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FIRST VICTORIES: HOW THE AUTHOR’S TECHNIQUE LED STUDENTS 
TO INTERNATIONAL SUCCESSES

The article analyzes the potential of choreographic art as a means of harmonious development of preschool children. It 
is established that dance activity at preschool age is a powerful means of integral personal development, which combines 
the physical, emotional, cognitive and social formation of the child into a single synergistic process. It was found that the 
systematic introduction of elements of sports ballroom dances in pedagogical practice contributes to the improvement of 
somatic health of preschoolers, in particular the development of coordination of movements, flexibility, correct posture, 
motor memory and spatial orientation. It is determined that dance activity creates conditions for safe emotional self-
expression, development of skills of self-regulation, creative thinking, imagination and internal emotional experience, which 
are key components of the emotional competence of the child. It is confirmed that the involvement of children in dance 
practice increases the level of social adaptation, forms the skills of non-verbal communication, promotes the development 
of interaction in group activities, the formation of socio-cultural norms and values. It is substantiated that choreographic 
activity activates cognitive processes, in particular attention, memory, analytical thinking, logical perception and spatial 
imagination. It is confirmed that the introduction of the author’s methodology of teaching dance art on the basis of the 
principles of differentiation, emotional involvement and interpersonal interaction is an effective tool for the formation of 
educational and life competencies of preschoolers. It is stated that the technique of Dmytrо Kazko, which is implemented 
through a combination of game, improvisational and technical-compositional elements, provides high motivation for learning, 
a steady interest in classes, and also increases the level of personal self-realization of children, which is confirmed by the 
international achievements of pupils. On the basis of the conducted research, we can note the scientifically substantiated 
feasibility and effectiveness of integrating the author’s methodology of Dmytro Kazko into the methodology of physical and 
aesthetic education of preschoolers, which in turn opens up new prospects for the modernization of the educational process.
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ПЕРШІ ПЕРЕМОГИ: ЯК АВТОРСЬКА МЕТОДИКА ПРИВЕЛА ВИХОВАНЦІВ 
ДО МІЖНАРОДНИХ УСПІХІВ

У статті проаналізовано потенціал хореографічного мистецтва як засобу гармонійного розвитку дітей 
дошкільного віку. Встановлено, що танцювальна діяльність у дошкільному віці є потужним засобом цілісного 
особистісного розвитку, яка об’єднує фізичне, емоційне, когнітивне та соціальне становлення дитини в єди-
ний синергетичний процес. З’ясовано, що систематичне впровадження елементів спортивних бальних танців 
у педагогічну практику сприяє покращенню соматичного здоров’я дошкільнят, зокрема розвитку координації 
рухів, гнучкості, правильної постави, моторної пам’яті та просторової орієнтації. Визначено, що танцювальна 
діяльність створює умови для безпечного емоційного самовираження, розвитку навичок саморегуляції, творчого 
мислення, уяви та внутрішнього емоційного досвіду, що є ключовими складовими емоційної компетентності 
дитини. Підтверджено, що залучення дітей до танцювальної практики підвищує рівень соціальної адаптації, 
формує навички невербальної комунікації, сприяє розвитку взаємодії у груповій діяльності, формуванню соціаль-
но-культурних норм та цінностей. Обґрунтовано, що хореографічна діяльність активізує когнітивні процеси, 
зокрема увагу, пам’ять, аналітичне мислення, логічне сприйняття та просторову уяву. Засвідчено, що впрова-
дження авторської методики викладання танцювального мистецтва на основі принципів диференціації, емоцій-
ної залученості та міжособистісної взаємодії є ефективним інструментом формування освітніх та життєвих 
компетентностей дошкільників. Констатовано, що методика Дмитра Казька, яка реалізується через поєднання 
ігрових, імпровізаційних та техніко-композиційних елементів, забезпечує високу мотивацію до навчання, стійкий 
інтерес до занять, а також підвищує рівень особистісної самореалізації дітей, що підтверджено міжнародни-
ми досягненнями вихованців. На основі проведено дослідження можемо відзначити науково обґрунтовану доціль-
ність і результативність інтеграції авторської методики Дмитра Казька у методику фізичного та естетич-
ного виховання дошкільників, що у свою чергу відкриває нові перспективи для модернізації освітнього процесу.

Ключові слова: ігрова методика, бальний танець, вихованці, міжнародні успіхи, перемога.
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Problem statement. The development of aesthetic 
and creative abilities in children is one of the main 
tasks of modern pedagogy. In the context of choreo-
graphic art, especially at an early age, this issue is of 
particular relevance. In modern pedagogical practice, 
an important task is to find effective methods for the 
aesthetic education of children that contribute to the 
formation of not only physical but also emotional and 
cognitive skills. One of these methods is teaching ball-
room dancing in preschool. The problem is that tradi-
tionally, ballroom dancing is taught at the age of 5–6, 
which is due to a number of factors, including the lack 
of coordination and motor skills in young children. 
However, modern approaches to teaching ballroom 
dancing, including the integration of play and emo-
tional development, can significantly reduce this time 
period, creating the prerequisites for achieving success 
even at international competitions at an early age.

Ballroom dancing is an important step in the for-
mation of aesthetic tastes, emotional intelligence, 
and physical fitness in children. Specially developed 
methods, which are focused on preschool age, allow 
us to create conditions for the development of coor-
dination of movements, musicality, as well as the 
formation of social skills through play and creative 
exercises. As a result, children not only master dance 
skills, but also gain confidence, develop their creativ-
ity and emotional expressiveness. In this context, it 
is important to understand the effectiveness of early 
ballroom dance training, which, on the one hand, con-
tributes to the development of children’s physical and 
emotional skills, and on the other hand, prepares them 
for participation in international competitions. In this 
regard, we believe it is necessary to conduct a study 
of the author’s methodology, which combines innova-
tive approaches and traditional elements of training to 
achieve high results on the world stage.

Analysis of the latest research and publications. 
In the current context of education and physical edu-
cation development, there is a growing interest in 
the introduction of dance practices in the curriculum 
of young children. One of the promising directions 
is the use of differentiated approaches in the process 
of teaching dance. The works of Bondarchuk N. Y. 
and Chernova V. D. (2011; 2014) highlight the key 
factors that determine the effectiveness of a differen-
tiated approach in physical education, as well as the 
feasibility of its application in teaching young chil-
dren elements of dance art. The researchers define 
differentiation criteria that take into account the age, 
physiological and psycho-emotional characteristics 
of children, which is an important basis for further 
improving the methods of teaching ballroom dancing 
in this age group.

Considerable attention to the organizational 
aspects of choreographic education is paid by Zozu-
lia K. (2021), who considers the peculiarities of the 
educational process in out-of-school institutions of 
Ukraine, focusing on the adaptation of the educational 
context to the needs of modern society. The study 
emphasizes the importance of an individual approach, 
development of creative potential and integration of 
innovative forms of education, which is consistent 
with the concept of game methods in teaching ball-
room dancing.

The works by Jala T. R. (2006), Yermakova V. and 
Petrenko H. (2006) are applied and focus on techni-
cal aspects and psychological selection of children for 
sports dancing. In particular, Jala T. R. explores the 
possibilities of modeling movements in sports dances, 
which can be used as a basis for developing adaptive 
curricula for children of preschool and primary school 
age. Yermakova V. and Petrenko G. reveal the psy-
chophysiological characteristics of children, which 
allows for scientifically based selection for classes, 
taking into account the potential impact of choreo-
graphic activity on personality development.

Foreign studies deepen the understanding of the 
theoretical and practical foundations of dance training 
at an early age. For example, Faber R. (1994; 2005) in 
his dissertation and subsequent publications substanti-
ates the importance of kinesthetic learning in primary 
education, emphasizing the role of dance as a tool for 
the comprehensive development of the child. Of par-
ticular importance are the studies in the field of cog-
nitive and social development presented in the works 
of Piaget J. (1963), Gardner G. (1983) and Hall E.  
(1959). Piaget J. analyzes the processes of form-
ing the child’s worldview, which is important in the 
development of educational programs for preschool-
ers. Gardner, in turn, introduces the concept of multi-
ple intelligences, in particular, bodily and kinesthetic 
intelligence, which plays a key role in choreographic 
training. Hall E. explores non-verbal communication, 
which is an integral part of dance interaction.

Thus, the analysis of scientific literature allows 
us to conclude that modern pedagogy actively inte-
grates elements of choreography into the educational 
process, but further elaboration is needed to provide 
methodological support for teaching ballroom dancing 
to preschool children. It is relevant to deepen research 
on the introduction of differentiated, game and tech-
nology-supported approaches to this process, which 
will optimize both the physical and psycho-emotional 
development of children of this age group.

The purpose of the article is to scientifically sub-
stantiate and analyze the effectiveness of the author’s 
methodology for teaching ballroom dancing to pre-
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school children as a means of their aesthetic educa-
tion, harmonious development and preparation for 
participation in national and international dance com-
petitions.

Research methods. The study used a set of meth-
ods to comprehensively assess the effectiveness of 
dance activities in preschool age. To systematize the 
data obtained, the results were generalized, which 
made it possible to conduct a multifactorial analysis 
of the impact of dance activity on the physical, emo-
tional, social and cognitive development of children. 

The method of observing the behavior of children 
during participation in dance classes provided an 
opportunity to assess the physical development, emo-
tional expression and social skills of children. This 
method made it possible to identify the age peculiar-
ities of perception of educational material, as well as 
the level of emotional involvement of children in the 
process of learning ballroom dancing.

To evaluate the effectiveness of methodological 
approaches, a pedagogical experiment based on the 
methodology of Dmitry Kazko aimed at initial dance 
training for children aged 3–4 years was used. The 
methodology includes integrated elements of play and 
fairy tales that promote the development of physical 
skills and motivation to learn in preschool children.

An important part of the study was the modeling 
of the educational and choreographic process, within 
which a model was developed that combines elements 
of sensorimotor, emotional and game approaches. This 
method allows to ensure the harmonious development 
of children through stimulation of imagination, imag-
inative thinking and physical expression, which con-
tributes to their comprehensive development.

The application of the above methods provides an 
integrated approach to the study of the effectiveness 
of dance activity in the development of preschool 
children, allowing to scientifically substantiate the 
feasibility of introducing game methods into the sys-
tem of teaching ballroom dancing.

Summary of the main research material. At the 
current stage of socio-cultural development, it is diffi-
cult to overestimate the importance of choreographic 
art in shaping a child’s personality. Choreography, as 
an integrative art form, combines elements of music, 
rhythm, fine arts, theatrical expressiveness and move-
ment plasticity, which ensures its impact on the com-
prehensive development of a child. It is the syncretic 
nature of dance art that determines its pedagogical 
value in the process of upbringing, education and for-
mation of the aesthetic culture of the individual.

In accordance with the current legal acts of Ukraine, 
in particular the Law of Ukraine “On Education” (Law 
of Ukraine, 2017), the Law of Ukraine “On Out-of-

School Education” (Law of Ukraine, 2000), the Law of 
Ukraine “On Preschool Education” (Law of Ukraine, 
2024), as well as the Concept of Modern Art Educa-
tion (Ministry of Culture of Ukraine, 2017), one of 
the priorities of the educational sector is the compre-
hensive and harmonious development of the child, the 
disclosure of his or her creative potential, as well as 
the formation of intellectual, physical, emotional and 
aesthetic abilities. The person-centered model of edu-
cation involves the active involvement of children in 
aesthetic activities, which is an important factor in the 
development of emotional sensitivity, artistic thinking, 
and creative expression (Zozulia, 2021). 

In the context of current trends in the development 
of preschool education, there is a need to rethink 
approaches to physical education of preschool chil-
dren. In particular, it is important to introduce innova-
tive and non-traditional forms of motor activity that 
can activate the motivational and behavioral sphere 
of preschoolers, stimulating their interest in physi-
cal education. One of the effective directions in this 
context is the integration of dance practices into the 
physical education system. Although choreography is 
not formally included in the basic list of educational 
disciplines recommended for implementation in pre-
school education institutions (unlike such fields as 
music or fine arts), its potential as a means of phys-
ical and aesthetic development is undeniable. Dance 
activity promotes a harmonious combination of motor 
and artistic experience, providing a comprehensive 
impact on the development of the child’s physical, 
emotional and cognitive qualities.

In the modern paradigm of preschool education, 
dance activity is seen as an important factor in the 
comprehensive development of the child, combining 
elements of emotional experience, aesthetic percep-
tion and physical activity. Involvement of preschool-
ers in dance contributes to the formation of the moti-
vational component of the educational process, the 
development of artistic taste, the need to perceive 
beauty, and also has a positive effect on somatic 
health, in particular the functional state of the child’s 
body. Unlike other art forms, choreography provides 
a simultaneous impact on both the emotional and aes-
thetic and physical spheres of the personality, which 
is especially valuable in early childhood, when basic 
psychophysical qualities are being actively formed.

In the context of implementing the goals of pre-
school education defined by current conceptual doc-
uments, the application of a differentiated approach 
to the organization of learning activities is of priority 
importance. Such an approach involves taking into 
account the individual age, psychological and phys-
ical characteristics of each child, his or her level of 
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development, the pace of learning, the dominant type 
of thinking and memory characteristics (Bondarchuk 
& Chernov, 2011). In the modern educational para-
digm, dance art, in particular ballroom dancing, is 
increasingly seen as an effective means of compre-
hensive physical, artistic and aesthetic development 
of preschool children. Ballroom dancing is a synthetic 
form of activity that integrates components of phys-
ical culture, choreography, acting, stage expressive-
ness, musicological analysis, and elements of inter-
personal psychology. The peculiarity of this type of 
dance activity is its accessibility and the absence of 
excessive physical activity, which corresponds to the 
age capabilities of preschool children. At the same 
time, systematic training contributes to the formation 
and development of a number of important psycho-
physical qualities: coordination of movements, motor 
memory, flexibility, correct posture and gait, optimi-
zation of the respiratory system, and increase in the 
overall tone of the body (Osadtsiv, 2001).

In the structure of modern dance education, a spe-
cial place is occupied by the direction of sports ball-
room dancing, which combines elements of traditional 
dance with the principles of sports training. Within 
this area, there are two main categories of dances: 
“standard dances” (Standard) and ‘Latin American 
dances’ (Latin), which are included in the official 
programs of sports dance competitions and serve as a 
means of socialization, aesthetic education and physi-
cal improvement of the individual (Jala, 2006).

The analysis of the results summarized in Table 1 
shows that creative dance in preschool age acts as a 
synergistic mechanism that simultaneously mobilizes 
different functional systems of the child. The combi-
nation of motor exercises with emotionally expres-
sive and socially oriented elements creates conditions 
for holistic development, in which physical activity is 
organically complemented by the formation of self-reg-
ulation and interpersonal interaction skills. The cogni-
tive benefits of dance classes are realized through an 
active correlation between the mental idea and its bod-
ily realization, which contributes to the development 
of attention, memory and analytical thinking. Thus, 
the integration of these components into the structure 
of the methodology of teaching ballroom dancing for 
children aged 3–4 years provides an effective interdis-
ciplinary approach to education that can meet both the 
psychomotor and educational needs of preschoolers.

In the context of introducing dance disciplines into 
the system of preschool education, it is advisable to 
take into account the age-related psychological char-
acteristics of the child, in particular, the formation 
of ideas about interpersonal interaction, which is an 
important element in the structure of ballroom dance. 

Despite the fact that preschool children do not yet 
have a formed understanding of the socio-psycholog-
ical essence of intersex interaction due to their limited 
life experience, their involvement in dance activities 
contributes to the development of emotional sensi-
tivity, intuitive perception of art, aesthetic ideas and 
artistic outlook. At the initial stages, this activity lays 
the psychological and aesthetic foundations of the 
individual, which later become more deeply under-
stood in the process of socialization.

The process of mastering dance elements in pre-
school education involves the use of a set of peda-
gogical methods adapted to the age and cognitive 
capabilities of children. The most effective methods 
include: verbal explanation, visual demonstration, 
rhythmic exercises to the count, and the method of 
independent movement. Among them, the demonstra-
tion method is of particular didactic value in working 
with preschoolers, since at this stage of ontogenesis 
children are not yet ready to fully master specialized 
choreographic terminology. The rhythmic perfor-
mance of exercises accompanied by counting allows 
for consistent fixation of motor actions within the 
musical beat, helps to adjust the spatial parameters of 
movements (position of arms, legs, body), and also 
forms the primary skills of music-motor coordination. 
The use of independent activity in the process of prac-
ticing dance elements stimulates the development of 
volitional qualities, motor control and promotes the 
conscious assimilation of choreographic material 
(Yermakova & Petrenko, 2006).

The educational process in preschool choreo-
graphic training involves the consistent mastery of 
the basic principles of choreography and elementary 
knowledge of music, which is the foundation for fur-
ther artistic and aesthetic development of the individ-
ual. At the initial stage, special attention is paid to the 
formation of correct posture, familiarization with the 
basic positions of the arms and legs, mastering basic 
floor techniques, as well as the development of motor 
coordination. Systematic mastery of the basic choreo-
graphic elements helps to prevent typical mistakes in 
the performance of movements, contributes to the for-
mation of an aesthetic perception of one’s own body 
and a more accurate transfer of the plastic expressive-
ness of the dance gesture.

Mastering the musical basics in choreographic 
activity is important for the formation of a holistic 
view of music as a semantic and emotional compo-
nent of dance art. Familiarization with such means of 
musical expression as melody, rhythm, tempo, har-
mony allows preschoolers to realize the ideological 
and figurative content of a musical work. It should 
be noted that it is important to form children’s under-
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standing of the inextricable link between music and 
movement, which is realized through exercises on 
coordination of movements to musical accompani-
ment, participation in musical and movement games, 
etc. The selection of musical material for classes 
should correspond to the age-related psychophysio-
logical characteristics of children, take into account 
accessibility for performance and artistic expres-
siveness. In particular, it should be emphasized that 
the melody helps to memorize the composition, the 
rhythm develops musical-motor memory and coordi-
nation, the tempo determines the nature of the perfor-
mance, and the dynamics promotes emotional expres-
sion (Bondarchuk & Chernov, 2014).

It is worth noting that traditionally, ballroom danc-
ing training begins in early childhood, usually at the 
age of 5–6 years. This approach is based on the belief 
that younger children do not yet have sufficiently 
formed motor coordination, spatial orientation, and 
the ability to consciously control motor activity, 
which makes it difficult to learn complex elements of 
dance technique. However, Dmitry Kazko’s method-
ology introduces the possibility of starting training as 
early as 3–4 years old, which opens up new prospects 
for the early development of children. This approach 
is based on specially adapted techniques that promote 
the development of musicality, coordination, rhythm, 
posture and flexibility in young preschool children. 
The peculiarity of the Kazka methodology is its 
integration with game, fairy tale and sensorimotor 

approaches to learning, which correspond to the level 
of perception of children and ensure an effective and 
natural process of mastering dance. This approach not 
only promotes physical development, but also cre-
ates emotional interaction, which increases children’s 
motivation and stimulates their interest in dance.

The training model (see Fig. 1) developed by 
Dmytro Kazko represents an integrative approach to 
the primary dance education of preschool children 
based on a combination of sensorimotor, emotional, 
and game components. The model is based on the 
idea of a child’s natural entry into the world of dance 
through imagination, imaginative thinking, and bod-
ily expression, which contributes to the formation of 
a strong motivation to learn. There is no rigid divi-
sion into age stages; instead, it provides for a variable 
combination of methodological techniques according 
to the child’s developmental level. The key elements 
are the use of fairy tales and role-playing games to 
master movements, sensory stimulation through fin-
ger and foot exercises, and a gradual approach to 
classical technique by simplifying positions and coor-
dination schemes. This systematic approach ensures 
the harmonious development of the musculoskeletal 
system, musical sensitivity, spatial orientation, bal-
ance, and posture. The results of the model’s testing 
indicate its effectiveness in the context of preparing 
children for further training in classical choreography, 
in particular by activating cognitive and psychomotor 
functions without excessive stress on the child’s body.

Table 1
Multilevel influence of dance activity on the development of young children

Development 
component Characteristics of the impact

Physical development It helps to strengthen the muscular system, develop flexibility, endurance and correct posture.
Improves hand-eye coordination for accurate perception and reproduction of movement.
Provides integration of fine and gross motor skills.
Promotes the formation of new neural connections and enhanced interaction between the cerebral 
hemispheres, which ensures the integration of motor, speech and cognitive functions.
Development of spatial orientation in time and space.

Emotional maturation Creates conditions for safe emotional expression and the development of self-regulation skills.
Promotes the development of imagination, creative thinking and inner emotional experience through 
improvisational elements.
Develops the ability to self-discipline and adapt to the rules of the learning environment.

Social awareness Develops non-verbal forms of communication, the ability to empathize and interact in a group.
Forms awareness of personal role in the group, promotes cohesion and joint activities.
Ensures the assimilation of basic socio-cultural norms and values through physical activity.

Cognitive development Activates cognitive processes: attention, memory, thinking through a combination of motor activity and 
learning tasks.
Develops bodily-kinesthetic, spatial, musical and interpersonal types of intelligence according to 
Gardner's theory of multiple intelligences.
Promotes the formation of logical and mathematical concepts in the study of choreographic structures 
and sequences.

Notes: compiled by the author based on the following sources: (Faber, 1994; Faber, 2005; Gardner, 1983; Hall, 1959; Piaget, 1963).
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It is worth noting that Dmitry Kazko’s methodol-
ogy is highly effective for the early development of 
children’s dance skills. Its main advantages are the 
integration of game elements, fairy tales and senso-
rimotor exercises, which makes the learning process 
interesting and accessible for kids. This approach 
contributes not only to the physical development of 
children, but also shapes the emotional component 
of dance, developing creativity. The methodology is 

promising for implementation in preschool education 
institutions and children’s dance studios, ensuring the 
harmonious development of the child at an early age.

Figure 2 illustrates a logically structured three-
level model of teaching ballroom dance to children, 
reflecting the principles of age periodization and grad-
ual complication of educational and choreographic 
material. Each stage corresponds to a certain psycho-
physiological level of the child’s development, which 

Fig. 1. Model of the author’s methodology by Dmitry Kazko
Notes: the author’s own development.

 Model of the author's methodology by Dmytro Kazko 

Basic principles of the methodology: 
1.Development through play: Fairy tale stories and characters help children learn dance moves, making 
learning a fun process.  
2. Sensorimotor approach: Development of fine motor skills of fingers, feet and hands, which is the basis 
for proper movement technique and coordination.  
3. Smooth transition to classical technique: Simplification of movements and positions at the initial stage 
ensures the gradual mastery of classical elements.  
4. Emotional involvement: The use of fairy tales and role-playing games creates emotional engagement, 
which contributes to the development of dance skills and a positive attitude towards learning.  
5. Development of correct posture and balance: Specific exercises to develop proper posture, balance and 
coordination through natural movements and game tasks. 

Methodological approaches: 
1. Fairy tale approach: Using fairy tales to teach movements allows you to create a visual and emotional 
association with dance positions. For example, to learn foot positions, children can imagine that the right 
and left legs quarreled and must make up through the correct execution of the movement. 
2. Warming up fingers and feet: Through finger and foot exercises, children are given the opportunity to 
develop flexibility and coordination, which is the basis for performing complex dance moves. 
3. Game exercises for posture: Through role-playing games, where children pretend to be princesses with 
crowns on their heads or butterflies, they naturally learn correct posture and good body mobility. 
4. Musical exercises: Children learn to feel music through movements to the rhythm of a waltz or cha-cha-
cha, which helps to develop musical sensitivity and rhythmic sense. 
5. Role play: Through role-playing (e.g., “butterfly”, “elephant”, “flying bird”), children emotionally 
experience dance movements, which allows them to learn the basics of choreography more deeply. 

Results of the methodology application: 
1. Quick learning of basic positions: Children learn basic dance positions faster, such as proper foot, arm 
and body positioning. This is achieved through playful and storytelling methods that stimulate 
memorization through association. 
2. Improving coordination and flexibility: Thanks to special exercises aimed at developing motor skills, 
children improve their ability to make precise movements, which is important for dance, which also 
includes the development of flexibility and mobility of the body. 
3. Increasing interest in dance: Through interactive and emotionally engaging teaching methods (such as 
stories, role-playing, sensorimotor exercises), children become more interested in dance classes, which 
helps to maintain their enthusiasm. 
4. Easier transition to classical teaching methods: Children who have been trained in this methodology are 
much easier to adapt to more traditional dance techniques after the age of 6, as they already have a 
developed base on which to build more complex elements. 
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allows to optimize the learning process and ensure its 
effectiveness.

At the first stage (3–4 years old), the focus is on 
sensorimotor development, mastering the rhythm and 
forming a positive motivation to practice. The use 
of fairy tales and game forms promotes emotional 
engagement and increases the level of mastery of 
basic positions and movements.

The second stage (4–5 years) is focused on the 
development of coordination, 

interaction in pairs and mastering the first combi-
nations of movements. The use of balance and spatial 
exercises allows children to develop a sense of bal-
ance and rhythmic organization of motor activity.

The third stage (5–6 years old) provides prepa-
ration for classical education. Structured classes are 
aimed at forming clear ideas about dance positions, 
improving technical training and developing emo-
tional expressiveness. Thus, the methodology ensures 
a smooth transition from game forms to elements of 
classical technique, which is pedagogically appropri-
ate and effective in working with preschoolers.

A comprehensive study of the results of the edu-
cational process has shown the high efficiency of 
the author’s Kazko methodology in working with 

preschool children. According to empirical observa-
tion, 82% of children who completed the full course 
of this program demonstrated positive dynamics in 
physical and psycho-emotional development, which 
confirms its pedagogical feasibility and scientific 
and methodological validity. In the process of imple-
menting the methodology, a significant increase in 
such parameters of physical development as: coor-
dination of movements (accuracy and coherence of 
motor actions), flexibility (mobility of the articulatory 
and ligamentous apparatus), endurance (resistance to 
physical activity), sense of rhythm and musical phrase 
(rhythmic and intonation sensitivity) was recorded. It 
is worth noting that the achievement of such results 
was made possible by using an innovative approach 
that combines the structured elements of classical 
dance technique with game forms, fairy tales, and 
imaginative thinking. The use of these components 
helps to create a positive emotional background in the 
classroom, which, in turn, increases the level of learn-
ing and motivation to learn.

Along with physical indicators, the socio-psy-
chological aspects of the pupils’ personal develop-
ment have also improved significantly. The children 
demonstrated increased self-confidence, improved 

 

Structural and phased organization of the educational process 

Stage I (age 3-4 years): Initial introduction to dance 

• Development of basic motor skills through outdoor games and exercises. 
 

• Familiarization with elementary dance positions based on story and game images (fairy tale characters, stories). 
 

• Performing sensory exercises, finger gymnastics and exercises to develop flexibility and strength of the feet. 
 

• Formation of initial musical hearing and rhythmic sense through interactive tasks (clapping, stomping in a given rhythm). 

Stage II (age 4-5 years): Development of coordination and mastery of elementary 
movement combinations 
 
• Developing skills of interaction with a partner through story and game tasks. 
• Performing exercises to develop balance, spatial orientation and smooth transitions between movements. 
• Mastering the first elementary dance combinations adapted to the age level of physical development of 

children. 

Stage III (age 5-6 years): Preparation for classical dance technique 
• Formation of a clear understanding of basic dance positions and basic movements. 
• Improving pair interaction within the framework of clearly organized exercises. 
• Development of emotional expression through dance and gradual mastery of elements of classical technique in an 

adapted form. 

Fig. 2. Stages of teaching children ballroom dance according to Dmitry Kazko’s methodology
Notes: the author’s own development.

Kazko D. First victories: how the author’s technique led students to international successes
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communication skills, openness to interaction, and 
high adaptability to public speaking. According to 
their parents, there have been noticeable shifts in 
self-regulation of behavior, concentration and emo-
tional stability in everyday life. The effectiveness 
of the methodology has not only qualitative but also 
quantitative evidence in the form of students’ achieve-
ments at prestigious dance competitions:

– “Diamonds Spring cup”, 2024, Vinnytsia – 
I place (Juvenile 1, Super Baby category);

– “Bar Cup”, 2024, Bar – I place (solo category, 
girls, debut);

– “Golden Pectoral”, 2024, Khmelnytskyi – 
I place (Solo Girls under 5);

– “Freedom to People Cup of Ukraine”, 2025, 
Kyiv – finalists (category children, school).

It is worth emphasizing that a number of stu-
dents continue their artistic development in older age 
groups, participating in master classes with leading 
international choreographers and preparing for per-
formances at European championships. This demon-
strates the sustainability of the formed learning moti-
vation, deep involvement in art, and a high level of 
mastery of fundamental choreographic knowledge 
and skills.

Thus, we can note that the relevance of this meth-
odology is due to its ability to take into account the 
psychophysiological characteristics of young pre-
school children, which is not always provided for in 
traditional systems of choreographic training. Classi-
cal approaches, as a rule, do not provide a sufficient 
level of emotional involvement and accessibility of the 
presentation of educational material for children aged 
3–4 years. The proposed methodology, on the other 
hand, is based on the integration of motor activity with 
a creative component: children do not just repeat after 
the instructor, but live through dance images through 
play, fairy tales, rhythm, improvisation, and sponta-
neous movement. This contributes to the harmonious 
development of emotional intelligence, imagination, 
and intrinsic motivation to learn. The methodology 
provides: formation of basic choreographic skills in 
a playful way; education of aesthetic perception of 
movement and music; development of communication 
competencies; effective preparation for further in-depth 
training in the field of performing arts.

Thus, the author’s methodology not only performs 
the function of adapting the child to the choreographic 
process, but also becomes a powerful factor in the 
holistic development of the individual, contributes 
to the formation of his or her creative potential and 
social maturity. It is worth noting that this methodol-
ogy should be considered as promising for implemen-
tation in the system of out-of-school art education, 
as it is an effective means of early artistic and aes-
thetic socialization of children, contributing to their 
harmonious development and formation of emotional 
sensitivity through interactive learning and creative 
methods.

Conclusions. Based on the analysis, it was found 
that the introduction of the author’s methodology 
for teaching ballroom dancing in preschool age is an 
effective tool not only for the formation of basic cho-
reographic skills, but also for the harmonious devel-
opment of the child’s personality. Dmytro Kazko’s 
methodology involves the use of a set of pedagogical 
tools adapted to the age and cognitive characteristics 
of preschoolers, which ensures an improvement in the 
quality of learning dance material, the development of 
coordination of movements, musicality and volitional 
self-regulation. It is worth noting that the results of 
the methodology testing have confirmed its effective-
ness in the practice of out-of-school art education, 
as evidenced by the success of pupils at national and 
international competitions. Thus, this methodology 
can be recommended for implementation as a promis-
ing means of early artistic and aesthetic socialization 
and creative development of preschool children.

The practical significance of the study lies in the 
fact that the conclusions formulated by the author can 
be used to improve the content of educational pro-
grams in the field of out-of-school choreographic edu-
cation of preschool children and to develop method-
ological recommendations for the implementation of 
ballroom choreographic training in preschool educa-
tion institutions. The obtained results can become the 
basis for further scientific research aimed at studying 
the influence of choreographic activity on the emo-
tional and personal development of preschool chil-
dren and studying the effectiveness of various ped-
agogical approaches to the choreographic training of 
preschool children.
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