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PSYCHOLOGICAL AND PEDAGOGICAL METHODS
OF FORMING FOREIGN LANGUAGE LEARNING POSITIVE MOTIVATION

The article examines psychological and pedagogical methods for fostering positive motivation for foreign language
learning among students in non-linguistic specialties, in the context of modern educational challenges and globalization.
It highlights the growing importance of foreign language proficiency as a key component of professional competence and
competitiveness, emphasizing that learners’ academic success is primarily determined by the quality of the instructor's
motivational support. The review of scholarly literature demonstrates that both international and Ukrainian researchers —
such as D. McGregor, Z. Dornyei, R. Gardner, W. Lambert, N. O. Aristova, L. I. Dovganny, and O. O. Malinka — have
significantly contributed to understanding the nature, structure, and mechanisms of learning motivation. Their work
underscores the teacher s role as a central motivational agent and the necessity of systematic, well-designed instructional
strategies to foster intrinsic motivation and support autonomous learning.

The article analyzes key theoretical models, including Maslow'’s hierarchy of needs, Alderfer’s ERG theory, Vioom s
expectancy theory, Adams’s equity theory, Lockes goal-setting theory, as well as McGregor's and Ouchi’s management
theories, demonstrating their applicability to foreign language instruction. Special attention is given to Gardner and
Lambert’s distinction between integrative and instrumental motivation and Dornyei’s three-level motivational framework,
which integrates language-related, learner-related, and situational factors. Ukrainian scholars’ contributions are presented
through models that emphasize the development of cognitive interest, the neutralization of negative attitudes toward language
learning, and the implementation of organizational-didactic approaches tailored to students’ linguistic needs.

The findings indicate that effective motivation formation requires a supportive learning environment, transparent
assessment practices, thoughtful curriculum design, age-appropriate content selection, and the integration of modern
educational technologies. The article concludes that positive motivation arises from a deliberate, multifaceted pedagogical
process that combines professional instructor competence, systematic feedback, conditions conducive to self-realization,
and continuous learner engagement.

Key words: foreign language learning motivation, psychological and pedagogical methods, intrinsic and extrinsic
motivation, cognitive development, educational technologies.
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INCUXOJOT'O-TEAATOI'TYHI IIAXOAU 10 ®POPMYBAHHA
MNO3UTUBHOI MOTHUBAILILL Y BABUEHHI IHO3EMHOI MOBH

Cmammsi npucesuena anauizy NCUXON02IYHUX [ Nedazo2iuHux Memooieé (QopMysanHs NO3UMusHoi momusayii 00
BUBHEHHS [HO3EMHOI MOBU Y CIMYOEHMIE HEMOBHUX CNEeYLANIbHOCMEL 8 YMOBAX CYUACHUX OCBIMHIX GUKIUKIE Ma 2100aNi3ayil.
Axyenmosano, wo 60100iHHA [HO3EMHOIO MOBOIO CMAE BANCIUBOIO CKAA0080I0 NPODeECiinoi KoMnemenmnocmi ma
KOHKYPEHMO30AmHOCMI, a HA8UAIbHI 00CACHEHHS 3000)8a4i8 3HAUHOK MIPOIO 3AeANCAMb 810 eeKmugHoi MOMusayiuHol
niompumxu euxiadaua. Y nimepamypi uceimieno nioxoou 3apybixcuux i ykpaincokux yuenux, sokpema J. Maxlpezopa,
3. Hepuvi, P. Iapounepa, B. Jlambepma, H. Apicmosoi, JI. [Joseans ma O. Maninku, sxi docridocyioms npupody ma
Mexanizmu nasuarbHoi momueayii. Ixui pobomu niokpecroioms Kio406y poib GUKIAAUA AK 0JCepena MOMUEAYitiHo20
8NAUBY MA HEOOXIOHICMb CUCTEMHUX OUOAKMUYHUX cmpamegitl, CNPAMOSAHUX HA PO3GUMOK 6HYMPIHb0T Momueayii i
A6MOHOMHOCII CHIYOeHma.

Ipoananizosano ocnosHi meopemuuni mooeni momueayii: iepapxiio nomped Macnoy, meopito ERG Anvoepgepa,
meopito ouikysans Bpyma, meopito cnpagediusocmi Adamca, meopiro nocmanosku yinei JIOKka, a maxkosic ynpasiiHCoKi
konyenyii MaxIpezopa ti Oyui, noxasano ix penesanmuicmo npoyecy euxaiadanus inozemnoi moeu. OKpecieno suauenns
ouxomomii inmezpamusnoi i incmpymenmanvroi momueayii (Iapouep, Jlambep) ma mpupisnesoi momusayiiinoi mooeni
Jepnvi. Vrkpaincoki 00cHioHuKu poonsime 6HECOK y pO3pOOKY OpeaHi3ayitiHo-OUOaKMUYHUX MOOeLell, CNPIMOBAHUX HA

PO38UMOK NI3HABANLHOZO THMepecy Ma NOOONAHHS He2aMUEHO20 CHABIEHHS 00 GUSYEHHS MOBU.
3pobreno 6ucrosox, wo hopmysants nozumueHoi momueayii nompedye niompumy8aIbHO20 0CBIMHbLO20 CEPed0sULYd,
nPoO30puUX Kpumepiie OyiHI08aHH A, NPOOYMAHO20 3MICINOBO20 HANOBHEHHSL, GUKOPUCTNAHHA CYUACHUX YUPPOBUX MEXHON02T 1

1 cucmemamuuHo2o 360pONIHOCO 36 )}Z3Ky.

Kniouogi cnosa: momusayis 00 8usuenHs iHO3EMHOI MOBU, NCUXOTOSTYHI MA NeOaA202iuHi Memoou, GHYmMpiuHs U
306HIUHS MOMUBAYISA, KOSHIMUBHUL PO3GUTNOK, OCEIMHI MEeXHON02I1.

Problem statement. The importance of learning
English in the modern world cannot be overstated.
English has become the lingua franca of international
communication, science, technology, and business.
Mastery of English allows students to access global
knowledge, participate in international academic
and professional collaborations, and enhance their
competitiveness in the labor market. For students in
non-linguistic specialties, proficiency in English is
not only a tool for effective communication but also
a key factor in professional development, enabling
them to engage with contemporary research, techno-
logical innovations, and global best practices. Con-
sequently, fostering positive motivation for English
learning is a critical task for educators, as it directly
influences students’ academic success, professional
readiness, and lifelong learning skills.

The globalization of all spheres of human acti-
vity necessitates the establishment and reinforcement
of international contacts, as well as the development
of effective verbal communication within the global

scientific and professional community. Proficiency
in and readiness to use a foreign language in profes-
sional contexts have become hallmarks of a highly
qualified and competitive specialist. The growing
prestige of foreign language mastery, coupled with
its increasing importance in the global arena and the
expansion of international connections, alongside
socio-cultural and political transformations, imposes
specific requirements on the level of linguistic com-
petence expected from undergraduate and graduate
students in technical disciplines.

It is widely acknowledged that learners’ success
or failure is largely contingent upon the motivational
component of the instructional process orchestrated
by the teacher. A review of the literature indicates
that scholars do not share a unanimous perspec-
tive on the essence and role of motivation in fo-
reign language teaching. Nevertheless, the prevailing
consensus is that motivation constitutes a system of
incentive-based actions aimed at generating interest
in the in-depth study of specific content, promoting
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result-oriented behavior, self-realization, and auton-
omous learning.

Remarkably sustained motivation for learning,
particularly for language acquisition, rarely arises
spontaneously. Consequently, it is imperative to
employ a diverse array of methods to foster positive
cognitive motivation, ensuring both the initiation and
maintenance of effective learning. Foreign language
instructors face the challenge of selecting an appro-
priate repertoire of strategies that cultivate students’
intrinsic motivation, both during classroom instruc-
tion and in preparation for independent academic and
professional tasks.

Review of recent research and publications. Both
international and Ukrainian scholars have extensively
examined the theoretical foundations of motiva-
tion. Among the foreign researchers, D. McGregor,
Z. Dornyei, R. Gardner, and W. Lambert have made
significant contributions. Their work has shaped the
understanding of human motivation, goal setting,
expectancy, equity, and integrative versus instrumen-
tal motivation in language-learning contexts.

Ukrainian researchers, including Aristova N. O.,
Dovganny L.I1., Malinka O. O., and others, have
examined the adaptation of international motivational
theories to the Ukrainian educational context. They
emphasize the pivotal role of the teacher in fostering
positive motivation and in implementing systematic
instructional strategies that promote autonomous lan-
guage learning. Specifically, Dovganny L. I. identifies
the key conditions for developing students’ cognitive
interest in foreign language study as the foundation
of learning motivation (Dovganny, 2009: 96). Ma-
linka O. O. highlights the importance of neutralizing
negative attitudes toward foreign language learning
in non-linguistic educational institutions and focuses
efforts on cultivating positive motivation for study.
(Malinka, 2009: 115).

The main body. The foundational theories of moti-
vation, subsequently expanded by numerous domes-
tic and international scholars in pedagogy and edu-
cational psychology, provide a conceptual framework
for these strategies.

1. Hierarchy of Needs and ERG Theory — Abra-
ham Maslow and Clayton Alderfer

Maslow’s hierarchy of needs and Alderfer’s ERG
theory posit that human motivation is structured
around three primary dimensions:

— Existence needs (E) — corresponding to physio-
logical and safety needs;

— Relatedness needs (R) — corresponding to
social belonging and interpersonal relationships;

— Growth needs (G) — corresponding to cognitive
development and self-actualization.
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Within the European Language Competence
Framework, foreign language proficiency at the
Al level satisfies lower-level personal needs
(Maslow) or existence needs (Alderfer); proficiency at
A2-Bl1 levels addresses mid-level needs (Maslow)
or relatedness needs (Alderfer); and proficiency at
B2 level fulfills higher-order needs (Maslow) or
growth needs (Alderfer).

2. Expectancy Theory — Victor Vroom. Accord-
ing to Vroom, individuals evaluate the likelihood that
their current behavior will lead to specific future out-
comes. Motivation arises from this expectancy, guid-
ing behavior at a given moment:

Effort + Performance + Reward = Motivation

3. Equity Theory — John Adams. Equity theory
emphasizes the comparison between an individual’s
input (effort) and output (reward) with that of others
(“referent others”). Positive cognitive motivation is
sustained when participants perceive rewards as fair. In
pedagogical practice, clear assessment criteria and trans-
parent grading systems during both individual and group
activities (e.g., dialogues, discussions, and project-based
work) are critical to maintaining equitable motivation.

4. Goal-Setting Theory — Edwin Locke. Locke’s
theory posits that the formulation of clear, challeng-
ing, yet achievable goals, complemented by timely
feedback, enhances positive motivation. In preparing
students for assessments, tasks slightly above their
current proficiency level stimulate engagement and
promote progressive skill development.

5. Theory X, Theory Y — Douglas McGregor;
Theory Z — William Ouchi. Effective leadership in
educational settings requires accounting for individ-
ual potential and choosing appropriate organizational
approaches: authoritarian (controlled), democratic
(incentive-based), or social (peer-mediated). In foreign
language instruction, a methodical integration of X,
Y, and Z approaches — monitoring competence le-
vels (X), accommodating individual abilities (Y), and
applying lexical-grammatical exercises through col-
laborative and project-based activities (Z) — optimizes
learner motivation.

Gardner R. and Lambert W. offer a structured clas-
sification based on the interplay between language
learning and target-culture orientation, distinguish-
ing integrative motivation (driven by the desire to
immerse in the culture and communicate fluently with
native speakers) and instrumental motivation (driven
by pragmatic goals, such as career advancement).
(Gardner & Lambert, 2012: 234). Aristova N. presents
an organizational-didactic model for forming motiva-
tion to learn a foreign language, aimed at ensuring the
effective acquisition of foreign-language knowledge
and skills by students. (Aristova, 2015: 125).
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Dornyei Z. proposes a comprehensive model
encompassing three interrelated levels:

1. Language level — language, community, and
cultural values;

2. Learner level — personal attributes and cogni-
tive processes;

3. Learning situation level — curricula, teach-
ing methodologies, materials, instructors, and group
dynamics. (Dornyei, 2002: 421).

Research consistently underscores the teacher’s
pivotal role in fostering positive motivation. Instruc-
tors lacking the requisite professional competencies
increase the risk that learners will develop negative
motivational patterns.

Conclusions. Motivation can be conceptualized
as a structured set of systematic, incentive-driven
actions designed to stimulate interest in the in-depth
study of specific material or aspects, while promot-
ing goal orientation, self-realization, and autonomous
learning. In this context, the instructor functions as
a critical motivational agent, fostering an environ-
ment of mutual respect between teacher and students.
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Continuous encouragement is essential, as it rewards
learners for their sustained effort throughout the edu-
cational process.

A supportive and collegial classroom climate, under-
pinned by trusting relationships and an instructor who
serves as a facilitator, significantly enhances students’
motivation to acquire a foreign language. The teacher
must possess the requisite professional competencies and
strategically organize the discipline to foster active, posi-
tive motivational attitudes toward language learning.

This objective can be achieved through rigorous
curriculum analysis, the deliberate design of educa-
tional content tailored to students’ age-specific char-
acteristics and language proficiency levels, and the
structured organization of cognitive activities both
in-class and during independent study, employing a
balanced combination of individual and collaborative
learning methods. The integration of modern digital
technologies within the instructional process, comple-
mented by a methodically designed system of feed-
back and reflection, further ensures the cultivation
and sustainability of positive learner motivation.
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