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SUSTAINING EDUCATIONAL LEADERSHIP IN CRISIS:
PRINCIPALS’ PRACTICES IN UKRAINE’S SCHOOLS AT WARTIME

Sustainability in education requires a comprehensive approach to school reform that fosters self-improvement,
adaptability, and resilience to shocks such as war or economic collapse. This study focuses on how leadership practices
contribute to sustainability in schools amidst socio-political and economic instability, specifically in the context of
Ukraine. Drawing on Leithwood et al. (2008) and Wahlstrom et al. (2008), the study explores how school leadership can
drive long-term improvements by embedding reforms directly into the school, transforming both teaching and learning
practices and school culture. The research emphasizes the importance of principals in revealing the potential within their
schools and utilizing leadership practices that promote collective efficacy develop faculty (pedagogical personnel) skills,
and foster collaboration. The study further highlights the role of capacity building in supporting sustainable change, which
allows schools to continuously improve student learning and adapt to new demands. The findings suggest that successful
leadership requires a focus on vision-setting, fostering professional development, redesigning organizational structures,
and managing instructional programs effectively. The study calls for reforms that go beyond short-term performance
measures, urging a more long-term approach to education system improvement that can withstand external challenges.

The qualitative study uses semi-structured interviews with 7 school principals from various regions in Ukraine. The
research explores their leadership strategies, challenges, and approaches to fostering sustainability within their schools
during times of crisis and finding answers to the research questions: 1) How do principals perceive their role in fostering
sustainability and long-term improvement in schools amidst socio-political and economic instability in Ukraine?;
2) What leadership practices contribute to the sustainability of schools during periods of crisis, particularly in conflict
war-affected areas?

The findings reveal that effective school leadership in Ukraine is focused on building the capacity of both individual
educators and the entire school community. Key leadership practices include setting a clear vision, developing professional
capacity, fostering collaboration, and managing instructional programs. Principals also emphasized the importance of
community engagement and resilience in ensuring the sustainability of educational reforms. Despite the challenges posed
by instability, principals who adopted these practices were able to maintain focus on long-term goals, ensuring that their
schools continued to improve and adapt in the face of adversity. The findings underscore that leadership practices that
promote capacity building and collective efficacy are essential to creating a sustainable education system capable of
weathering external shocks.

Key words: educational leadership, school principals, crisis management, Ukraine schools, organizational resilience.
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CTAJIE OCBITHE JIIAEPCTBO B KPU30BUX YMOBAX:
POJII JUPEKTOPIB KL B YKPATHI IIJ] YAC BIMHU

Cmanuii po36umox 6 0C8imi UmMazae KOMNJIEKCHO20 Ni0X00y 00 pedhopmy8aHHA UKL, AKUL CNPUSLE CAMOBOOCKOHANEHHIO,
aoanmueHoCmi ma Cmiikocmi 00 NOMPSACIHb, MAKUX K GIUHA YU eKOHOMIuHUL Konanc. L{e 0ocniocens 30cepedarcycmves
HAMOMY, AKJILOePCMBE0 CIPUSLE CIALOMY PO3GUMKY WKL 8 YMOBAX COYIANbHO-NOLIMUYHOL MA eKOHOMIYHOT HecmabiibHOCMI,
30kpema 6 konmexcmi Yrpainu. Cnupatouuce na pobomu Leithwood et al. (2008) ma Wahlstrom et al. (2008), docrioscenns
BUBYAE, SK KEPIGHUKU UKL MOJICYIMb CAPUAMU O0820CMPOKOGUM NOKPAWLEHHAM, BNPOBAOANCYIOUU pedopmu 6e3n0cepeonbo
6 WKONI, MPAHCHOPMYIOUU K MEMOOU BUKAAOAHHS MA HAGUAHHI, MAK [ WKinbHY Kyabmypy. [locriodcenns niokpecuioe
8ANCIUBICTNG POTII OUPEKMOPI6 WKL Y BUAGNIEHH] NOMEHYIANY 8 WKOIAX Md BUKOPUCMAHHI NPAKMUK 1i0epcmed, ujo
CRpUAIOMb KOJIEKMUBHIL e(eKmusHOoCMI, pO36UMKY HABUHOK uumenie ma cnienpayi. J{oCuiodcenHs makolc po3Kpueae
POb PO3BUMKY THOOCLKO20 NOMEHYIANY Y NIOMPUMYT CMIUKUX 3MiH, AKI 00360SI0Mb UKOIAM NOCMIUHO NOKPAUY8amu
HAUAHMA YYHI6 ma adanmysamucs 00 HOgux eumoe. Pesynomamu docniodcenns ceiovamv, wjo ycniuine KepieHUymeo
Mae 30cepeOumucs Ha Qopmy6anti 8i3ii, cnpusHHi NPopeciiinomy po3eumKy, pepopmyeanti opeanizayitinux cmpyKmyp
ma eQekmusHoOMy YNpasiinHi HAGUATbHUMU npozpamamu. JJocniodicents. peKOMeHOYE pehopmu, Wo GUXOOAMb 30 MeXHCI
KOPOMKOCMPOKOBUX NOKAZHUKIB eeKmuUeHOCMI, ma 3anpo8aodceHHs Oiibll 00820CMPOKO8020 NIOX0OY 00 MOOepHi3ayii
0C8IMHbOI cucmemu, 30amHo20 NPOMUCHOAMU 30GHIUHIM BUKIUKAM.

B pamxax sikicnoco docniddcenns Oyno npoeedeno inmeps'to 3 7 Oupexmopamu WKl 3 pisHUX pecionie Yrpaiuu.
Jlocnioocennst ananizye nidepcvki cmpamezii, SUKIUKU Ma NiOXo0u 00 CHPUSIHHS CMAIOMY PO3GUMK) WKL Y nepioo
Kpuzu ma oae 8ionogioi Ha maxi numants: 1) HAx oupexmopu cnpuiimaroms coio poib Y CHPUSHHI CIMAIOMY PO36UNKY
ma 00820CMpPOKOBOMY B0OCKOHALEHHIO WKL 8 YMOBAX COYIANbHO-NOMIMUYHOI Md eKOHOMIYHOI HecmabOiibHOCmi 6
Vrpaini?; 2) Axi npakxmuxu nidepcmea cnpusioms Cmaiomy po3eumky WKl y KpU3UcHi nepioou, ocobiueo 8 paoHax,
wo nocmpaxcoanu io GitHu?

Pesynomamu  docniodxcenns noxasyioms, wo egexmuene KepiGHUYmMeo wikonamu 6 Ykpaini 3ocepediscene Ha
PO36UMKY HOMEHYIANLY 5IK KOJICHO20 OKPEMO20 84umeisi, max i eciei wkinbHoi cnitonomu. Knowosi npaxmuxu nrioepcmea
BKIIOYAIOMb BU3HAYEHHST YimMKOI 8i3il, po36UmMoK Npo@ecitinoco NOMeHYiany, CHPUsHHA CRIGNpayi ma YNpagiiHHs
HABUANbHUMU npocpamamu. J[upekmopu wKin niOKpeciunu makoxtc 8aXCIUBICIb 3AIYVUeHHs 2pomMadu ma ii cmiukocmi
ona 3abesneyents CmMano2o0 po3GUMKy ocgimmuix pegopm. Heszeadcaiouu na eukiuku, nog'sisani 3 necmabinvricmio,
oupekmopu WKi, AKI 3aCmoco8yeanu yi npakmuku, 3mMo2iu 30CepeOumucs Ha 00620CMpPOKOSUX YinAX, 3abe3nevusuiu
nooanvute 800CKOHANEHHA MA A0aNMayilo CE0IX WIKil 8 YMO6AX HeCnpuAmaueux oocmasun. Pesynomamu 0ocnioxcenis
nIOKpecaoms, Wo Ji0epcmeo, sKe CAPUsE PO3GUMKY NOMEHYIaly ma KOAeKMUGHIN eheKmusHoCcmi, € HeoOXIOHO0
YMOBOIO OJi5i CMBOPEHHA CIIIKOT cucmemu 0c8imu, 30amHoi nPOMUCMOosmy 306HIUHIM NOMPACIHHAM.

Knrouosi cnoea: ocsimue nidepcmeo, Oupekmopu WiKil, YAPAGLIHHA KPU30BUMU CUMYAyisimu, wKoau Yxpaiuu,
VNPABIIHCbKA CMIUKICTb.

Introduction. Contemporary school leadership is
thus widely recognized as one of the most crucial fac-
tors influencing school effectiveness and serving as a
driver of change and strategic innovation through the
formulation of a clear vision, specific goals, and action-
able plans for implementation, monitoring, and evalu-
ation. Nevertheless, the disruption in the provision of
educational services caused by the war in Ukraine has
exposed significant gaps in school leadership theory,

particularly regarding the acquisition and application of
crisis management skills by many principals to swiftly
adapt to a radically altered reality and effectively
address emerging challenges at both instructional and
organizational levels. While crisis management has
been extensively theorized and successfully applied in
other contexts, it still lacks sustained attention within
the field of educational leadership, as evidenced by the
limited scope of empirical research in this domain.
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The recent data show that the infrastructure of
schools and kindergartens in Ukraine has suffered
immensely, with over 2,600 institutions either dama-
ged or destroyed. More than 200 schools have been
completely ruined, while over 1,600 have sustained
significant damage. This means that one in eight
schools across the country has been directly affected
by the war. The scale of destruction reflects not only
the physical toll on educational buildings but also
the profound disruption to the teaching and learning
process. Most alarmingly, around 7 million children
in Ukraine have been impacted — facing interrupted
schooling, displacement, and severe psychological
trauma (MOE, 2024).

In such circumstances, the need for sustainable
educational leadership becomes particularly urgent.
In our study, we define sustainable leadership in crisis
situations as the ability of school principals to main-
tain stability, remain resilient, and adapt to changing
conditions over time. This type of leadership empha-
sizes thoughtful decision-making aimed at sustain-
ing the learning process, offering consistent support
to teachers and students, and cultivating a culture of
collaboration and innovation even in the face of dis-
ruption. Building on studies that highlight the pivotal
role of leadership in effectively managing educational
challenges, we argue that sustainability in education,
especially under conditions of war, requires a robust
and adaptable approach capable of driving reforms
and securing continuity.

The role of principals is central to fostering resilience
and driving long-term improvement within Ukraine’s
education system, as their leadership practices directly
influence whether schools can withstand external shocks
while maintaining the quality of education. Beyond
administrative management and ensuring safety, prin-
cipals are tasked with developing and implementing
innovative initiatives that promote continuous growth
and advancement. Key aspects of their contribution
include supporting school resilience by building sys-
tems that enable adaptation while sustaining educational
standards, introducing innovative leadership practices
that drive development despite adversity, encouraging
community engagement through schools’ participa-
tion in local volunteer projects to strengthen school—
community relations, and fostering social responsibility
by implementing volunteer programs that cultivate stu-
dents’ civic engagement, personal growth, and collective
responsibility (Ertem, 2024).

This gap underscores the relevance of our study, which
seeks to examine how school leaders in Ukraine exercise
sustainable leadership in the face of war, by identifying
the strategies, practices, and competencies that enable
principals to foster resilience and adaptability.
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Theoretical framework and research methods.
The concept of the crisis management life cycle has
been widely discussed in the literature, with early
models providing the foundation for contemporary
frameworks in both organizational and educational
contexts. One of the earliest and most influential con-
tributions was offered by Fink (1986) who conceptu-
alized crisis as a dynamic process unfolding through
four distinct stages: the prodromal, acute, chronic,
and resolution stages. At the prodromal stage, pro-
active crisis management is emphasized, as leaders
attempt to recognize warning signs of an impending
crisis, resembling the pre-crisis stage of Coombs’s
three-stage model. The acute stage, initiated by a trig-
gering event, represents the manifestation of the crisis
and its immediate damage, while the chronic stage
captures its longer-term effects, including organiza-
tional recovery and prolonged disruption. Finally, the
resolution stage signals closure, echoing Coombs’s
post-crisis stage, though with less focus on long-term
organizational learning (Coombs, 1999).

Building on this foundation, Mitroff (1994) pro-
posed a cyclical five-stage model: signal detection,
probing and prevention, damage containment, recov-
ery, and learning. Mitroff’s first two stages highlight
proactive organizational efforts before a crisis emerges,
aligning with Fink’s prodromal stage and Coombs’s
pre-crisis phase, yet extending them by explicitly
addressing the need for structured probing and pre-
vention. The latter three stages parallel Fink’s acute,
chronic, and resolution stages but add depth by distin-
guishing recovery and learning. Unlike Fink, who lim-
ited recovery to varying rates of return, Mitroff empha-
sizes organizational strategies for regaining stability
and highlights learning as a critical process to prevent
crisis recurrence. Coombs’s model similarly acknow-
ledges learning as integral, underscoring the necessity
of embedding lessons into organizational practice. Col-
lectively, these early models established a progression
from proactive preparation to recovery and learning,
providing a cyclical understanding of crisis processes.

Recent scholarship has adapted these foundational
models to the educational context, particularly in light
of crises such as the COVID-19 pandemic. Grissom
and Condon (2021) proposed an adapted framework
for school leadership crises with five phases: (i) miti-
gation/prevention, (ii) preparedness, (iii) response,
(iv) recovery, and (v) learning. These phases align
with broader crisis management models but are tai-
lored to the specific responsibilities and capacities of
educational institutions. The framework depicts cri-
sis management as a continuum encompassing pre-
crisis, in-crisis, and post-crisis stages, with gradual
transitions except for the sudden trigger event mar-
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king the onset of crisis response. Importantly, this
model emphasizes differentiated readiness, requiring
school leaders to adopt varied leadership practices
suited to each stage (Grissom & Condon 2021).

The mitigation and prevention phase includes risk
identification and long-term activities aimed at redu-
cing vulnerabilities, echoing Mitroff’s signal detection.
Leaders are advised to conduct safety audits and man-
age hazard assessments to minimize threats (Robertson,
2017). Crisis preparedness then involves the establish-
ment of comprehensive crisis management plans that
draw upon risk assessments, define roles, and prepare
communication strategies (Kennedy-Paine et al., 2013;
Gainey, 2010; Connolly-Wilson & Reeves, 2013).

Given that leadership is central to effective crisis
management, educational research has sought to iden-
tify the specific competencies and practices required
for navigating crises. Smith and Riley (2012) high-
lighted nine critical attributes of successful school
crisis managers: strong communication, procedural
intelligence, synthesis skills, optimism and tenacity,
flexibility, intuition, empathy, creativity, and decisive
decision-making. These qualities emphasize both
cognitive and affective capacities needed for manag-
ing crises in highly complex environments.

Other studies clustered crisis leadership competen-
cies into three broad categories: (a) promoting care,

...............................................................................

collaboration, and resilience by fostering well-being
and community among students, staff, and families;
(b) managing organizational and informational resources
to maintain continuity while adapting systems under
stress; and (c) developing agile and holistic management,
encompassing distributed leadership, systemic thinking,
and flexible organizational practices. These findings
underscore that effective crisis leadership requires not
only immediate response capacity but also relational and
systemic approaches that support both short-term stabil-
ity and long-term adaptability (Schechter et al., 2022).
Across these models and studies, crisis manage-
ment is understood as a cyclical and multi-phased pro-
cess requiring proactive risk assessment, decisive crisis
response, structured recovery, and continuous organiza-
tional learning. While early frameworks such as those
by Fink and Mitroff laid the groundwork for understand-
ing crisis as a dynamic lifecycle, contemporary adap-
tations emphasize the unique contexts of educational
leadership. The literature suggests that successful cri-
sis management in schools depends on both structured
organizational strategies and the personal competencies
of leaders, ranging from communication and empathy
to adaptability and systemic thinking. These insights
provide a foundation for developing leadership training
programs that can strengthen schools’ resilience in times
of crisis and better equip leaders for future challenges.

Table 1
Comparison of crisis management models
Author / Model Main Stages Focus‘ / K.e y Strengths Limitations
Contribution
1. Prodromal (warning) Medical metaphor | Clear sequential Too linear, less
2. Acute (crisis occurs) (disease lifecycle). |stages; highlights adaptable to complex
Fink (1986) 3. Chronic (aftermath, Focuses on crisis early detection. crises.
clean-up) as a process with
4. Resolution warning signals.
(normalization)
1. Signal detection Systems approach; | Emphasizes Can be complex
2. preparation/prevention | integrates technical, |prevention & to operationalize;
Mitroff (1994) 3. damage limitation organizational, learning; holistic requires strong
4. Recovery and psychological |view. organizational culture.
5. Learning perspectives.
Not strictly phased; Communication- Flexible; Less attention to
Coombs fO.Cl.lSGS on matching . centered; strong fo.cuslon . operational/ gtr}lctural
(Situational Crisis crisis response strategies stakeho}der communication with |aspects of crisis.
Communication (den1313 dlmlnlsh, 'rebulld, perceptions stakeholders.
Theory (1999) bolstering) to crisis and reputation
type (victim, accidental, | management.
preventable).
1. Pre-crisis planning Practical framework | User-friendly; Less theoretical depth
Grissom & Condon 2. Crisis response for organizational emphasi;es compared to others.
(2006) 3. Post-crisis recovery & |leaders. Stress on leadership
evaluation leadership and responsibility.
decision-making.

Source: Chatzipanagiotou, P.; Katsarou, E. Crisis Management, School Leadership in Disruptive Times and the Recovery of
Schools in the Post COVID-19 Era: A Systematic Literature Review. Educ. Sci. 2023, 13, 118.
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Among the leadership initiatives is the engagement
of schools in community work, including participation in
volunteer projects. Schools involvement in community
projects and school volunteering classes are effective
tools for engaging young people and teachers in socially
responsible activities as they promote empathy, team-
work, and a sense of community. These initiatives help
students develop important life skills, such as commu-
nication and problem-solving, while encouraging active
citizenship. For teachers, they provide opportunities to
model positive behaviour, strengthen relationships with
students, and connect learning with real-world chal-
lenges. Together, these experiences foster a shared com-
mitment to making a positive impact on society.

Recent studies highlight several key leadership
initiatives undertaken by school principals to sustain
educational functioning during crises, particularly in
the context of the war in Ukraine. These initiatives
include creating support programs for students and
their families, offering psychological assistance to
address the heightened stress associated with war
(Blaszczyk et al, 2025). Principals also actively
engage in volunteer and charitable projects, enabling
students and teachers to contribute to efforts that sup-
port communities affected by the war. Building part-
nerships with local organizations and businesses rep-
resents another strategic initiative, providing schools
with additional resources and support to maintain
educational processes. Developing programs for pa-
rents and local residents fosters collaboration between
schools and their communities, promoting sustainable
school development even in times of war (Liu, 2024).

The ongoing war has heightened communities to
come together, mobilizing resources and knowledge
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to address the challenges of displacement, loss, and
rebuilding. Between 2021 and 2023 in Ukraine, the
number of charitable organizations grew by 43. Volun-
teer participation skyrocketed from January 320 in 2022
to almost 7,000 by October 2022, reflecting a broader
surge in civil society activities. Civil society organiza-
tions (CSOs) have increasingly focused on social ser-
vices, community development, and rehabilitation, with
23% diversifying their focus to address military support,
war victim assistance, and youth initiatives. Trust in
volunteers and NGOs has significantly increased since
2022, with volunteers (85%) and NGOs (65%) ranking
among Ukraine’s most trusted institutions. Volunteers
remain a key driver of public confidence (Kyiv Interna-
tional Institute of Sociology, 2024).

The aim of the study. This research aims to con-
tribute to the theoretical development of crisis lead-
ership in education while providing practical insights
for building a stronger, more responsive education
system during prolonged crises. Specifically, the
study explores principals’ leadership strategies, chal-
lenges, and approaches to fostering sustainability
within their schools and seeks to answer the related
research questions.

1) How do principals perceive their role in fos-
tering sustainability and long-term improvement in
schools amidst socio-political instability in Ukraine?

2) What leadership practices contribute to the sus-
tainability of schools during periods of crisis, particu-
larly in war affected areas?

In our study we employed a qualitative research
design, using semi-structured interviews to explore
the leadership strategies and practices of school prin-
cipals in Ukraine.

Table 2
Growth and Public Trust in Ukrainian Civil Society (2021-2023)
Organisations Value Comments
Growth in charitable organizations o - L
(2021-2023) +43% Significant wartime increase
Growth in NGOs +6.1% Reflects expanding civil society activity
Growth ' HOAs (Homeowners +5.4% Community-level organizational growth
Associations)
New civil society registrations in 2023 ~5,000 Concentrated in Kyiv, Dnipro, and Lviv
Volunteer participation (Jan—Oct 2022) Increased from 320 to ~7,000 | Major surge in grassroots civic engagement
Civil society organizations (CSOs) 530, Dominant area of focus
focusing on social services
CSOs diversifying to military, victim o . .
support, and youth efforts 23% Reflects adaptive response to wartime needs
CSOs officially registered for state 0 .
funding 12% Majority operate on donor support
Public trust in volunteers 85% Highest among all institutions
Public trust in NGOs 65% Strong trust in organized civil society
efforts

Source: Kyiv International Institute of Sociology, 2024.
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Table 3

Key findings of the study

o —— PP
Leadership Theme 7o of Pr1n.c1.pals Key Practices / Observations Tmp llcatlo.ns fo.r.School
Emphasizing Sustainability
Clear long-term educational Ensures direction and cohesion
Visionary Leadership 100% vision; maintaining focus and during crisis; supports strategic
motivation of school community |decision-making
Providing professional
Psychological Support 85.7% development, emotional support Reducgs stress, prevents burnout,
maintains teaching quality
for teachers and staff
Resilience and Flexible responses to rapidly Allows schools to continue
Adaptabilit 85.7% changing conditions; adjusting | functioning under uncertainty;
P Y school operations supports continuity of learning
. . Strengthens school-community
Community o Involving parents, local . o - o
71.4% T relationships; mobilizes additional
Engagement stakeholders, volunteer initiatives
support and resources
Resource o Securing materials, funding, and nghhghts £aps In resources,
R 57.1% L indicates need for external aid or
Mobilization logistical support policy support
. Trust, open communication, Promotes psychological safety,
é‘fﬁg ;)tr;we School 100% emotional support for students collaborative teaching, and
and staff innovative instructional strategies
Fosterine Social Implementing volunteer Enhances personal growth of
Res ons%bili : 71.4% programs; encouraging student | students; strengthens community
p Y civic engagement cohesion

Our qualitative study was conducted between Feb-
ruary and May 2024 and involved seven school prin-
cipals from central regions of Ukraine, representing
both urban and rural schools. As this is a preliminary
study, participants were selected purposively — school
principals whose teachers had previously participated
in our earlier research projects (Avsheniuk & Sem-
inikhyna, 2025). This approach ensured continuity
of insights and leveraged participants’ familiarity
with the research context, enhancing the depth and
relevance of the data collected. The relatively small
sample size reflects financial constraints. The sample
consisted of four female and three male principals,
aged between 38 and 57 years. The semi-structured
interview questions were developed to explore issues
related to the leadership experiences of school prin-
cipals, particularly in the context of ongoing educa-
tional challenges in Ukraine. The collected data were
analysed using Reflexive Thematic Analysis, as out-
lined by Braun and Clarke (2012).

Results of the scientific research. The study’s
findings underscore key leadership practices that
are critical for sustaining schools during the war
in Ukraine. Visionary leadership was identified as
the most essential component, with all respondents
highlighting the need for principals to articulate a
clear long-term educational vision to maintain focus
and motivation within school communities despite
external disruptions. Psychological support and pro-
fessional development for teachers were emphasized
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by 85.7% of principals, alongside resilience and
adaptability, reflecting the importance of flexible and
responsive school practices in dynamic crisis con-
texts. Community engagement was recognized by
71.4% of respondents, with implementation shaped
by local resources and contextual factors, while
resource mobilization, cited by 57.1%, highlighted
ongoing challenges in ensuring operational capac-
ity during conflict. Principals’ prior participation in
leadership training programs, which provided com-
petencies in strategic planning, team management,
and crisis management, proved instrumental in ena-
bling informed, adaptive, and resilient responses to
unprecedented challenges. The creation of a posi-
tive and supportive school climate was consistently
emphasized, fostering trust, open communication,
and emotional support, and enabling schools to
function as safe and secure environments for stu-
dents and staff. This approach promoted empathy,
collaboration, and the sharing of coping strategies
among educators, facilitating the development of
innovative teaching practices, including remote
learning adaptations. Collectively, these findings
indicate that effective school leadership in crisis
contexts extends beyond administrative functions,
encompassing visionary planning, staff well-being,
community engagement, and adaptive practices,
thereby ensuring continuity of learning, strengthen-
ing institutional resilience, and supporting long-term
educational outcomes.
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Conclusions. The findings of this study reinforce
the central role of school principals in sustaining edu-
cational continuity and resilience during the ongo-
ing war in Ukraine. Effective leadership practices,
including visionary guidance, psychological support,
resilience, community engagement, resource mobi-
lization, and fostering a supportive school climate,
are essential for enabling schools to adapt to rapidly
changing conditions while maintaining educational
quality. Principals’ engagement in innovative initia-
tives, such as volunteer programs, partnerships with
local organizations, and parent-community collabo-
ration, further strengthens the capacity of schools to
respond to crises and promote social responsibility
among students.

The data also highlight the critical importance of
prior professional development and crisis leadership
training, which equip principals with the skills neces-
sary to manage uncertainty, make informed decisions,
and implement adaptive strategies. By cultivating a
positive and collaborative school climate, principals
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not only support the academic and emotional well-be-
ing of students and staff but also foster a culture of
resilience, innovation, and collective responsibility.

These findings contribute to the practical and the-
oretical understanding of school crisis management,
particularly during the war in Ukraine. They empha-
size that the ability of school leaders to keep schools
running during times of crisis depends on their abil-
ity to navigate complex organizational challenges,
support students and staff, and implement innova-
tive strategies. Ongoing professional development is
essential to equip school leaders with the necessary
skills for crisis response and day-to-day manage-
ment, including decision-making under uncertainty,
risk management, building resilience, and managing
long-term consequences. For researchers and policy-
makers, these findings highlight the urgent need to
reform education governance structures, processes,
and organizational culture to ensure that schools bet-
ter respond to crises and ensure continuity of learning,
safety, and community engagement.
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