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PRACTICAL METHODS OF DEVELOPING GLOBAL COMPETENCE
IN UKRAINIAN STUDENTS

The article examines the importance of integrating global competence into higher education and presents interactive
teaching methods that foster its development. Global competence involves a combination of cognitive, emotional, and
civic skills that enable individuals to engage effectively with global and intercultural issues. In light of global trends and
Ukraine's educational goals, cultivating this competence has become a critical priority.

The article analyzes various interactive pedagogical strategies — such as structured debates, dynamic discussions,
Story Circles, the Development Compass Rose, the Chapati method, the Why-Why-Why chain, Project-Based Learning
(PBL), and the Future Workshop Method — as effective tools for engaging students in reflective, collaborative, and action-
oriented learning. Drawing on international experience, it highlights how these methods build students’ capacity for
critical thinking, empathy, cultural awareness, and responsible citizenship.

Each method is examined for its pedagogical value and practical application, with suggestions for adaptation to the
Ukrainian higher education context. Each method is designed to be easily introduced in the existing curriculum, either
discussing the world news or making predictions about the future based on current global issues. An important role in the
development of intercultural competence, as one of the key components of global competence, and in overcoming cultural
stereotypes is played by the use of the Story Circles method. The article emphasizes the importance of student engagement,
real-world relevance, and intercultural dialogue in learning environments. It also outlines directions for future research,
including the need for empirical validation and exploration of digital innovations to enhance global competence education.

Key words: global competence, action-oriented learning, critical thinking, intercultural awareness, higher education
institutions.
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sUKIaA0ay Kaghedpu aHniticbKoi MO8U MEXHIUH020 CNpAMY8aHHA Nel
Hayionanvnozo mexuiunozo ynieepcumemy Yxpainu

«Kuiscoxuti nonimexuiunuu incmumym imeni leops Cikopcbko2o»
(Kuis, Yxpaina) taniaanoshkova@gmail.com

MNPAKTUYHI METOAU ®OPMYBAHHSA INIOBAJIBHOI KOMIIETEHTHOCTI
YKPATHCBKUX CTYJIEHTIB

Y emammi posenaoaemoca eaxciugicmo inmezpayii 2100a1bHOI KOMREMEHMHOCMI 8 CUCIeMY 8UlOl 0ceimu ma nooa-
10MbCs THMEPAKMUGHT MeMoOU HAGUAHHA, WO Cpusioms il poseumky. Io0banena KomMnemeHmuicms OXONIIOE NOECOHAHMHS
KOCHIMUBHUX, eMOYIUHUX I 2DOMAOSHCOKUX HABUYOK, SIKI 00360510Mb 0COOAM eheKmUHO 63aEMOOImu 3 2100AIbHUMU Md
MIHCKYIbMYPHUMU Npodemamu. 3 0210y Ha 2100anbHi meHOeHyii ma oceimui yini YKpainu, po36umox yici komnemenmnocmi
cmae akmyanbHUM 3a60aHHSM.

Y cmammi ananizyiomoca pisnomanimui inmepaxmueni neoazo2iyuni Memoou — 30Kpema CmpyKnyposami oebamu, OuHa-
MiyHI Ouckycii, memoo «Kono icmopiiy, «Komnac po3eumkyy, memoo « Yanamiy, 1anytoxcok « domy-uomy-4omyy, npoekmue
nasuannsi (PBL) i memoo « Ceminap matioymmns020» — K eqhekmueHi IHCmpyMeHmu 3a/Iy4eHHsl ChyOeHmie 00 peqhieKCusHO2o,
Konabopamusenozo ma 0itioozo naguanHa. CRUparducy Ha MIdCHApOOHULL O0CEIO0, aBMOpPU NOKA3VIOMb, SK Yl MeMOOU PO36U-
8alOMb Y CMYOEHMI8 KPUMUYHE MUCTICHHS, eMNAMIt0, MIXCK)/IbINYPHY 00I3HAHICMb i 8I0N06I0AIbHE 2POMAOAHCNGO.

Kooicen i3 memodie pozensioaemvpcs 3 no2nady nedazociunoi yitHoCmi ma npakmuyuHo20 3aCmMoCy8anis, i3 npono3uyiamu
w000 adanmayii 00 YKpaincbko2o KoHmercmy euujoi ocsimu. Memoou neeko inmezpyeamu 8 iCHYIOUI HAGUAIbHI NPOSPAMU —
5Ky popmi 062080penisl CEIMOBUX HOGUH, MAK i Y 8UIAAL NPOSHO3YBAHHS MALIOYMHBO20 HA OCHOBI AKMYAIHUX 2N00ATbHUX
BUKIIUKIG. Badicnuee micye 6 po36umKy MidicKyIbnypHOI KOMREMEHMHOCI, SIK OOHIEL 3 CKIA00BUX 2/100AIbHOI KOMNEmeHm-
HOCMI, Ma NOOOLAHHS KVIbIYPHUX CIMepeomunis € ukopucmanis memooy «Kono icmopity. ¥ cmammi niokpecuoemocs
BANCIUBICI 3ATTYHEHHS CHYOEHMIB, NPAKMUYHOIL 3HAYYWOCHT A MIXCKYIbIMYPHOZ20 dianoey 8 ocsimubomy npoyeci. Taxooc
OKpecneHo HanpAMU ROOATLUUUX OOCTIONHCEHDb, 30KpeMa NOMpPety 6 eMnipuiHoMy NiOmMeepONCceHHi epeKmueHOCmi ONUCaHUx
Memooi6 ma 6UGHEHHI MONCTUBOCIEN YUPDPOBUX THHOBAYITL /5L PO3GUIMKY 2N0DATILHOT KOMNEeMeHMHOCMA.

Kniouosi cnosa: enobanvha komnemenmuicmo, Oilloge HAGUAHHA, KPUMUYHE MUCIEHHS, MIJCKYIbMYPHA OOI3HANICMY,
3aKIA0U BUUOT OCBIMIU.

ISSN 2308-4855 (Print), ISSN 2308-4863 (Online) 289



...............................................................................

Problem Statement. In the context of increasing
globalization and interdependence among nations,
integrating global competence into the educational
process of higher education institutions has become
a critical priority. This integration serves several vital
purposes. It prepares students to function effectively
in international environments, enabling them to nav-
igate cultural differences, meet global standards, and
respond to cross-border challenges. Furthermore, it
fosters the development of essential skills such as crit-
ical thinking, cultural awareness, and effective com-
munication — skills that are fundamental to inclusive
and dynamic learning experiences and professional
success in the global labor market.

Research analysis. Global competence is a
multifaceted concept that encompasses cognitive,
socio-emotional, and civic dimensions. It has been
the subject of scholarly interest both in Ukraine and
abroad. Notably, the concept originated and gained
momentum in the United States, where it has been
extensively studied and supported by influential
organizations such as the Organisation for Economic
Co-operation and Development (OECD) and the
Asia Society (Asia Society/OECD, 2018). Numerous
American and European researchers (Balistreri et al.,
2012; Boix Mansilla & Jackson, 2011; Hunter et al.,
2006; Kjellgren & Richter, 2021) have contributed
to the theoretical and practical understanding of how
global competence can be integrated into educational
systems .

Nevertheless, the concept is rapidly gaining
popularity in Ukraine, and more and more Ukrain-
ian educators and academicians (ABmentok, 2018;
beskoposaiina, 2023; Kpasuenko, UlkimpHa, 2024;
Tonouxo, boparor, 2024; ®denopenko ta iH., 2023)
are showing interest in the process of fostering global
competence in teachers and students at primary, sec-
ondary, and higher education institutions.

While Ukrainian scholars have increasingly
engaged with the theoretical dimensions of global
competence, there remains a gap in terms of practi-
cal, classroom-level strategies for cultivating it within
national institutions of higher learning. With growing
recognition of the importance of this competence in
the Ukrainian educational context, there is a need to
examine effective methodologies that can be adapted
to local conditions.

Purpose of the article. This article aims to explore
a range of interactive methods that can be effectively
used to foster global competence in students. The
focus is placed on analyzing the experience and con-
tributions of foreign educators and scholars to iden-
tify practical strategies that may be applicable in the
Ukrainian context.
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Main material. Global competence includes a
range of interrelated skills and dispositions that ena-
ble individuals to interact successfully across cultures
and to engage meaningfully with global challenges.
According to the OECD framework, global compe-
tence comprises four key dimensions: (1) the ability
to critically examine global and intercultural issues
such as poverty, inequality, migration, and environ-
mental sustainability; (2) the capacity to understand
and value different perspectives and worldviews;
(3) the ability to engage in open, respectful, and con-
structive interactions with people from diverse back-
grounds; and (4) the readiness to take responsible
and collaborative action toward sustainable develop-
ment and collective well-being. These dimensions are
interconnected and collectively form the foundation
of global competence.

In response to these imperatives, many higher edu-
cation institutions in the United States and Europe
have adopted pedagogical strategies that move beyond
traditional instruction. Instead of solely delivering fac-
tual knowledge, educators seek to involve students
in experiential and interactive learning processes that
emphasize comparison, reflection, analysis, and prob-
lem-solving (Reimers, 2009: 5). The scholarly con-
tributions of American educators (Deardorff, 2020;
Educating for Global Citizenship, 2014) underscore
the value of active, student-centered learning in the
development of global competence. Among the most
effective methods identified are discussion-based
approaches (e.g., debates, Story circles, the “Why-why-
why?” method, the Development Compass Rose, and
Chapati method), cooperative and project-based learn-
ing, service learning, and game-based strategies such
as role-playing and “Predicting the future” technique.

Based on the experience of the foreign educators we
examined the selected examples of how these interac-
tive methods can be implemented in Ukrainian higher
education to cultivate students’ global competence.

Debate and Discussion. Structured debates are a
particular classroom discussion format that is increas-
ingly used in both secondary and higher education to
raise students’ awareness of global and intercultural
issues, as well as to help them practice communication
and argumentation skills. In this format, students are
assigned to a team supporting or opposing a controver-
sial view, such as: “The Internet should be censored” or
“Hosting the Olympics is a good investment.” Often,
students are asked to take a side opposite to their per-
sonal views (Asia Society/OECD, 2018: 24).

A variant of this method is dynamic debates, which
help students learn to express their views with justifi-
cation, defend them, listen to others’ perspectives, and
potentially revise their views during the debate. This
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dynamic involves physical movement around the class-
room. The instructor places a sign reading “Agree” (or
arelated image, such as a thumbs-up) on one side of the
room, and “Disagree” on the other. After the instructor
reads a statement, students must choose the side that
matches their beliefs. Then, the instructor asks some-
one to justify their choice. After hearing opposing argu-
ments, students are given the chance to change sides if
they have changed their opinion.

Organized discussions help students learn to express
their own opinions, back them up with evidence, lis-
ten for understanding, and be open to changing their
minds when presented with new information. Students
can express disagreements, biases, and culturally influ-
enced beliefs in classroom discussions. To stimulate
discussion, instructors often use videos, images, or
texts that provoke thought. Students then offer their
arguments, comment, and present differing viewpoints.
Reflective dialogue encourages active listening and
thoughtful responses. Through such exchanges, stu-
dents realize there’s not always a single right solution
to a problem. They learn to understand why others hold
different views and to reflect on the origins of their own
beliefs (Asia Society/OECD, 2018: 24).

Although students should be free to ask questions
and express their views, the instructor may guide the
discussion to achieve learning goals. For example, if
the goal is to enhance intercultural competence, the
instructor might ask guiding questions such as,

‘What causes communication failures?” and
prompt students to explore why cultural diversity may
lead to tension or misunderstanding.

A variation of this method is discussing current
events. In this way, students learn about world and
local events and how these relate to what they are
studying. Discussing global events in context helps
students show commitment to sustainable develop-
ment and develop a sense of responsibility for global
issues. Surveys also show that discussing world
events and global issues in class can foster students’
self-awareness and self-efficacy regarding global
challenges (Round Square & Research School Inter-
national, 2019: 24). These discussions can also occur
as part of extracurricular activities such as speaking
clubs, conferences, exchange programs, social pro-
jects, and academic competitions. All of these activi-
ties enhance adaptability, the ability to see other view-
points, openness to diversity, respect for people from
different cultures, attitudes toward immigrants, and
awareness of intercultural communication.

Story Circles. Dr. Darla K. Deardorff (Executive
Director of the Association of International Education
Administrators, UNESCO Chair of Intercultural Com-
petences at Stellenbosch University in South Africa,
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and research fellow at Duke University in North Car-
olina) developed a method that fosters intercultural
competence and understanding and is easy to adapt to
any classroom (Asia Society/OECD, 2018: 24).

The story circle method is used in higher educa-
tion institutions worldwide to help students practice
key intercultural skills, including respect, cultural
self-awareness, and empathy (Deardorff, 2020).
According to the procedure, the instructor divides the
group into circles of five or six students. Each person
introduces themselves by sharing a few biographical
details. Then, each student shares a 3-minute story
about the first time they noticed differences among
people — such as skin color, clothing, language, reli-
gion, etc. Other students listen without interrupting
or commenting. Once all stories are shared, students
take turns reflecting on what stood out most from each
story. The instructor then poses questions such as:
‘What themes did we notice?’, ‘What surprised us?’,
and ‘What did we learn?’ Groups then come together
for reflection and summary. As a final task, each
student writes an essay on how their perspectives
changed and how this will affect their future inter-
actions with others. Professor Deardorff (Deardorff,
2020) notes that using this method worldwide, she has
seen how profoundly students’ attitudes toward peers
changed after just one story circle session.

Thus, the story circle method can be applied in
multicultural groups or with international students to
create a supportive learning environment, overcome
cultural stereotypes, and foster intercultural commu-
nication.

Development Compass Rose. This method can be
used with any learning material — whether a photo,
article, or story. The Development Compass Rose is
a tool for exploring and discussing various topics and
guiding the conversation effectively. It is based on a
schematic compass where instead of the traditional
North, South, East and West, the four main com-
pass points represent: Natural/ecological questions,
Economic questions, Social and cultural questions,
Who decides? Who benefits? (i.e. political ques-
tions). Students, working in large or small groups, ask
questions related to a given topic/image/subject, and
then categorize those questions according to the com-
pass directions. This promotes deeper discussion and
inquiry. The method develops students’ critical think-
ing, collaboration skills, and discussion culture. It can
be applied even with limited resources and in any aca-
demic discipline, adjusting the focus areas as needed.

Chapati Method (from Hindi, meaning ‘thin round
bread’). This method explores various aspects of
today’s challenges at the local, national, and global
levels, promoting awareness of the interconnected-
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ness of all areas of human activity. It involves draw-
ing three overlapping circles on a board or paper,
representing the local, national, and global levels. In
the center, where the circles overlap, students write
the topic to be discussed. They analyze how the issue
relates to each level, discuss in groups, and record
their insights in the appropriate circle. This method
builds global awareness, highlights interdependence,
and fosters an understanding of cause-and-effect rela-
tionships in human activity.

The ‘Why-Why-Why’ Chain. This method helps
students identify the root causes of a phenomenon,
fostering an understanding of links between local and
global events. The instructor defines the problem,
then prompts students to suggest potential causes,
repeatedly asking “Why?” to delve deeper. Students
are encouraged to extend these cause-effect chains
independently after brainstorming. To further pro-
mote problem-solving, creative thinking, and active
citizenship, students may also be asked to propose
solutions to the issues under discussion.

Project-Based Learning (PBL) offers students the
opportunity to work collaboratively on authentic, real-
world projects that would typically require professional
skills and approaches. This method fosters essential
competencies such as planning, effective communica-
tion, respect for diverse perspectives, conflict resolu-
tion, and adaptability. As such, PBL is a powerful ped-
agogical strategy for cultivating global competence. It
can be adapted across various educational contexts, age
groups, disciplines, and thematic areas. Notably, stu-
dents from different countries can collaborate on joint
projects through platforms like iEARN, which are spe-
cifically designed to facilitate intercultural exchange
(OECD/Asia Society, 2018: 24).

Effective collaboration in PBL requires that stu-
dents feel safe and supported, and that the project
tasks and goals are clearly defined. To maximize the
impact of project-based learning and ensure align-
ment with its educational goals, the Global Edu-
cation Center (https://www.globaleducationcenter.
org/) recommends using the ‘SAGE’ criteria: Student
Choice, Authentic Experience, Global Significance,
and Exhibit to a Real Audience (OECD/Asia Society,
2018: 25-26). Each element is essential to a meaning-
ful PBL experience:

Student Choice: Learners should have a degree
of autonomy in determining how they complete their
projects. This promotes a sense of ownership and
accountability while encouraging educators to clearly
communicate expectations. Empowering students
through choice enhances motivation and engagement.

Authentic Experience: Projects should mirror real-
world challenges and processes, reflecting the ways
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globally competent professionals address complex
issues outside the classroom.

Global Significance: Topics should have global
relevance, encouraging students to apply disciplinary
knowledge to real-world problems. This approach
cultivates students’ commitment to meaningful global
engagement and problem-solving.

Exhibit to a Real Audience: Students should pres-
ent their work to an authentic audience and receive
constructive feedback, reinforcing the value of their
efforts and providing opportunities for reflection and
growth.

A compelling example of this approach is found
at the University at Albany, State University of New
York (https://www.albany.edu), which partners with
the virtual PBL platform Riipen. This collaboration
enables faculty to integrate real-world projects into
their courses by connecting with regional, national,
and international partners. The platform supports a
wide range of academic disciplines and delivery modes
(face-to-face or remote, undergraduate or graduate).
All projects are developed and implemented jointly
with external collaborators. For instance, Commu-
nication students may work with a financial services
company to audit internal communication processes,
while Education students might develop career readi-
ness resources in partnership with a youth enrichment
organization.

Ultimately, collaborative project-based learning
strengthens students’ logical reasoning and teamwork
skills. By engaging in shared tasks, students come
to understand that successful collaboration requires
respect, active listening, openness, and empathy —
qualities that are integral to the development of global
competence.

The Future Workshop Method is a gamified instruc-
tional strategy that engages students in envisioning
and critically evaluating future scenarios, encourag-
ing them to explore potential solutions to anticipated
global challenges. This method can be effectively
integrated into discussions surrounding the Sustain-
able Development Goals (SDGs). After being intro-
duced to the SDGs, students are guided to examine
progress toward a selected goal at local, regional, and
global levels.

Working in groups, students are tasked with invent-
ing fictional news headlines they might encounter
between the years 2030 and 2050. In the next phase
of the activity, they categorize these headlines into
four future scenario types: (1) probable and desirable,
(2) probable and undesirable, (3) improbable but
desirable, and (4) improbable and undesirable. Spe-
cial attention is given to the second and third catego-
ries — students are prompted to discuss how undesirable
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outcomes may become likely if no preventive actions
are taken, and how desirable but unlikely futures will
remain unattainable without intentional intervention.

Subsequently, groups select one or more of the
headlines that reflect current or emerging global chal-
lenges. Through collaborative analysis, they identify
actionable strategies to address these issues, thereby
transforming abstract concerns into tangible prob-
lem-solving opportunities.

This gamified approach not only enhances students’
analytical and critical thinking skills but also promotes
global citizenship. It fosters a sense of personal and
collective responsibility, deepens students’ awareness
of the consequences of inaction, and emphasizes the
importance of proactive, collaborative efforts in creat-
ing a more sustainable and equitable future.

Conclusions. In the face of growing globaliza-
tion and increasing interconnectedness of societies,
the integration of global competence into higher edu-
cation has become a strategic necessity. This article
explored a range of interactive pedagogical methods
that can be effectively employed to cultivate global
competence among university students. These meth-
ods promote not only cognitive development but also
emotional intelligence, intercultural awareness, and
civic engagement.

...............................................................................

The findings demonstrate that interactive and
student-centered approaches encourage reflection,
dialogue, collaboration, and problem-solving, all of
which are foundational to global competence. These
methods are flexible, adaptable to various academic
disciplines, and applicable in both in-person and
online settings. Importantly, they can be contextual-
ized within the Ukrainian educational environment,
enriching national pedagogical practices while align-
ing them with global standards.

By adopting such approaches, educators can better
prepare students to thrive in diverse and dynamic global
contexts. Implementing these strategies will support
the development of socially responsible, empathetic,
and globally competent graduates who are equipped to
respond to the challenges of the 21st century.

Future research should focus on evaluating the
effectiveness of these interactive methods through
empirical studies in diverse Ukrainian higher edu-
cation settings. Longitudinal studies can track the
impact of such methods on students’ global compe-
tence development over time. Furthermore, explor-
ing the integration of digital tools and Al-assisted
platforms within these interactive strategies may
offer new opportunities for scalable and personalized
global competence education.
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