbHOCTI
ma onazononyuua mooeu. [ianvHicna camoedhekmueHiCmy 66aHCACMbCA 8AHCIUSUM NOKASHUKOM YCniuHoi npogeciiinoi
OisbHOCII A OAMCAHUM PE3YTLIMAMOM 08 HA8UAHHS BNPOO0SXHC dHcumms. Busnaueno, wo xomynikamuena camoepex-
MUBHICMb AK NPOPECIHO 8AXHCIUEA MEMAAKICIb € CYKYNHICTNIO NEPEKOHAHb 0CODUCTOCE W000 81ACHUX NPOOYKIMUGHUX
KOMYHIKamueHux Oill I cmpameziil, sKi 3a0e3neuyroms 6Ne6HeHICMb Y 00CACHEHHI NO3UMUGHO20 Pe3VbiInamy 6 Pi3HUX
cumyayisax MiscocooucmicHoi 83aemodii, a maxodc 20mosHicme 0o epekmueroi peanizayii cninkyeantns. Ha ocnoei ana-
i3y KYPUKYIYMI8 8CMAHOBIEHO, WO NOMEHYial KOMYHIKAYiliHOi nid2omoexku maubymuix gaxieyie 0owkiieHoi cgepu
y 3akaaoax suwyoi oceimu CILIIA peanizyemuvcs uepes yCHy ma nUCbMO8) KOMYHIKAYIIO 8 YIHHICHOMY ACNeKmi, Wo 3a0e3-
neuye opicHmayito oceimub020 npoyecy Ha eUPOONeHHs Ma NIOMPUMKY 3A2aATbHOTIOOCLKUX YIHHOCHEU, COYIOKYTbMYPHUX
Mooeneli n0gediHKU, a4 MAKOIC 3A0080NEHHSA YCEIOOMAEHOT nOmpedu 6 KOMYHIKAYIi Midc HAABHUMU, HAKONUHEHUMU 3HA-
HHAMU MA HOBOCMBOPEHUMU, COYIOKYIbIYPHI YAGNIEHHS 8 KOMYHIKAMUSHOMY cepedosuwyi 3axnady euwoi oceimu CLIA;
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COYIanbHO-OIANbHICHUL ACNeKm, KU AKMYanizye 3HaHH 8 0e3n0cepeorio NPOOYKMuUsHy 6azy 0Jist 0OMIHY 00Cc8i0oM yepes
cucmemMHULl KOMIIEKC KOMYHIKAMUBHUX 3ac00i8 | NpUloMie 63AEMOPO3YMIHHSA MA KOHCMPYKMUBHOI 83A€MO0IT, W0 CRpUse
opmysartI0 KOMYHIKAMUBHOI camoepexmugnocmi cnmyoeHmis-matloymuix axieyie OOUKILIbHOL 2ay3i.

Knrouoei cnosea: camoegexmugricmos, KOMYHIKamMueHa camoeghekmusHicms, Maubymui ghaxgpisyi 0owKinbHoi 2any3i,
KYPUKYIYM, KOMYHIKamueHa niocomoska, 3axnaou euwoi oceimu CILLUA, 3aeanona niocomoeka na baxanagpami.

Problem statement. Today, global political and
socio-economic changes that create conditions of
uncertainty, variability, and increased conflict are mak-
ing significant adjustments to the traditional scheme
of human life, establishing new standards of life suc-
cess. A person is faced with the need to solve com-
plex tasks, search for individual personal resources
for productive self-realization. Under such condi-
tions, not only and not so much professional skills
and abilities become in demand, but also soft skills
that help a person to successfully function in society,
as well as understand themselves, regulate their con-
dition, be a subject of activity and communication.

In this regard, in a modern institution of higher
education, the problem of forming communicative
self-efficacy of future specialists, in particular in the
preschool sphere, is becoming increasingly relevant.
This meta-quality implies confidence in one's own
effectiveness based on awareness and reflection of
one’s own success in communication and gaining
one’s own communicative experience, and deter-
mines a person’s communicative readiness for effec-
tive actions in various spheres of their life.

Research analysis. The results of the analysis
of modern Ukrainian and foreign psychological and
pedagogical research indicate a significant increase
in interest in the problem of self-efficacy in various
spheres of human life (A. Bandura, C. Barbaranelli,
J. Caprara, D. Cervon, J. Maddux, F. Pajares, C. Pas-
torelli and others). However, most of the works focus
on the general self-efficacy of an individual. The phe-
nomenon of communicative self-efficacy is studied
fragmentarily, most often in the context of applied
psychological research (M. Boyle, G. Lin, J. Hodis,
F. Hodis and others).

The essence of the keyword “self-efficacy” in the
concept “communicative self-efficacy” is an impor-
tant indicator of people’s behavior, activity and
well-being (Reyhing, Perren, 2012). Activity-related
self-efficacy is considered an important indicator of
successful professional activity (Zee, Koomen, 2016).
Self-efficacy is also defined as a desired outcome for
lifelong learning (von Suchodoletz, Jamil, Larsen,
Hamre, 2018).

A definitive analysis of the concept “self-effi-
cacy” demonstrates its widespread application in
a broad categorical field of psychological science.
Researchers attribute this phenomenon to vari-
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ous classes of psychological phenomena, but most
often its understanding appears as the individual’s
belief in his or her ability to carry out activities, as
well as his or her own development in achieving the
goals and objectives set before him or her. Com-
mon to existing definitions is a sense of belief in
one s constructive personal abilities, optimism, and
striving for future achievements (Datsenko, 2020).

The category of self-efficacy is based on A. Ban-
dura’s social cognitive theory, according to which
self-efficacy is “the belief in one’s own ability to
organize and perform the actions necessary to achieve
given goals” (Bandura, 1997: 3). A. Bandura identi-
fies four sources of self-efficacy expectations: mastery
experience (considered the most influential source of
self-efficacy, providing the most reliable information
about one’s own ability to achieve success); vicarious
or incidental experience (meaning learning through
the experience of others, for example, conversation
or reading); verbal persuasion (feedback from signif-
icant people); physiological and emotional arousal
(occurs through one’s own perception of one’s physi-
ological and emotional states) (Bandura, 1977; 1997).

Beliefs in self-efficacy are the basis for choosing
and persisting in a certain activity, including profes-
sional activities in the field of preschool education.
They also influence one’s own perceptions, actions
and emotions. Numerous studies, as A. Bandura
argues, confirm the assumption of the importance of
self-efficacy for human achievements in many areas,
such as sports, health business or education (Bandura,
1997). In particular, self-efficacy relates to the work
of teachers: “Teacher efficacy is the teacher’s belief in
his or her ability to organize and execute the actions
necessary to successfully implement a particular edu-
cational task in a specific context” (Tschannen-Mo-
ran, A. Hoy, W. Hoy, 1998: 233). The results of stud-
ies showed that teachers with higher self-efficacy,
and especially teachers with more experience, tend to
use in their work more proactive and person-centered
pedagogical technologies (Pajares, 1997; Reyhing,
Perren, 2012; Zee, Koomen, 2016).

In turn, communicative self-efficacy as a profes-
sionally important meta-quality is a set of individ-
ual’s beliefs of their own productive communica-
tive actions and strategies that provide confidence
in achieving a positive result in various situations
of interpersonal interaction, as well as readiness to
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effectively implement communication. G. Hodis
and F. Hodis define “communicative self-efficacy
as one’s beliefs in her/his own capability to com-
municate effectively in given encounters (G. Hodis,
F. Hodis, 2012: 42-43). “The concept of communica-
tive self-efficacy is relevant for all levels of com-
munication skills” of students (G. Hodis, F. Hodis,
2012: 43). The conceptualization of communicative
self-efficacy beliefs include not only “the exercise
of control over action” but also “the self-regulation
of thought processes, motivation, and physiolog-
ical states” (Bandura, 1997: 36) that are needed for
effective communication in a specific situation.

Taking into account the afore mentioned research,
however, there is a significant lack of research on pre-
school educators’communicative self-efficacy.

Purpose of the article is to highlight the potential
of communication training in higher education insti-
tutions in the United States in developing commu-
nicative self-efficacy of future preschool specialists.
The implementation of the set goal required solving
the following tasks: to carry out a critical analysis of
the literature on the problem under study; to analyze
and generalize the curricula of the US higher educa-
tion institutions for the presence of communication
training in the general education system of undergrad-
uate students and its role in forming their communica-
tive self-efficacy.

Main material. By analyzing the curricula of
16 higher education institutions in the United States
thattrain future specialists in the preschool sector (Go-
vernors State University (https://www.govst.edu/),
University of Nevada, Las Vegas (https://www.unlv.
edu/), University of Idaho (https://www.uidaho.
edu/), Western Illinois University (https://www.wiu.
edu/), Northeastern Illinois University (https://www.
neiu.edu/), Montclair State University (https://www.
montclair.edu/), Peninsula College (https://pencol.
edu/), University of Pittsburgh, Johnstown (https://
www.johnstown.pitt.edu/), George Mason Univer-
sity (https://www.gmu.edu/), Southwest Minnesota
State University (https://www.smsu.edu), Siena
Heights University (https://www.sienaheights.edu/),
Contra Costa College (https://www.contracosta.
edu/), Delaware County Community College (https://
www.dccc.edu/), San José City College (https://sjcc.
edu/), Fox Valley Technical College (https://www.
wtcsystem.edu/colleges/fox-valley-technical-col-
lege/), Riverside City College (https://www.rcc.edu/
index.html)), it is found that all these institutions
have introduced courses at the undergraduate level
within one or more educational areas focused on
communication training. These courses are aimed at
developing in students the skills of effective inter-
personal and intercultural communication, tech-

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online)

...............................................................................

niques for expressing their authorial identity in oral
and written speech, which serves as a certain indica-
tor of students’ ability and readiness for educational
and research activities and an indicator of their aca-
demic success. It should be noted that each higher
education institution has its own requirements for
the content of students’ communication training
(written communication is a mandatory element of
all the curricula studied).

For instance, as far as communication training is
concerned, the aim of the General Education Program
at Northeastern Illinois University is to assist students
in developing the following: the ability to communi-
cate both in writing and orally; the skills required to
gather, analyze, document, and integrate information.

In turn, at the University of Nevada, Las Vegas,
written communication is an integral part of almost
all courses during the four-year undergraduate pro-
gram. Systematized knowledge and skills in academic
writing are the common foundation for all students
on which they build their personal knowledge, accu-
mulate their own experience within the framework of
studying a particular course, and regularly present their
written reflections for discussion in the classroom.

Completing written assignments forces students
to systematically generate coherent texts on the top-
ics studied, accustoms them to mental discipline, and
helps them master the language of a particular aca-
demic field. By investing effort in completing writ-
ten assignments, students immerse themselves more
deeply in the subject and begin to participate more
actively in classroom discussions (Fedorenko, 2017).

Professors of this university in their teaching reg-
ularly (at the end of almost every session, upon com-
pletion of the study of the topic, etc.) resort to writ-
ing essays, which allows assessing students' ability
to independently work with various sources of infor-
mation, studying the material to be learned in more
depth, to argue in writing and prove their position on
the basis of cause-and-effect relationships. The main
goal of the essay is to present students’ independent
vision of the problem, topic based on the literature
studied in accordance with the communicative stra-
tegy, style, etc. chosen by the students. The essay is
written in any form for 5-20 minutes. At the same
time, the manifestation of individuality and argumen-
tation are assessed (Fedorenko, 2017).

The University of Nevada has introduced a course
“Composition” for first-year students, which is aimed
at developing students’ ability to generate their own
thoughts and build effective arguments when writ-
ing works of various types (descriptions, reflections,
etc.). This course has become mandatory in the gen-
eral education of undergraduate students at many
American universities and colleges.
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In addition to written communication, another
important component of the communicative train-
ing of undergraduate students in higher education
institutions in the United States, which has signifi-
cant educational potential, is rhetoric. According to
the well-known American educator and researcher
in educational sphere J. Gatto, the great human-
ist thinkers of the Renaissance (Petrarch, Erasmus,
Machiavelli, etc.) found a subtle connection between
rhetoric — the art of communication — and the moral
education of the individual. And the philosophy of
the Reformation, especially in the Anglo-Saxon
world, rejected rhetoric, and therefore the benefits
that people received from it: a sense of their own
significance and allowing others to feel their signifi-
cance, which is achieved through attentive listening,
intelligent questions, and appropriate and friendly
remarks (Gatto, 1997).

Therefore, today, it is necessary for a successful
life to form in students the ability to conduct various
types of conversation, which are as follows: conversa-
tion-self-expression, which can take the form of one’s
own opinion, criticism, remarks, instruction, etc.;
conversation-dissemination of information; conversa-
tion-competition; conversation-expression of interest
as a way to make others feel their significance or as a
way to show compassion, kindness, care, etc.; conver-
sation-entertainment, which is based on humor and
wit; spiritual conversation-search for the meaning of
life, which is most important for students’ self-know-
ledge and self-education (Gatto, 1997).

The actualization of the potential of communi-
cation training of American students in the forma-
tion of their communicative self-efficacy is based
on the understanding of communication as: the
most important channel for transmitting information
and, accordingly, knowledge; the process in which,
through symbols, an individuals’s identity, his/her
social connections and relationships, his/her general
world of significant objects and events, his feelings
and thoughts, his ways of expressing these socially
dependent realities are formed and improved (Craig,
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2001: 125). It is communication as a mandatory ele-
ment of general training in US higher education that
provides a comprehensive vision of culture and socie-
ties (Fedorenko, 2017).

Communication training of American undergrad-
uate students involves mastering the art of writing
and delivering not only public speeches, but also
texts and essays on various socio-cultural topics. At
the same time, students study classical political and
legal speeches, which is closely related to the high
democratic culture of American society, and read and
discuss classical works from various fields of know-
ledge (Myropolska, Fedorenko, 2016). In this way,
such component as communication training in the US
general education is aimed at forming communicative
self-efficacy of students by means of language not
only in a linguistic aspect, but in a transdisciplinary
dimension of different texts as objects-standards of
cognition and values-normative samples.

Conclusions. Thus, by the curricula analysis we
found that the potential of communication training
of future specialists of the preschool sphere in the
US higher education institutions is realized through
oral and written communication in: the values-based
aspect, which ensures the orientation of the educa-
tional process towards the production and support
of universal human values, socio-cultural patterns
of behavior, as well as satisfaction of the perceived
need for communication between existing, accumu-
lated knowledge and newly generated socio-cultural
representations in the communicative environment of
a higher education institution in the USA; the social-
activity aspect, which actualizes knowledge into a
direct productive base for the exchange of experience
through a systematic set of communicative means and
methods of mutual understanding and constructive
interaction, contributing to forming students’ commu-
nicative self-efficacy.

The scope of further research lies in studying
organizational and pedagogical conditions in the US
higher education that ensure the formation of stu-
dents’ communicative self-efficacy.
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